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SpringBoard Close Reading Workshops  

  
 

Focus Question: What is close reading, and why is it important? What does it look like in the classroom?  
  

Agenda at a Glance  
  

 

6---hour day*  
Opening Session  

Sets a focus for the day’s learning  
  

30 minutes  
The Case for Close 

Reading 
Provides an opportunity to analyze and discuss reading standards 

and high stakes assessments 
 

I hour and 20 minutes 
 
 
 
  

   

Modeling a SpringBoard Close Reading 
Workshop  

Engages participants in an interactive experience with a SpringBoard Close Reading 
Workshop  

  
2 hours and 10 minutes 

Grade---Level Exploration and Planning 
Provides an opportunity to examine and discuss Close Reading Workshops for each grade 

level  
  

1 hour and 20 minutes  

Closing Session  
Provides reflection for the day’s learning 

and an introduction to Zinc 
  

40 minutes  

*Total time is 7 hours, with one hour for lunch. 
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Text #1 
“Because we are readers, we don't have to wait for some communications executive to 
decide what we should think about next—and how we should think about it. We can fill our 
heads with anything from aardvarks to zucchinis—at any time of night or day.” 
― Kurt Vonnegut, Jr. 
 
Annotation: 
 
 
 
KEY IDEAS & DETAILS 
 
What is the significance of the words “aardvarks” and “zucchinis”? Why did Vonnegut 
choose this specific diction? 
 
 
What does the juxtaposition between what “we don’t” have to do to what “we can” do 
suggest about Vonnegut’s opinion about the power of reading? 
 
 
 

 

Text #2 

 
 
What do you SEE? 
 
 
 
 
What does it MEAN? 
 
 
 
 
How do you KNOW? 
 
 
 
 
 
 
 
 

  

Opening Session 
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Defining Close Reading 

“A significant body of research links the close reading of complex text—whether the student 
is a struggling reader or advanced—to significant gains in reading proficiency and finds 
close reading to be a key component of college and career readiness”  (PARCC, 2011). 

Quickwrite: What is close reading, and why is it important? What does it look like in the 
classroom? 

 

Reflect and revise: 

 
Anchoring Our Understanding 
 
3: 
 
 
 
 
 
 
 
2: 
 
 
 
 
 
 
 
1: 
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SAT Prompt 

As you read the passage below, consider how Paul Bogard uses 

● evidence, such as facts or examples, to support claims. 
● reasoning to develop ideas and to connect claims and evidence. 
● stylistic or persuasive elements, such as word choice or appeals to emotion, to add 

power to the ideas expressed. 
 

Write an essay in which you explain how Paul Bogard builds an argument to persuade his 
audience that natural darkness should be preserved. In your essay, analyze how Bogard 
uses one or more of the features in the directions that precede the passage (or features of 
your own choice) to strengthen the logic and persuasiveness of his argument. Be sure that 
your analysis focuses on the most relevant features of the passage. 

Your essay should not explain whether you agree with Bogard’s claims, but rather explain 
how Bogard builds an argument to persuade his audience. 

 
Adapted from Paul Bogard, “Let There Be Dark.” ©2012 by Los Angeles Times. Originally 
published December 21, 2012. 

At my family’s cabin on a Minnesota lake, I knew woods so dark that my hands disappeared before my eyes. 
I knew night skies in which meteors left smoky trails across sugary spreads of stars. But now, when 8 of 10 
children born in the United States will never know a sky dark enough for the Milky Way, I worry we are rapidly 
losing night’s natural darkness before realizing its worth. This winter solstice, as we cheer the days’ gradual 
movement back toward light, let us also remember the irreplaceable value of darkness. 

All life evolved to the steady rhythm of bright days and dark nights. Today, though, when we feel the 
closeness of nightfall, we reach quickly for a light switch. And too little darkness, meaning too much artificial 
light at night, spells trouble for all. 

Already the World Health Organization classifies working the night shift as a probable human carcinogen, and 
the American Medical Association has voiced its unanimous support for “light pollution reduction efforts and 
glare reduction efforts at both the national and state levels.” Our bodies need darkness to produce the 
hormone melatonin, which keeps certain cancers from developing, and our bodies need darkness for sleep. 
Sleep disorders have been linked to diabetes, obesity, cardiovascular disease and depression, and recent 
research suggests one main cause of “short sleep” is “long light.” Whether we work at night or simply take our 
tablets, notebooks and smartphones to bed, there isn’t a place for this much artificial light in our lives. 

The rest of the world depends on darkness as well, including nocturnal and crepuscular species of birds, 
insects, mammals, fish and reptiles. Some examples are well known—the 400 species of birds that migrate at 
night in North America, the sea turtles that come ashore to lay their eggs—and some are not, such as the 
bats that save American farmers billions in pest control and the moths that pollinate 80% of the world’s flora. 
Ecological light pollution is like the bulldozer of the night, wrecking habitat and disrupting ecosystems several 
billion years in the making. Simply put, without darkness, Earth’s ecology would collapse.... 

In today’s crowded, louder, more fast-paced world, night’s darkness can provide solitude, quiet and stillness, 
qualities increasingly in short supply. Every religious tradition has considered darkness invaluable for a 
soulful life, and the chance to witness the universe has inspired artists, philosophers and everyday stargazers 
since time began. In a world awash with electric light...how would Van Gogh have given the world his “Starry 
Night”? Who knows what this vision of the night sky might inspire in each of us, in our children or 
grandchildren? 
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AP Prompts 
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Experiencing Close Reading Workshops 
 
A: “If we want to create close readers who are also independent readers, we need to 
explicitly teach how to approach a text to uncover its multiple layers of meaning” (Boyles, 
2013). 
 
 
B: “Students experience success in the company of their teacher, who combines complex 
texts with effective instruction. They apply their growing competence outside the company 
of their teacher by reading texts that match their independent reading ability. Over time, 
they engage in close reading of texts of their own choosing, as well as assigned texts that 
build their subject-area knowledge.” (Shanahan, Fisher, & Frey, 2012). 
 

How do we teach students to read complex texts independently? 
 
 
 
 
Grade Level Exploration and Planning 
 
“Most teachers subscribe to the belief that when students can read longer text, that's what 
they should read. Although we don't want to abandon longer texts, we should recognize 
that studying short texts is especially helpful if we want to enable students with a wide 
range of reading levels to practice closely reading demanding texts” (Coleman & Pimentel, 
2012). 
  
When and why might you want to use a SpringBoard Close Reading Workshop in your 
classroom?  

 

Final Reflection: 

I used to think…  
 

Now I think…  
 

My next steps are…  
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Common Core State StandardS for enGLISH LanGUaGe artS & LIteraCy In HIStory/SoCIaL StUdIeS, SCIenCe, and teCHnICaL SUbjeCtS

College and Career readiness anchor Standards for reading
The grades 6–12 standards on the following pages define what students should understand and be able to do by the 
end of each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. 
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter 
providing additional specificity—that together define the skills and understandings that all students must demonstrate.

Key Ideas and details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual 
evidence when writing or speaking to support conclusions drawn from the text.

2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting details 
and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative 
meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text  
(e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as 
well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as 
the relevance and sufficiency of the evidence. 

9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the 
approaches the authors take. 

range of reading and Level of text Complexity 

10. Read and comprehend complex literary and informational texts independently and proficiently.

*Please see “Research to Build Knowledge” in Writing and “Comprehension and Collaboration” in Speaking and Listening for 
additional standards relevant to gathering, assessing, and applying information from print and digital sources.

