
New this year is the Georgia Milestone 

Assessment Program.   It is designed to 

be a comprehensive, coherent and 

consolidated assessment. 

The 9th grade Milestone will have 3 item 

types.   

 Selected-Response (Multiple Choice) 

 Constructed Response                            

- ELA and mathematics-These items 

require the student to generate a 

response as opposed to selecting a 

response. 

 Extended-Response                               

- ELA - These items require more 

elaborate answers and explanations of 

reasoning.  Writing prompts and 

performance tasks are examples of 

extended-response items. 
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       Milestone (N) 

1. A stone by the side of a 
road that shows the 
distance in miles to a specified place. 

2. An important point in the progress or development of 
something: a very important event 

 Norm-referenced performance information is 

provided in the form of national percentiles, 

representing how students’ achievement compares to 

peers nationally.  (Note: Only the items aligned with 

the Standards will affect the CCRPI and TKES results) 

 Criterion– referenced performance information is 

shared in the form of four performance levels, 

indicating students’ mastery of state standards. 

ELA Test Parameters: 

 40 Selected Response    

(10 NRT aligned to     

standards) 

 2 Constructed Response 

 1 Constructed               

Response—Narrative 

Writing 

 1 Extended Response – 

Close reading of two cold 

reads and writing         

Informative/Opinion with 

text evidence                                                   

Math Test Parameters: 

 50 Selected Response    

(10 NRT items aligned to 

standards) 

 3 Constructed Response 

(1 weighed  heavier) 
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Page 2 In this first edition of the Milestone Messenger, sample test items have been provided to demonstrate 

the question types students will experience on the new test.  It is recommended that teachers include 

these types of questions in their own assessments. 

Sample ELA 9th Grade Items 

 

 

 

 

 

 

The Man Behind the Monroe Doctrine  

 
To some people, historical documents can seem dull and boring. However, historians find studying the motivations 
behind the documents one of the most interesting areas of research. Understanding the reason why historical 
figures acted (or failed to act) in certain ways is rarely dull. But how do historians find the information behind a 
document or statement? Here is a quick example. We know many details about the writing of the Declaration of 
Independence through primary sources such as the notes by Robert Livingston, Roger Sherman, and others. We 
also have Thomas Jefferson’s original drafts. Historians have compared the information in these sources with news 
reports, journal entries, and personal correspondence from the time to uncover the stories behind the famous 
document.  
 
Let’s consider the Monroe Doctrine. The doctrine is straightforward, but there were twists and turns before 
President James Monroe issued the warning in his annual message to Congress on December 2, 1823. Monroe 
stated:  

 

 

 

 

 

The message was clear: Spain and other nations should not meddle in affairs in the Western Hemisphere. But why 
did Monroe state the policy? A check of history will set the stage. The United States had recently defeated Great 
Britain in the War of 1812, ending British attempts to reclaim its colonies and announcing our strength and 
determination to the world. At the same time, many of the countries of Latin America were fighting successful 
revolutions for independence. By 1823, the balance of power in the Western Hemisphere had changed; most 
countries were free of European control. How did these facts influence Monroe’s timing?  

It is impossible that the allied powers [Spain and its allies] should extend their political system to 
any portion of either continent [North or South America] without endangering our peace and happi-
ness; nor can anyone believe that our southern brethren [Central and South America], if left to 
themselves, would adopt it [the Spanish system] of their own accord. It is equally impossible, there-
fore, that we should behold such interposition [allow interference] in any form with indifference 
[without concern]. If we look to the comparative strength and resources of Spain and those new 
Governments [in Latin America], and their distance from each other, it must be obvious that she 
[Spain] can never subdue [defeat] them. It is still the true policy of the United States to leave the 
parties to themselves, in hope that other powers will pursue the same course... 



 

Historians, such as Ernest May, have investigated the events and motivations behind the proclamation . They asked the 

question, “Did President Monroe fear a threat from Spain or another European power?” Many French, Portuguese, and 

Spanish colonies had declared independence. Were the European powers planning to retake control? Surprisingly, 

there is no evidence of any threat from Europe at that time. There must have been other reasons for Monroe’s forceful 

statement. Ernest May and other historians claim that Monroe made the proclamation to boost the United States’ 

standing as a world power and to provide moral support for the newly independent countries of Latin America.  

 

But according to researchers, that’s not all. Monroe had help from John Quincy Adams in creating his message. Adams 

was Monroe’s secretary of state, and recognized as the architect of Monroe’s foreign policy. Adams had set his sights 

on winning the 1824 presidential election. His rivals in that election were other members of Monroe’s cabinet—

Secretary of War John C. Calhoun and Secretary of the Treasury William Crawford. Adams was not as outgoing as those 

politicians, so he needed a way to attract attention. He reasoned that if United States foreign policy was successful, he 

would win praise and be on his way to victory in the election. Clay and Crawford urged Monroe to accept a British pro-

posal to issue a joint statement against foreign involvement in the Americas. Adams recommended another course. 