Note on range and content 
of student reading

To become college and career ready, 
students must grapple with works 
of exceptional craft and thought 
whose range extends across genres, 
cultures, and centuries. Such works 
offer profound insights into the human 
condition and serve as models for 
students’ own thinking and writing. 
Along with high-quality contemporary 
works, these texts should be chosen 
from among seminal U.S. documents, 
the classics of American literature, and 
the timeless dramas of Shakespeare. 
Through wide and deep reading of 
literature and literary nonfiction of 
steadily increasing sophistication, 
students gain a reservoir of literary 
and cultural knowledge, references, 
and images; the ability to evaluate 
intricate arguments; and the capacity 
to surmount the challenges posed by 
complex texts.

jmanley
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reading
One of the key requirements of the Common Core State Standards for Reading is that all students must be able to 
comprehend texts of steadily increasing complexity as they progress through school. By the time they complete the 
core, students must be able to read and comprehend independently and proficiently the kinds of complex texts com-
monly found in college and careers. The first part of this section makes a research-based case for why the complex-
ity of what students read matters. In brief, while reading demands in college, workforce training programs, and life in 
general have held steady or increased over the last half century, K–12 texts have actually declined in sophistication, 
and relatively little attention has been paid to students’ ability to read complex texts independently. These conditions 
have left a serious gap between many high school seniors’ reading ability and the reading requirements they will face 
after graduation. The second part of this section addresses how text complexity can be measured and made a regular 
part of instruction. It introduces a three-part model that blends qualitative and quantitative measures of text com-
plexity with reader and task considerations. The section concludes with three annotated examples showing how the 
model can be used to assess the complexity of various kinds of texts appropriate for different grade levels.

Why text complexity matters

In 2006, ACT, Inc., released a report called Reading Between the Lines that showed which skills differentiated those 
students who equaled or exceeded the benchmark score (21 out of 36) in the reading section of the ACT college ad-
missions test from those who did not. Prior ACT research had shown that students achieving the benchmark score or 
better in reading—which only about half (51 percent) of the roughly half million test takers in the 2004–2005 academ-
ic year had done—had a high probability (75 percent chance) of earning a C or better in an introductory, credit-bear-
ing course in U.S. history or psychology (two common reading-intensive courses taken by first-year college students) 
and a 50 percent chance of earning a B or better in such a course.1

Surprisingly, what chiefly distinguished the performance of those students who had earned the benchmark score or 
better from those who had not was not their relative ability in making inferences while reading or answering questions 
related to particular cognitive processes, such as determining main ideas or determining the meaning of words and 
phrases in context. Instead, the clearest differentiator was students’ ability to answer questions associated with com-
plex texts. Students scoring below benchmark performed no better than chance (25 percent correct) on four-option 
multiple-choice questions pertaining to passages rated as “complex” on a three-point qualitative rubric described in 
the report. These findings held for male and female students, students from all racial/ethnic groups, and students from 
families with widely varying incomes. The most important implication of this study was that a pedagogy focused only 
on “higher-order” or “critical” thinking was insufficient to ensure that students were ready for college and careers: 
what students could read, in terms of its complexity, was at least as important as what they could do with what they 
read.

The ACT report is one part of an extensive body of research attesting to the importance of text complexity in reading 
achievement. The clear, alarming picture that emerges from the evidence, briefly summarized below2, is that while the 
reading demands of college, workforce training programs, and citizenship have held steady or risen over the past fifty 
years or so, K–12 texts have, if anything, become less demanding. This finding is the impetus behind the Standards’ 
strong emphasis on increasing text complexity as a key requirement in reading.

College, Careers, and Citizenship: Steady or Increasing Complexity of Texts and Tasks
Research indicates that the demands that college, careers, and citizenship place on readers have either held steady or 
increased over roughly the last fifty years. The difficulty of college textbooks, as measured by Lexile scores, has not 
decreased in any block of time since 1962; it has, in fact, increased over that period (Stenner, Koons, & Swartz, in press). 
The word difficulty of every scientific journal and magazine from 1930 to 1990 examined by Hayes and Ward (1992) 
had actually increased, which is important in part because, as a 2005 College Board study (Milewski, Johnson, Glazer, & 
Kubota, 2005) found, college professors assign more readings from periodicals than do high school teachers. Work-
place reading, measured in Lexiles, exceeds grade 12 complexity significantly, although there is considerable variation 
(Stenner, Koons, & Swartz, in press). The vocabulary difficulty of newspapers remained stable over the 1963–1991 period 
Hayes and his colleagues (Hayes, Wolfer, & Wolfe, 1996) studied.

Furthermore, students in college are expected to read complex texts with substantially greater independence (i.e., 
much less scaffolding) than are students in typical K–12 programs. College students are held more accountable for 
what they read on their own than are most students in high school (Erickson & Strommer, 1991; Pritchard, Wilson, & 
Yamnitz, 2007). College instructors assign readings, not necessarily explicated in class, for which students might be 
held accountable through exams, papers, presentations, or class discussions. Students in high school, by contrast, are 

1In the 2008–2009 academic year, only 53 percent of students achieved the reading benchmark score or higher; the increase 
from 2004–2005 was not statistically significant. See ACT, Inc. (2009).
2Much of the summary found in the next two sections is heavily influenced by Marilyn Jager Adams’s painstaking review of 
the relevant literature. See Adams (2009).
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rarely held accountable for what they are able to read independently (Heller & Greenleaf, 2007). This discrepancy in 
task demand, coupled with what we see below is a vast gap in text complexity, may help explain why only about half 
of the students taking the ACT Test in the 2004–2005 academic year could meet the benchmark score in reading 
(which also was the case in 2008–2009, the most recent year for which data are available) and why so few students 
in general are prepared for postsecondary reading (ACT, Inc., 2006, 2009).

K–12 Schooling: Declining Complexity of Texts 
and a Lack of Reading of Complex Texts Independently
Despite steady or growing reading demands from various sources, K–12 reading texts have actually trended downward 
in difficulty in the last half century. Jeanne Chall and her colleagues (Chall, Conard, & Harris, 1977) found a thirteen-
year decrease from 1963 to 1975 in the difficulty of grade 1, grade 6, and (especially) grade 11 texts. Extending the 
period to 1991, Hayes, Wolfer, and Wolfe (1996) found precipitous declines (relative to the period from 1946 to 1962) in 
average sentence length and vocabulary level in reading textbooks for a variety of grades. Hayes also found that while 
science books were more difficult to read than literature books, only books for Advanced Placement (AP) classes had 
vocabulary levels equivalent to those of even newspapers of the time (Hayes & Ward, 1992). Carrying the research 
closer to the present day, Gary L. Williamson (2006) found a 350L (Lexile) gap between the difficulty of end-of-high 
school and college texts—a gap equivalent to 1.5 standard deviations and more than the Lexile difference between 
grade 4 and grade 8 texts on the National Assessment of Educational Progress (NAEP). Although legitimate questions 
can be raised about the tools used to measure text complexity (e.g., Mesmer, 2008), what is relevant in these numbers 
is the general, steady decline—over time, across grades, and substantiated by several sources—in the difficulty and 
likely also the sophistication of content of the texts students have been asked to read in school since 1962.

There is also evidence that current standards, curriculum, and instructional practice have not done enough to foster 
the independent reading of complex texts so crucial for college and career readiness, particularly in the case of infor-
mational texts. K–12 students are, in general, given considerable scaffolding—assistance from teachers, class discus-
sions, and the texts themselves (in such forms as summaries, glossaries, and other text features)—with reading  that is 
already less complex overall than that typically required of students prior to 1962.3 What is more, students today are 
asked to read very little expository text—as little as 7 and 15 percent of elementary and middle school instructional 
reading, for example, is expository (Hoffman, Sabo, Bliss, & Hoy, 1994; Moss & Newton, 2002; Yopp & Yopp, 2006)—
yet much research supports the conclusion that such text is harder for most students to read than is narrative text 
(Bowen & Roth, 1999; Bowen, Roth, & McGinn, 1999, 2002; Heller & Greenleaf, 2007; Shanahan & Shanahan, 2008), 
that students need sustained exposure to expository text to develop important reading strategies (Afflerbach, Pear-
son, & Paris, 2008; Kintsch, 1998, 2009; McNamara, Graesser, & Louwerse, in press; Perfetti, Landi, & Oakhill, 2005; 
van den Broek, Lorch, Linderholm, & Gustafson, 2001; van den Broek, Risden, & Husebye-Hartmann, 1995), and that 
expository text makes up the vast majority of the required reading in college and the workplace (Achieve, Inc., 2007). 
Worse still, what little expository reading students are asked to do is too often of the superficial variety that involves 
skimming and scanning for particular, discrete pieces of information; such reading is unlikely to prepare students for 
the cognitive demand of true understanding of complex text.

The Consequences: Too Many Students Reading at Too Low a Level
The impact that low reading achievement has on students’ readiness for college, careers, and life in general is signifi-
cant. To put the matter bluntly, a high school graduate who is a poor reader is a postsecondary student who must 
struggle mightily to succeed. The National Center for Education Statistics (NCES) (Wirt, Choy, Rooney, Provasnik, Sen, 
& Tobin, 2004) reports that although needing to take one or more remedial/developmental courses of any sort low-
ers a student’s chance of eventually earning a degree or certificate, “the need for remedial reading appears to be the 
most serious barrier to degree completion” (p. 63). Only 30 percent of 1992 high school seniors who went on to enroll 
in postsecondary education between 1992 and 2000 and then took any remedial reading course went on to receive a 
degree or certificate, compared to 69 percent of the 1992 seniors who took no postsecondary remedial courses and 
57 percent of those who took one remedial course in a subject other than reading or mathematics. Considering that 11 
percent of those high school seniors required at least one remedial reading course, the societal impact of low reading 
achievement is as profound as its impact on the aspirations of individual students.

Reading levels among the adult population are also disturbingly low. The 2003 National Assessment of Adult Literacy 
(Kutner, Greenberg, Jin, Boyle, Hsu, & Dunleavy, 2007) reported that 14 percent of adults read prose texts at “below 
basic” level, meaning they could exhibit “no more than the most simple and concrete literacy skills”; a similarly small 
number (13 percent) could read prose texts at the “proficient level,” meaning they could perform “more complex 
and challenging literacy activities” (p. 4). The percent of “proficient” readers had actually declined in a statistically 
significant way from 1992 (15 percent). This low and declining achievement rate may be connected to a general lack 
of reading. As reported by the National Endowment for the Arts (2004), the percent of U.S. adults reading literature 
dropped from 54.0 in 1992 to 46.7 in 2002, while the percent of adults reading any book also declined by 7 percent 

3As also noted in “Key Considerations in Implementing Text Complexity,” below, it is important to recognize that scaffolding 
often is entirely appropriate. The expectation that scaffolding will occur with particularly challenging texts is built into the 
Standards’ grade-by-grade text complexity expectations, for example. The general movement, however, should be toward de-
creasing scaffolding and increasing independence both within and across the text complexity bands defined in the Standards.
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during the same time period. Although the decline occurred in all demographic groups, the steepest decline by far 
was among 18-to-24- and 25-to-34-year-olds (28 percent and 23 percent, respectively). In other words, the problem 
of lack of reading is not only getting worse but doing so at an accelerating rate. Although numerous factors likely 
contribute to the decline in reading, it is reasonable to conclude from the evidence presented above that the deterio-
ration in overall reading ability, abetted by a decline in K–12 text complexity and a lack of focus on independent read-
ing of complex texts, is a contributing factor.

Being able to read complex text independently and proficiently is essential for high achievement in college and 
the workplace and important in numerous life tasks. Moreover, current trends suggest that if students cannot read 
challenging texts with understanding—if they have not developed the skill, concentration, and stamina to read such 
texts—they will read less in general. In particular, if students cannot read complex expository text to gain informa-
tion, they will likely turn to text-free or text-light sources, such as video, podcasts, and tweets. These sources, while 
not without value, cannot capture the nuance, subtlety, depth, or breadth of ideas developed through complex text. 
As Adams (2009) puts it, “There may one day be modes and methods of information delivery that are as efficient 
and powerful as text, but for now there is no contest. To grow, our students must read lots, and more specifically they 
must read lots of ‘complex’ texts—texts that offer them new language, new knowledge, and new modes of thought” 
(p. 182). A turning away from complex texts is likely to lead to a general impoverishment of knowledge, which, be-
cause knowledge is intimately linked with reading comprehension ability, will accelerate the decline in the ability to 
comprehend complex texts and the decline in the richness of text itself. This bodes ill for the ability of Americans to 
meet the demands placed upon them by citizenship in a democratic republic and the challenges of a highly competi-
tive global marketplace of goods, services, and ideas.

It should be noted also that the problems with reading achievement are not “equal opportunity” in their effects: 
students arriving at school from less-educated families are disproportionately represented in many of these statis-
tics (Bettinger & Long, 2009). The consequences of insufficiently high text demands and a lack of accountability for 
independent reading of complex texts in K–12 schooling are severe for everyone, but they are disproportionately so for 
those who are already most isolated from text before arriving at the schoolhouse door.

the standards’ approach to text complexity

To help redress the situation described above, the Standards define a three-part model for determining how easy or 
difficult a particular text is to read as well as grade-by-grade specifications for increasing text complexity in suc-
cessive years of schooling (Reading standard 10). These are to be used together with grade-specific standards that 
require increasing sophistication in students’ reading comprehension ability (Reading standards 1–9). The Standards 
thus approach the intertwined issues of what and how student read.

A Three-Part Model for Measuring Text Complexity
As signaled by the graphic at right, the Standards’ model of 
text complexity consists of three equally important parts.

(1) Qualitative dimensions of text complexity. In the Stan-
dards, qualitative dimensions and qualitative factors refer 
to those aspects of text complexity best measured or only 
measurable by an attentive human reader, such as levels of 
meaning or purpose; structure; language conventionality and 
clarity; and knowledge demands.

(2) Quantitative dimensions of text complexity. The terms 
quantitative dimensions and quantitative factors refer to 
those aspects of text complexity, such as word length or fre-
quency, sentence length, and text cohesion, that are difficult 
if not impossible for a human reader to evaluate efficiently, 
especially in long texts, and are thus today typically mea-
sured by computer software.

(3) Reader and task considerations. While the prior two 
elements of the model focus on the inherent complexity of 
text, variables specific to particular readers (such as motiva-
tion, knowledge, and experiences) and to particular tasks 
(such as purpose and the complexity of the task assigned 
and the questions posed) must also be considered when determining whether a text is appropriate for a given stu-
dent. Such assessments are best made by teachers employing their professional judgment, experience, and knowl-
edge of their students and the subject.

Figure 1: The Standards’ Model of Text Complexity
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Close Reading WoRkshop 2
Close Reading of argumentative 
nonfiction Texts
Learning Targets
•	Cite	strong	and	thorough	textual	evidence	to	support	analysis	of	what	the	text	

says	explicitly	as	well	as	inferences	drawn	from	the	text.
•	Determine	a	central	idea	of	a	text	and	analyze	its	development	over	the	course	of	

the	text,	including	how	it	emerges	and	is	shaped	and	refined	by	specific	details;	
provide	an	objective	summary	of	the	text.

•	Analyze	in	detail	how	an	author’s	ideas	or	claims	are	developed	and	refined	by	
particular	sentences,	paragraphs,	or	larger	portions	of	a	text.

•	Determine	an	author’s	point	of	view	or	purpose	in	a	text	and	analyze	how	an	
author	uses	rhetoric	to	advance	that	point	of	view	or	purpose.

•	Delineate	and	evaluate	the	argument	and	specific	claims	in	a	text,	assessing	
whether	the	reasoning	is	valid	and	the	evidence	is	relevant	and	sufficient.

•	Determine	or	clarify	the	meaning	of	unknown	and	multiple-meaning	words	and	
phrases	based	on	grades	9–10	reading	and	content,	choosing	flexibly	from	a	range	
of	strategies.

•	Initiate	and	participate	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	
in	groups,	and	teacher-led)	with	diverse	partners	on	grades	9–10	topics,	texts,	and	
issues,	building	on	others’	ideas	and	expressing	their	own	clearly	and	persuasively.