Reasoning that anti-British feelings in the United States remained strong so soon after war, he convinced Monroe to 

issue the forceful warning without British support. The message had the effect Adams intended—American prestige 

grew, the European powers were warned, and Adams became known as the diplomat behind the Monroe Doctrine 

who shaped American foreign policy.  

 

Other historians have developed different interpretations of the motivations behind the Monroe Doctrine. But all 

agree: the story behind a document or event is often complex —and interesting. Find a document or event in history 

that interests you and do some research to discover the captivating reasons it occurred.  

 

Selected Response 

In 1823, why did President Monroe issue a warning in his annual message to Congress?  

A   to earn Adams’s approval of his foreign policy plan  
 

B   to help William Crawford advance his political career  
 

C   to boost the United States’ standing as a world power  

D  to confirm to European powers that Spain should reclaim its colonies  
 

Constructed  Response 

What was President Monroe’s central purpose for the message in the Monroe Doctrine?  

 

Extended Response 

Read both passages below. Then answer the questions that follow. 

 

 



The Oldest Inhabitant–The Weather of New England  

Address at the New England Society's Seventy-first Annual Dinner, New York City  

By Mark Twain  

 

   The next toast was: "The Oldest Inhabitant–The Weather of New England."  
 

"Who can lose it and forget it? 
Who can have it and regret it? 
Be interposer'twixt us Twain." 

–Merchant of Venice.  

I reverently believe that the Maker who made us all makes everything in New England but the weather. I don't know 

who makes that, but I think it must be raw apprentices in the weather-clerk's factory who experiment and learn how, 

in New England, for board and clothes, and then are promoted to make weather for countries that require a good 

article, and will take their custom elsewhere if they don't get it. There is a sumptuous variety about the New England 

weather that compels the stranger's admiration–and regret. The weather is always doing something there; always 

attending strictly to business; always getting up new designs and trying them on the people to see how they will go. 

But it gets through more business in spring than in any other season. In the spring I have counted one hundred and 

thirty-six different kinds of weather inside of four-and-twenty hours. It was I that made the fame and fortune of that 

man that had that marvellous collection of weather on exhibition at the Centennial, that so astounded the foreigners. 

He was going to travel all over the world and get specimens from all the climes. I said, "Don't you do it; you come to 

New England on a favorable spring day." I told him what we could do in the way of style, variety, and quantity. Well, 

he came and he made his collection in four days. As to variety, why, he confessed that he got hundreds of kinds of 

weather that he had never heard of before. And as to quantity well, after he had picked out and discarded all that was 

blemished in any way, he not only had weather enough, but weather to spare; weather to hire out; weather to sell; to 

deposit; weather to invest; weather to give to the poor. The people of New England are by nature patient and for-

bearing, but there are some things which they will not stand. Every year they kill a lot of poets for writing about 

"Beautiful Spring." These are generally casual visitors, who bring their notions of spring from somewhere else, and 

cannot, of course, know how the natives feel about spring. And so the first thing they know the opportunity to inquire 

how they feel has permanently gone by. Old Probabilities has a mighty reputation for accurate prophecy, and thor-

oughly well deserves it. You take up the paper and observe how crisply and confidently he checks off what to-day's 

weather is going to be on the Pacific, down South, in the Middle States, in the Wisconsin region. See him sail along in 

the joy and pride of his power till he gets to New England, and then see his tail drop. He doesn't know what the 

weather is going to be in New England. Well, he mulls over it, and by-and-by he gets out something about like this: 

Probably northeast to southwest winds, varying to the southward and westward and eastward, and points between, 

high and low barometer swapping around from place to place; probable areas of rain, snow, hail, and drought, suc-

ceeded or preceded by earthquakes, with thunder and lightning. Then he jots down his postscript from his wandering 

mind, to cover accidents. "But it is possible that the programme may be wholly changed in the mean time." Yes, one 

of the brightest gems in the New England weather is the dazzling uncertainty of it. There is only one thing certain 

about it: you are certain there is going to be plenty of it–a perfect grand review; but you never can tell which end of 

the procession is going to move first. You fix up for the drought; you leave your  umbrella in the house and sally out, 

and two to one you get drowned. You make up your mind that the earthquake is due; you stand from under, and take 

hold of something to steady yourself, and the first thing you know you get struck by lightning. These are great  



disappointments; but they can't be helped. The lightning there is peculiar; it is so convincing, that when it strikes a thing 

it doesn't leave enough of that thing behind for you to tell whether–Well, you'd think it was something valuable, and a 

Congressman had been there. And the thunder. When the thunder begins to merely tune up and scrape and saw, and 

key up the instruments for the performance, strangers say, "Why, what awful thunder you have here!" But when the 

baton is raised and the real concert begins, you'll find that stranger down in the cellar with his head in the ash-barrel. 