Close Reading for Meaning
In	an	argument,	reading	closely	means	readers	must	consider	the	rhetoric	the	
writer	or	speaker	uses	to	persuade	an	audience.	Rhetoric	can	include	a	variety	of	
techniques,	such	as	repetition,	sentence	structure,	or	figurative	language.	One	form	
of	figurative	language	that	writers	use	in	persuasion	is	juxtaposition	for	the	purpose	
of	comparison.	The	reader	should	also	consider	other	techniques	used	by	the	author	
to	support	his	claim,	such	as	rhetorical	appeals.	Ethos,	a	rhetorical	appeal	that	
focuses	on	ethics,	or	the	character	and	qualifications	of	the	speaker,	is	particularly	
relevant	to	arguments	that	debate	acts	of	conscience,	such	as	those	that	you	will	
read	in	this	workshop.

In	this	workshop,	you	will	read	three	different	texts	and	will	practice	close	reading	
using	strategies	that	will	help	you	make	meaning	of	the	text.	Your	teacher	will	guide	
you	through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	group	to	
read	and	respond	to	the	text.	For	the	third	activity,	you	will	work	independently	to	
apply	close-reading	strategies	to	determine	meaning	in	a	new	text.

ACTiviTy 1

Guided Practice
You	will	read	the	text	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First impressions
Read	the	following	passage	silently.	Your	focus	for	this	first	reading	is	on	
understanding	the	meaning	of	the	passage.	As	you	read,	practice	diffusing	
the	words	you	may	not	know	by	replacing	unfamiliar	words	with	synonyms	or	
definitions	for	the	underlined	words.	Use	the	definitions	and	synonyms	to	the	right	
side	or	left	side	of	the	paragraphs	to	help	your	understanding.

leaRning sTRaTegies:
Diffusing,	Close	Reading,		
Rereading,	Summarizing,		
OPTIC,	SOAPSTone

aCademiC VoCabulaRy
Rhetoric	is	the	art	of	
using	words	to	persuade	
in	writing	or	speaking.	
Juxtaposition	is	the	
arrangement	of	two	
or	more	things	for	the	
purpose	of	comparison.	
Ethos	is	a	rhetorical	
appeal	that	focuses	on	
ethics,	or	the	character	
or	qualifications	of	the	
speaker.
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Close Reading of argumentative nonfiction Texts (continued)

speech
From “Beyond Vietnam—

A Time to Break 
Silence”

by Martin Luther King, Jr., April 4, 1967

 1 I come to this magnificent house of worship tonight because my conscience leaves me 

no other choice. I join you in this meeting because I’m in deepest agreement with the aims 

and work of the organization which has brought us together: Clergy and Laymen Concerned 

About Vietnam. The recent statements of your executive committee are the sentiments 

of my own heart, and I found myself in full accord when I read its opening lines: “A time 

comes when silence is betrayal.” And that time has come for us in relation to Vietnam.

 2 The truth of these words is beyond doubt, but the mission to which they call us is a 

most difficult one. Even when pressed by the demands of inner truth, men do not easily 

assume the task of opposing their government’s policy, especially in time of war. Nor 

does the human spirit move without great difficulty against all the apathy of conformist 

thought within one’s own bosom and in the surrounding world. Moreover, when the 

issues at hand seem as perplexing as they often do in the case of this dreadful conflict, 

we are always on the verge of being mesmerized by uncertainty; but we must move on.

 3 And some of us who have already begun to break the silence of the night have found 

that the calling to speak is often a vocation of agony, but we must speak. We must speak 

with all the humility that is appropriate to our limited vision, but we must speak. And 

we must rejoice as well, for surely this is the first time in our nation’s history that a 

significant number of its religious leaders have chosen to move beyond the prophesying 

of smooth patriotism to the high grounds of a firm dissent based upon the mandates 

of conscience and the reading of history. Perhaps a new spirit is rising among us. If it 

is, let us trace its movements and pray that our own inner being may be sensitive to its 

guidance, for we are deeply in need of a new way beyond the darkness that seems so 

close around us.

 4 Over the past two years, as I have moved to break the betrayal of my own silences and 

to speak from the burnings of my own heart, as I have called for radical departures from 

the destruction of Vietnam, many persons have questioned me about the wisdom of my 

path. At the heart of their concerns this query has often loomed large and loud: “Why 

are you speaking about the war, Dr. King?” “Why are you joining the voices of dissent?” 

Clergy:	priests	and	ministers
Laymen:	those	who	are	not	

a	member	of	the	clergy

apathy:	lack	of	interest	or	
concern;	indifference

perplexing:	puzzling

mesmerized:	transfixed;	
paralyzed

vocation:	an	occupation	or	
profession

prophesying:	predicting	as	
if	by	divine	inspiration
dissent:	difference	of	

opinion;	disagreement
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“Peace and civil rights don’t mix,” they say. “Aren’t you hurting the cause of your people,” 

they ask? And when I hear them, though I often understand the source of their concern, 

I am nevertheless greatly saddened, for such questions mean that the inquirers have not 

really known me, my commitment or my calling. Indeed, their questions suggest that 

they do not know the world in which they live.

 5 Since I am a preacher by calling, I suppose it is not surprising that I have seven major 

reasons for bringing Vietnam into the field of my moral vision. There is at the outset a 

very obvious and almost facile connection between the war in Vietnam and the struggle 

I, and others, have been waging in America. A few years ago there was a shining moment 

in that struggle. It seemed as if there was a real promise of hope for the poor – both 

black and white – through the poverty program. There were experiments, hopes, new 

beginnings. Then came the buildup in Vietnam, and I watched this program broken and 

eviscerated, as if it were some idle political plaything of a society gone mad on war, and I 

knew that America would never invest the necessary funds or energies in rehabilitation 

of its poor so long as adventures like Vietnam continued to draw men and skills and 

money like some demonic destructive suction tube. So, I was increasingly compelled to 

see the war as an enemy of the poor and to attack it as such.

 6 Perhaps a more tragic recognition of reality took place when it became clear to 

me that the war was doing far more than devastating the hopes of the poor at home. 

It was sending their sons and their brothers and their husbands to fight and to die in 

extraordinarily high proportions relative to the rest of the population. We were taking 

the black young men who had been crippled by our society and sending them eight 

thousand miles away to guarantee liberties in Southeast Asia which they had not found 

in southwest Georgia and East Harlem. And so we have been repeatedly faced with 

the cruel irony of watching Negro and white boys on TV screens as they kill and die 

together for a nation that has been unable to seat them together in the same schools. 

And so we watch them in brutal solidarity burning the huts of a poor village, but we 

realize that they would hardly live on the same block in Chicago. I could not be silent in 

the face of such cruel manipulation of the poor.

 7 My third reason moves to an even deeper level of awareness, for it grows out of my 

experience in the ghettoes of the North over the last three years – especially the last three 

summers. As I have walked among the desperate, rejected, and angry young men, I have 

told them that Molotov cocktails and rifles would not solve their problems. I have tried to 

offer them my deepest compassion while maintaining my conviction that social change 

comes most meaningfully through nonviolent action. But they ask – and rightly so – what 

about Vietnam? They ask if our own nation wasn’t using massive doses of violence to 

solve its problems, to bring about the changes it wanted. Their questions hit home, and 

calling:	a	strong	inner		
urge	also,	a	divine	call		
or	summons	to	action

solidarity:	the	feeling	
of	union	in	a	group	with	
common	interests

Molotov	cocktails:	
homemade	bomb
conviction:	a	fixed		
or	strong	belief

eviscerated:	to	deprive		
of	essential	parts;	gutted

compelled;	forced
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Close Reading of argumentative nonfiction Texts (continued)

I knew that I could never again raise my voice against the violence of the oppressed in 

the ghettos without having first spoken clearly to the greatest purveyor of violence in 

the world today – my own government. For the sake of those boys, for the sake of this 

government, for the sake of the hundreds of thousands trembling under our violence,  

I cannot be silent.

 8 For those who ask the question, “Aren’t you a civil rights leader?” and thereby mean 

to exclude me from the movement for peace, I have this further answer. In 1957 when 

a group of us formed the Southern Christian Leadership Conference, we chose as 

our motto: “To save the soul of America.” We were convinced that we could not limit 

our vision to certain rights for black people, but instead affirmed the conviction that 

America would never be free or saved from itself until the descendants of its slaves were 

loosed completely from the shackles they still wear. In a way we were agreeing with 

Langston Hughes, that black bard of Harlem, who had written earlier:

   O, yes,

I say it plain,

America never was America to me,

And yet I swear this oath –

America will be!

 9 Now, it should be incandescently clear that no one who has any concern for the 

integrity and life of America today can ignore the present war. If America’s soul becomes 

totally poisoned, part of the autopsy must read: Vietnam. It can never be saved so long 

as it destroys the deepest hopes of men the world over. So it is that those of us who are 

yet determined that America will be—are—are led down the path of protest and dissent, 

working for the health of our land.

 10 As if the weight of such a commitment to the life and health of America were not enough, 

another burden of responsibility was placed upon me in 1954; and I cannot forget that the 

Nobel Peace Prize was also a commission, a commission to work harder than I had ever 

worked before for “the brotherhood of man.” This is a calling that takes me beyond national 

allegiances, but even if it were not present I would yet have to live with the meaning of 

my commitment to the ministry of Jesus Christ. To me the relationship of this ministry to 

the making of peace is so obvious that I sometimes marvel at those who ask me why I’m 

speaking against the war. Could it be that they do not know that the good news was meant 

for all men—for Communist and capitalist, for their children and ours, for black and 

for white, for revolutionary and conservative? Have they forgotten that my ministry is in 

obedience to the One who loved his enemies so fully that he died for them? What then can I 

say to the Vietcong or to Castro or to Mao as a faithful minister of this One? Can I threaten 

them with death or must I not share with them my life?

purveyor:	supplier;	provider

affirmed:	declared;	pledged	

bard:	a	poet

incandescently:	brilliantly;	
glowingly

integrity:	moral	soundness

commission:	a	duty	or	
responsibility	one	is	

charged	with

Vietcong:	the	Communist-
led	army	of	South	Vietnam
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 11 And finally, as I try to explain for you and for myself the road that leads from Montgomery 

to this place I would have offered all that was most valid if I simply said that I must be true to 

my conviction that I share with all men, the calling to be a son of the living God. Beyond the 

calling of race or nation or creed is this vocation of sonship and brotherhood, and because I 

believe that the Father is deeply concerned especially for his suffering and helpless and outcast 

children, I come tonight to speak for them. 

 12 This I believe to be the privilege and the burden of all of us who deem ourselves 

bound by allegiances and loyalties which are broader and deeper than nationalism and 

which go beyond our nation’s self-defined goals and positions. We are called to speak for 

the weak, for the voiceless, for the victims of our nation and for those it calls “enemy,” for 

no document from human hands can make these humans any less our brothers.

Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	the	passage	
is	read	aloud.	As	you	read	along,	highlight	sentences	that	show	how	King	connects	
his	Nobel	Peace	Prize	and	his	role	as	a	civil	rights	leader	to	his	need	to	break	his	
silence	about	Vietnam.	

nationalism:	devotion	to	
the	interests	of	one’s	own	
country
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Close Reading of argumentative nonfiction Texts (continued)

Check your Understanding
 1.	Pair	with	another	student	and	compare	the	sentences	you	have	chosen.	

 2.	After	discussing	the	connections,	write	an	explanation	of	how	these	
connections	are	both	logical	and	ethical	(relate	to	King’s	ethos).

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
Key	Ideas	and	Details	interpretive	questions.	As	your	class	discusses	the	text,	write	
your	responses	to	each	question	and	highlight	or	underline	the	textual	evidence	
that	supports	your	answer.	During	discussions,	you	may	also	want	to	annotate	the	
text	to	record	a	new	or	different	meaning	of	the	text.
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Background information:	Dr.	Martin	Luther	King,	Jr.,	is	unquestionably	one	of	
American	history’s	greatest	public	speakers,	both	because	of	the	power	of	his	
rhetoric	and	because	of	the	moral	weight	of	his	arguments	in	support	of	the	civil	
rights	movement.	In	fact,	just	before	he	delivered	his	famous	“I	Have	a	Dream”	
speech	in	August	of	1963,	he	was	introduced	to	the	crowd	as	“the	moral	leader	of	our	
nation.”	Yet	in	1967,	Dr.	King’s	moral	vision	led	him	to	give	the	most	controversial	
speech	of	his	career,	a	speech	regarding	America’s	military	involvement	in	Vietnam.	
In	the	following	excerpt	from	that	speech,	King	lays	out	his	moral	justification	for	
linking	the	pursuit	of	peace	in	Vietnam	with	the	pursuit	of	civil	rights	reforms	in	the	
U.S.	while	offering	“seven	major	reasons”	why	it	is	therefore	appropriate—indeed,	
necessary—for	him	to	take	a	public	stance	in	opposition	to	the	war	effort.

From
“Beyond Vietnam— A Time to Break Silence”
by Martin Luther King, Jr., April 4, 1967

 1 I come to this magnificent house of worship tonight because my conscience leaves me 

no other choice. I join you in this meeting because I’m in deepest agreement with the aims 

and work of the organization which has brought us together: Clergy and Laymen Concerned 

About Vietnam. The recent statements of your executive committee are the sentiments of 

my own heart, and I found myself in full accord when I read its opening lines: “A time comes 

when silence is betrayal.” And that time has come for us in relation to Vietnam.

 2 The truth of these words is beyond doubt, but the mission to which they call us is a 

most difficult one. Even when pressed by the demands of inner truth, men do not easily 

assume the task of opposing their government’s policy, especially in time of war. Nor does 

the human spirit move without great difficulty against all the apathy of conformist thought 

within one’s own bosom and in the surrounding world. Moreover, when the issues at hand 

seem as perplexing as they often do in the case of this dreadful conflict, we are always on 

the verge of being mesmerized by uncertainty; but we must move on.

 3 And some of us who have already begun to break the silence of the night have found 

that the calling to speak is often a vocation of agony, but we must speak. We must speak 

with all the humility that is appropriate to our limited vision, but we must speak. And 

we must rejoice as well, for surely this is the first time in our nation’s history that a 

significant number of its religious leaders have chosen to move beyond the prophesying 

of smooth patriotism to the high grounds of a firm dissent based upon the mandates 

of conscience and the reading of history. Perhaps a new spirit is rising among us. If it 

is, let us trace its movements and pray that our own inner being may be sensitive to its 

guidance, for we are deeply in need of a new way beyond the darkness that seems so 

close around us.

key ideas and deTails
How	would	the	speech	be	
different	if	King	started	with	
“I	am	opposed	to	the	war	in	
Vietnam	for	these	reasons”?	
Why	does	he	wait	until	later	
to	in	the	speech	to	assert	his	
claim	and	reasoning?

key ideas and deTails
In	the	first	four	paragraphs,	
Dr.	King	shifts	from	first	
person	singular	(“I”)	to	first	
person	plural	(“us”	and	
“we”).	Locate	these	shifts	
in	the	speech,	and	consider	
how	he	might	be	using	these	
pronoun	shifts	to	advance	
his	argument.
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Close Reading of argumentative nonfiction Texts (continued)

 4 Over the past two years, as I have moved to break the betrayal of my own silences and 

to speak from the burnings of my own heart, as I have called for radical departures from 

the destruction of Vietnam, many persons have questioned me about the wisdom of my 

path. At the heart of their concerns this query has often loomed large and loud: “Why are 

you speaking about the war, Dr. King?” “Why are you joining the voices of dissent?” “Peace 

and civil rights don’t mix,” they say. “Aren’t you hurting the cause of your people,” they 

ask? And when I hear them, though I often understand the source of their concern, I am 

nevertheless greatly saddened, for such questions mean that the inquirers have not really 

known me, my commitment or my calling. Indeed, their questions suggest that they do not 

know the world in which they live.

 5 Since I am a preacher by calling, I suppose it is not surprising that I have seven major 

reasons for bringing Vietnam into the field of my moral vision. There is at the outset a 

very obvious and almost facile connection between the war in Vietnam and the struggle 

I, and others, have been waging in America. A few years ago there was a shining moment 

in that struggle. It seemed as if there was a real promise of hope for the poor – both black 

and white– through the poverty program. There were experiments, hopes, new beginnings. 

Then came the buildup in Vietnam, and I watched this program broken and eviscerated, 

as if it were some idle political plaything of a society gone mad on war, and I knew that 

America would never invest the necessary funds or energies in rehabilitation of its poor 

so long as adventures like Vietnam continued to draw men and skills and money like some 

demonic destructive suction tube. So, I was increasingly compelled to see the war as an 

enemy of the poor and to attack it as such.

 6 Perhaps a more tragic recognition of reality took place when it became clear to me that 

the war was doing far more than devastating the hopes of the poor at home. It was sending 

their sons and their brothers and their husbands to fight and to die in extraordinarily high 

proportions relative to the rest of the population. We were taking the black young men who 

had been crippled by our society and sending them eight thousand miles away to guarantee 

liberties in Southeast Asia which they had not found in southwest Georgia and East Harlem. 

And so we have been repeatedly faced with the cruel irony of watching Negro and white 

boys on TV screens as they kill and die together for a nation that has been unable to seat 

them together in the same schools. And so we watch them in brutal solidarity burning 

the huts of a poor village, but we realize that they would hardly live on the same block in 

Chicago. I could not be silent in the face of such cruel manipulation of the poor.

 7 My third reason moves to an even deeper level of awareness, for it grows out of my 

experience in the ghettoes of the North over the last three years – especially the last three 

key ideas and deTails
Why	do	you	think	King	

includes	the	questions	of	
his	critics	in	his	argument?	

How	does	introducing	these	
counterclaims	help	move	his	

argument	forward?

key ideas and deTails
How	does	King	use	

juxtaposition	to	point	out	
the	injustice	of	sending	

young	black	men	to	fight	in	
Vietnam?	Where	else	does	

he	use	this	technique	in		
his	argument?

key ideas and deTails
What	transitional	devices	

does	King	use	to	introduce	
and	connect	each	new	
reason?	How	do	these	

transitions	reinforce	the	
connection	between	each	

new	reason	and	his	central	
idea	in	the	speech?
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summers. As I have walked among the desperate, rejected, and angry young men, I have told 

them that Molotov cocktails and rifles would not solve their problems. I have tried to offer 

them my deepest compassion while maintaining my conviction that social change comes 

most meaningfully through nonviolent action. But they ask – and rightly so – what about 

Vietnam? They ask if our own nation wasn’t using massive doses of violence to solve its 

problems, to bring about the changes it wanted. Their questions hit home, and I knew that I 

could never again raise my voice against the violence of the oppressed in the ghettos without 

having first spoken clearly to the greatest purveyor of violence in the world today – my own 

government. For the sake of those boys, for the sake of this government, for the sake of the 

hundreds of thousands trembling under our violence, I cannot be silent. 

 8 For those who ask the question, “Aren’t you a civil rights leader?” and thereby mean to 

exclude me from the movement for peace, I have this further answer. In 1957 when a group 

of us formed the Southern Christian Leadership Conference, we chose as our motto:  

“To save the soul of America.” We were convinced that we could not limit our vision to 

certain rights for black people, but instead affirmed the conviction that America would 

never be free or saved from itself until the descendants of its slaves were loosed completely 

from the shackles they still wear. In a way we were agreeing with Langston Hughes, that 

black bard of Harlem, who had written earlier:

   O, yes,

I say it plain,

America never was America to me,

And yet I swear this oath –

America will be!

 9 Now, it should be incandescently clear that no one who has any concern for the 

integrity and life of America today can ignore the present war. If America’s soul becomes 

totally poisoned, part of the autopsy must read: Vietnam. It can never be saved so long 

as it destroys the deepest hopes of men the world over. So it is that those of us who are 

yet determined that America will be – are – are led down the path of protest and dissent, 

working for the health of our land.

 10 As if the weight of such a commitment to the life and health of America were not 

enough, another burden of responsibility was placed upon me in 1954; and I cannot forget 

that the Nobel Peace Prize was also a commission, a commission to work harder than I had 

ever worked before for “the brotherhood of man.” This is a calling that takes me beyond 

national allegiances, but even if it were not present I would yet have to live with the 

meaning of my commitment to the ministry of Jesus Christ. To me the relationship of this 

key ideas and deTails
Explain	the	metaphor	
King	uses	to	characterize	
the	conflict	in	Vietnam	
and	the	effect	it	is	having	
on	America.	Find	other	
examples	of	rhetoric	in	
his	speech—particularly	
diction,	imagery,	figurative	
language—that	supports	
this	characterization.	
How	might	this	affect	his	
credibility	with	his	various	
audiences?
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Close Reading of argumentative nonfiction Texts (continued)

ministry to the making of peace is so obvious that I sometimes marvel at those who ask me 

why I’m speaking against the war. Could it be that they do not know that the good news was 

meant for all men – for Communist and capitalist, for their children and ours, for black 

and for white, for revolutionary and conservative? Have they forgotten that my ministry is 

in obedience to the One who loved his enemies so fully that he died for them? What then 

can I say to the Vietcong or to Castro or to Mao as a faithful minister of this One? Can I 

threaten them with death or must I not share with them my life?

 11 And finally, as I try to explain for you and for myself the road that leads from 

Montgomery to this place I would have offered all that was most valid if I simply said that 

I must be true to my conviction that I share with all men the calling to be a son of the 

living God. Beyond the calling of race or nation or creed is this vocation of sonship and 

brotherhood, and because I believe that the Father is deeply concerned especially for his 

suffering and helpless and outcast children, I come tonight to speak for them.

 12 This I believe to be the privilege and the burden of all of us who deem ourselves bound 

by allegiances and loyalties which are broader and deeper than nationalism and which go 

beyond our nation’s self-defined goals and positions. We are called to speak for the weak, for 

the voiceless, for the victims of our nation and for those it calls “enemy,” for no document 

from human hands can make these humans any less our brothers.

Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	of	
this	passage,	choose	a	sentence	that	you	think	is	important	to	understanding	King’s	
use	of	rhetoric	in	this	speech.	Explain	in	your	own	words	what	the	sentence	means	
and	why	it	is	important	to	understanding	the	passage.

key ideas and deTails
How	do	the	final	two	

paragraphs	refine	the	
central	claim	King	is	making	

about	the	appropriateness	
of	his	choice	to	protest	the	

war?	Why	does	he	return	to	
the	use	of	“we”	and	“us”	in	

this	final	paragraph?
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Synthesizing your Understanding
Now	that	you	have	read	the	passage	three	times	and	studied	its	vocabulary	and	
sentences,	synthesize	your	understanding	by	applying	the	SOAPSTone	strategy.	
Respond	to	the	following	questions	as	a	way	of	bringing	all	your	knowledge	together.

introducing the Strategy: SOAPSTone
SOAPSTone	is	a	strategy	for	analysis	of	a	text	to	understand	an	author’s	craft.	Using	
this	strategy,	the	reader	discusses	and	identifies	the	speaker,	the	occasion,	the	
audience,	the	purpose,	the	subject,	and	the	tone.

S – Speaker:	Even	though	King	was	already	world	famous	when	giving	this	speech,	
what	specific	details	does	he	include	about	himself	in	the	speech?	What	effect	does	
this	have	on	his	ethos	as	the	speaker?

O – Occasion:	What	is	the	immediate	occasion	for	the	speech?	What	broader	social	
and	historical	factors	may	have	motivated	King’s	decision	to	speak	out	at	this	time?

A – Audience:	King’s	immediate	audience	was	the	3,000	people	gathered	in	
Riverside	Church,	but	reporters	were	also	present	and	King	knew	transcripts	of	the	
speech	would	be	published	in	the	days	following	its	delivery.	What	can	you	infer	
about	his	different	audiences	based	on	his	approach	in	the	speech?
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Close Reading of argumentative nonfiction Texts (continued)

P – Purpose:	What	is	King’s	purpose	in	writing	his	speech?	How	do	you	believe	he	
wants	his	audience	to	respond	to	the	ideas	in	his	speech?

S – Subject:	What	is	King’s	central	claim	in	this	excerpt	and	what	reasons	does	he	
offer	to	support	it?

TONE – Tone:	What	attitudes	or	emotions	does	King	display	in	the	speech,	and	what	
words	or	literary	devices	does	he	use	to	express	these	feelings?

Writing Prompt:	Based	on	your	current	understanding	of	the	passage,	summarize	
how	King	uses	rhetoric	and	other	persuasive	techniques	to	support	his	claims.
Be	sure	to:
•	Identify	the	central	claims	in	King’s	speech
•	Provide	textual	evidence	of	the	persuasive	rhetoric	he	uses
•	Include	commentary	explaining	how	he	supports	his	claims
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ACTiviTy 2

Collaborative Practice

introducing the Strategy: OPTiC
OPTIC	is	a	strategy	for	systematically	analyzing	visual	texts—including	paintings,	
photographs,	advertisements,	maps,	charts,	or	graphs—and	developing	an	
interpretation	regarding	the	meaning	or	theme(s)	of	the	text.	The	acronym	stands	
for	Overview,	Parts,	Title,	Interrelationships,	and	Conclusion.

Examine	the	image	closely	by	applying	the	OPTIC	strategy.

Applying OPTiC
The	OPTIC	strategy	allows	you	to	analyze	a	visual	image	in	a	systematic	way	in	order	
to	understand	how	all	aspects	of	the	artwork	combine	to	create	an	overall	impression.

Work	collaboratively	to	respond	to	the	following	prompts	that	are	part	of	the	OPTIC	
strategy.	To	do	a	close	reading	of	a	visual	image,	you	should	view	and	review	the	
artwork	each	time	you	respond	to	the	questions.

O- Conduct	a	brief	overview	of	the	visual	by	examining	it	carefully.	Note	the	details:	
images,	shapes,	position	or	angle	in	the	frame,	etc.

P- Key	in	on	all	of	the	parts	by	noting	any	specific	details	that	seem	important.	This	can	
be	anything:	captions,	text,	figures,	scenery,	or	any	other	detail	that	may	be	symbolic.
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Close Reading of argumentative nonfiction Texts (continued)

T- Use	the	title	and	verbal	text	to	clarify	the	subject(s)	of	the	cartoons.	How	does	
the	language	in	the	caption	and	the	photo	suggest	its	meaning?

i- Specify	the	interrelationships	within	the	photograph.	In	other	words,	how	do	the	
parts	relate	to	one	another?	If	relevant,	consider	any	connections	established	to	
texts	beyond	this	page.

C- Draw	a	conclusion	about	the	theme	of	the	photograph.	What	does	it	suggest	
about	King’s	reason(s)	for	opposing	the	war?

Writing Prompt:	Now	that	you	have	carefully	examined	the	photograph	and	come	to	
conclusions	about	its	meaning,	make	a	connection	between	this	photograph	and	the	
speech	written	by	Dr.	King.	Be	sure	to:
•	Write	a	topic	sentence	that	connects	the	two	texts.
•	Include	textual	details	and	explain	how	they	support	your	connection.
•	Write	a	conclusion	that	follows	from	your	explanations.

ACTiviTy 3

independent Practice
In	the	days	after	King	delivered	the	speech	“Beyond	Vietnam—A	Time	to	Break	
Silence,”	the	editorial	staff	of	the New York Times	joined	168	other	major	
newspapers	along	with	the	NAACP	in	denouncing	King’s	speech.	The	editors	of		
the New York Times	published	the	following	response	criticizing	him	for	his	choice	
to	link	the	civil	rights	movement	and	the	anti-war	movement.

First Reading: First impressions
Read	the	passage	silently	to	yourself.	As	you	read,	think	about	the	meanings	of	the	
underlined	words.	Look	at	the	definitions	in	the	right	or	left	margin,	and	also	use	
your	knowledge	of	the	words	and	context	clues	to	help	you	diffuse	the	vocabulary	
and	make	meaning	of	the	text.	

32 SpringBoard® English Language Arts Grade 10

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

jmanley
Typewritten Text
25



editorial
From

Error”
“Dr. King’s

by the New York Times, April 7, 1967

 1 In recent speeches and statements the Rev. Dr. Martin Luther King Jr. has linked his 

personal opposition to the war in Vietnam with the cause of Negro equality in the United 

States. The war, he argues, should be stopped not only because it is a futile war waged 

for the wrong ends but also because it is a barrier to social progress in this country and 

therefore prevents Negroes from achieving their just place in American life.

 2 This is a fusing of two public problems that are distinct and separate. By drawing 

them together, Dr. King has done a disservice to both. The moral issues in Vietnam are 

less clear-cut than he suggests; the political strategy of uniting the peace movement and 

the civil rights movement could very well be disastrous for both causes.

 3 Because American Negroes are a minority and have to overcome unique handicaps 

of racial antipathy and prolonged deprivation, they have a hard time in gaining their 

objectives even when their grievances are self-evident and their claims are indisputably 

just. As Dr. King knows from the Montgomery bus boycott and other civil rights 

struggles of the past dozen years, it takes almost infinite patience, persistence and 

courage to achieve the relatively simple aims that ought to be theirs by right.

 4 The movement toward racial equality is now in the more advanced and more difficult 

stage of fulfilling basic rights by finding more jobs, changing patterns of housing 

and upgrading education. The battlegrounds in this struggle are Chicago and Harlem 

and Watts. The Negroes on these fronts need all the leadership, dedication and moral 

inspiration that they can summon; and under these circumstances to divert the energies 

of the civil rights movement to the Vietnam issue is both wasteful and self-defeating. 

Dr. King makes too facile a connection between the speeding up of the war in Vietnam 

and the slowing down of the war on poverty. The eradication of poverty is at best 

the task of a generation. This “war” inevitably meets diverse resistance such as the 

hostility of local political machines, the skepticism of conservatives in Congress and 

the intractability of slum mores and habits. The nation could afford to make more funds 

available to combat poverty even while the war in Vietnam continues, but there is no 

certainty that the coming of peace would automatically lead to a sharp increase in funds.

futile:	pointless,	useless

antipathy:	a	settled	aversion	
or	dislikea
indisputably:	not	able	to	be	
disputed	or	argued	against

infinite:	unlimited;		
never-ending

summon:	call	upon

facile:	simple,	not	showing	
thought

inevitably:	unavoidably;	
necessarily

intractability:	not	easily	
managed	or	solved
mores:	ways	of	life;	customs
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Close Reading of argumentative nonfiction Texts (continued)

 5 Furthermore, Dr. King can only antagonize opinion in this country instead of winning 

recruits to the peace movement by recklessly comparing American military methods to those 

of the Nazis testing “new medicine and new tortures in the concentration camps of Europe.” 

The facts are harsh, but they do not justify such slander. Furthermore, it is possible to 

disagree with many aspects of United States policy in Vietnam without whitewashing Hanoi.

 6 As an individual, Dr. King has the right and even the moral obligation to explore the 

ethical implications of the war in Vietnam, but as one of the most respected leaders of 

the civil rights movement he has an equally weighty obligation to direct that movement’s 

efforts in the most constructive and relevant way.

 7 There are no simple or easy answers to the war in Vietnam or to racial injustice in 

this country. Linking these hard, complex problems will lead not to solutions but to 

deeper confusion. 

Second Reading: vocabulary in Context
As	you	listen	and	follow	along	as	the	passage	is	read	again	aloud,	circle	any		
additional	words	that	you	don’t	know	or	that	you	think	are	important	to	
understanding	the	passage.

Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	of	
this	passage,	choose	a	sentence	that	you	think	is	important	to	understanding	the	
argument	of	this	editorial.	Explain	in	your	own	words	what	the	sentence	means	and	
why	it	is	important	to	understanding	the	passage.

whitewashing:	to	gloss	over	
or	cover	up;	to	excuse		

too	easily
ethical:	pertaining	to	right	

and	wrong	in	conduct
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Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
interpretive	questions	in	the	Key	Ideas	and	Details.	As	you	reread	the	text	to	answer	
the	questions,	annotate	the	text	or	write	your	responses	to	each	question	and	
highlight	or	underline	the	textual	evidence	that	supports	your	answer.

From
Dr. King’s Error
by the New York Times, April 7, 1967

 1 In recent speeches and statements the Rev. Dr. Martin Luther King Jr. has linked his 

personal opposition to the war in Vietnam with the cause of Negro equality in the United 

States. The war, he argues, should be stopped not only because it is a futile war waged 

for the wrong ends but also because it is a barrier to social progress in this country and 

therefore prevents Negroes from achieving their just place in American life.

 2 This is a fusing of two public problems that are distinct and separate. By drawing 

them together, Dr. King has done a disservice to both. The moral issues in Vietnam are 

less clear-cut than he suggests; the political strategy of uniting the peace movement and 

the civil rights movement could very well be disastrous for both causes.

 3 Because American Negroes are a minority and have to overcome unique handicaps 

of racial antipathy and prolonged deprivation, they have a hard time in gaining their 

objectives even when their grievances are self-evident and their claims are indisputably 

just. As Dr. King knows from the Montgomery bus boycott and other civil rights 

struggles of the past dozen years, it takes almost infinite patience, persistence and 

courage to achieve the relatively simple aims that ought to be theirs by right.

 4 The movement toward racial equality is now in the more advanced and more difficult 

stage of fulfilling basic rights by finding more jobs, changing patterns of housing 

and upgrading education. The battlegrounds in this struggle are Chicago and Harlem 

and Watts. The Negroes on these fronts need all the leadership, dedication and moral 

inspiration that they can summon; and under these circumstances to divert the energies 

of the civil rights movement to the Vietnam issue is both wasteful and self-defeating. 

Dr. King makes too facile a connection between the speeding up of the war in Vietnam 

and the slowing down of the war against poverty. The eradication of poverty is at best 

the task of a generation. This “war” inevitably meets diverse resistance such as the 

hostility of local political machines, the skepticism of conservatives in Congress and 

the intractability of slum mores and habits. The nation could afford to make more funds 

available to combat poverty even while the war in Vietnam continues, but there is no 

certainty that the coming of peace would automatically lead to a sharp increase in funds.

key ideas and deTails
Explain	why	this	summary	is	
not	a	sufficient	and	accurate	
representation	of	the	claims	
in	Dr.	King’s	speech.	What	
part	of	King’s	message	does	
it	omit?

key ideas and deTails
How	do	the	authors	of	
this	editorial	use	rhetoric	
to	make	the	“movement	
towards	racial	equality”	
seem	like	a	war?	Do	you	
think	this	helps	them	
achieve	their	purpose	or	not?

Close Reading Workshop 2 • Close Reading of Argumentative Nonfiction Texts 35

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

jmanley
Typewritten Text
28



Close Reading of argumentative nonfiction Texts (continued)

 5 Furthermore, Dr. King can only antagonize opinion in this country instead of winning 

recruits to the peace movement by recklessly comparing American military methods to those 

of the Nazis testing “new medicine and new tortures in the concentration camps of Europe.” 

American military methods to those of the Nazis testing “new medicine and new tortures in 

the concentration camps of Europe.” The facts are harsh, but they do not justify such slander. 

Furthermore, it is possible to disagree with many aspects of United States policy in Vietnam 

without whitewashing Hanoi.

 6 As an individual, Dr. King has the right and even the moral obligation to explore the 

ethical implications of the war in Vietnam, but as one of the most respected leaders of 

the civil rights movement he has an equally weighty obligation to direct that movement’s 

efforts in the most constructive and relevant way.

 7 There are no simple or easy answers to the war in Vietnam or to racial injustice in 

this country. Linking these hard, complex problems will lead not to solutions but to 

deeper confusion.

key ideas and deTails
How	do	the	authors	use	
rhetoric	to	attack	King’s	

ethos,	or	credibility?	
How	does	their	rhetoric	

also	recognize	his	ethos?	
What	is	the	effect	of	this	

juxtaposition?
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Synthesizing your Understanding: Using SOAPSTone
Reread	the	passage	and	underline	sentences	that	you	believe	express	important	
ideas	or	opinions.	Share	and	discuss	these	sentences	as	a	class.	Then	work	with	
your	teacher	and	your	classmates	to	apply	the	SOAPSTone	strategy.

S–Speaker:	Who	is	writing	the	text?

O–Occasion:	What	is	the	timing	of	the	piece	of	writing?

A–Audience:	Who	did	the	author	anticipate	would	read	this	text?

P–Purpose:	What	is	the	reason	behind	the	creation	of	this	piece	of	writing?

S–Subject:	What	are	the	author’s	central	claims	and	main	ideas	in	this	speech?

TONE–Tone:	Where	in	the	writing	do	you	see	clues	about	the	writer’s	mood	and	
attitude	toward	the	subject?
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Close Reading of argumentative nonfiction Texts (continued)

Writing Prompt:	Using	textual	evidence	to	support	your	thinking,	write	a	paragraph	
in	which	you	discuss	the	author’s	use	of	rhetoric	and	other	persuasive	techniques	to	
present	an	argument.	Be	sure	to:
•	Write	a	topic	sentence	that	identifies	the	editorial’s	purpose.
•	Choose	several	pieces	of	appropriate	textual	evidence.
•	Explain	the	significance	of	your	textual	evidence.

ACTiviTy 4

Synthesis Questions
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt:	Review	the	differing	perspectives	on	the	Vietnam	War	in	the	
speech	by	Martin	Luther	King,	Jr.,	the	photograph,	and	the	editorial	by	the	New 
York Times.	Revisit	the	work	you	have	done	with	the	three	texts.	Which	text	was	
the	most	persuasive?	Use	evidence	from	at	least	two	of	the	three	texts	to	support	
your	choice.

Debate/Discussion:	Conduct	a	Socratic	Seminar.	Work	with	a	small	group	of	
students	to	revisit	the	texts	in	this	unit	and	create	two	or	three	open-ended	
questions	for	each	written	and	visual	text.	Remember	that	your	open-ended	
questions	should	not	have	a	“yes”	or	“no”	answer,	but	they	should	be	questions	
that	will	encourage	a	rich	discussion.	With	your	questions	and	your	annotated	text	
in	front	of	you,	engage	with	your	peers	in	a	Socratic	Seminar	in	which	you	share	
your	questions	and	respond	to	the	questions	that	other	students	have	generated.

Multimedia Presentation:	The	Vietnam	War	was	an	issue	that	inspired	great	
controversy	and	debate	in	American	history.	In	many	ways,	the	media	coverage	of	
the	war	contributed	to	the	controversy	as	reporters	and	photographers	began	to	
reflect	the	popular	doubts	spreading	in	the	American	public.	Prepare	to	share	several	
photographs	with	your	class	and	explain	the	significance	and	possible	effect	of	each	
photograph.

Reflection
 1.	What	are	the	possible	motivations	and	consequences	of	juxtaposing	two	social	

issues	such	as	the	civil	rights	movement	and	the	Vietnam	War?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	texts.	
How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	challenging	
texts	in	the	future?	What	strategies	best	helped	you	as	a	learner	during	this	
workshop?	When	and	why	would	you	use	these	strategies	in	the	future?

38 SpringBoard® English Language Arts Grade 10

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

jmanley
Typewritten Text
31


	BW_CRW_PLH 1_6.22
	BW_CRW_PLH 2_from standards_6.22
	readin anchor standards
	ccss apendix p 2-4

	017-036_CRW_SE_G8_W2
	019-038_CRW_SE_G10_W2 (1)