Now as to the size of the weather in New England–lengthways, I mean. It is utterly disproportioned to the size of that 

little country. Half the time, when it is packed as full as it can stick, you will see that New England weather sticking out 

beyond the edges and projecting around hundreds and hundreds of miles over the neighboring States. She can't hold a 

tenth part of her weather. You can see cracks all about where she has strained herself trying to do it. I could speak 

volumes about the inhuman perversity of the New England weather, but I will give but a single specimen. I like to hear 

rain on a tin roof. So I covered part of my roof with tin, with an eye to that luxury. Well, sir, do you think it ever rains on 

that tin? No, sir; skips it every time. Mind, in this speech I have been trying merely to do honor to the New England 

weather–no language could do it justice. But, after all, there is at least one or two things about that weather (or, if you 

please, effects produced by it) which we residents would not like to part with. If we hadn't our bewitching autumn 

foliage, we should still have to credit the weather with one feature which compensates for all its bullying vagaries–the 

ice-storm: when a leafless tree is clothed with ice from the bottom to the top–ice that is as bright and clear as crystal; 

when every bough and twig is strung with ice-beads, frozen dew-drops, and the whole tree sparkles cold and white, like 

the Shah of Persia's diamond plume. Then the wind waves the branches and the sun comes out and turns all those 

myriads of beads and drops to prisms that glow and burn and flash with all manner of colored fires, which change and 

change again with inconceivable rapidity from blue to red, from red to green, and green to gold–the tree becomes a 

spraying fountain, a very explosion of dazzling jewels; and it stands there the acme, the climax, the supremest possibility 

in art or nature, of bewildering, intoxicating, intolerable magnificence. One cannot make the words too strong. 

What is the COOP Program?  
 

The National Weather Service (NWS) Cooperative Observer Program (COOP) is truly the nation's weather and climate 
observing network of, by, and for the people. More than 11,000 volunteers take observations on farms, in urban and 
suburban areas, National Parks, seashores, and mountaintops. The data are truly representative of where people live, 
work, and play. 
 

The COOP was formally created in 1890 under the Organic Act. Its mission is two-fold: 
 

 To provide observational meteorological data, usually consisting of daily maximum and minimum temperatures, 
snowfall, and 24-hour precipitation totals, required to define the climate of the United States and to help measure 
long-term climate changes 

 

 To provide observational meteorological data in near real-time to support forecast, warning, and other public 
service programs of the NWS 

 

COOP observational data supports the NWS climate program and field operations. The program responsibilities include 
the following: 
 Selecting data sites 
 Recruiting, appointing, and training of observers 
 Installing and maintaining equipment 
 Keeping station documentation observer payroll 
 Collecting data and delivering it to users 
 Maintaining data quality control 
 Managing fiscal and human resources required to accomplish program objectives 



A cooperative station is a site where observations are taken or other services rendered by volunteers or contractors 
are performed. Observers are not required to take any tests. Automatic observing stations are considered cooperative 
stations if their observed data are used for services which otherwise would be provided by cooperative observers. A 
cooperative station may be collocated with other types of observing stations such as standard observations stations, 
Flight Service Stations, etc. In these cases, that portion of the station-observing program supporting the cooperative 
program's mission is treated and documented independently of the other observational and service programs. 
 
Observers generally record temperature and precipitation daily and electronically send those reports daily to the NWS 
and the National Climatic Data Center (NCDC). Many cooperative observers provide additional hydrological or meteor-
ological data, such as evaporation or soil temperatures. Data is transmitted via telephone, computer, or, in special cas-
es, by mail. Equipment used at NWS cooperative stations may be owned by the NWS, the observer, or by a company or 
other government agency, as long as it meets NWS equipment standards. 
 
The first network of cooperative stations was set up as a result of an act of Congress in 1890 that established the 
Weather Bureau, but many COOP stations began operation long before that time. John Campanius Holm's weather rec-
ords, taken without the benefit of instruments in 1644–45, were the earliest known observations in the United States. 
Subsequently many persons, including George Washington, Thomas Jefferson, and Benjamin Franklin, maintained 
weather records. Thomas Jefferson maintained an almost unbroken record of weather observations between 1776 and 
1816, and George Washington took his last observation just a few days before he died. 
 
Two of the most prestigious awards given to Cooperative Weather Observers are named after Holm and Jefferson. Be-
cause of its many decades of relatively stable operation, high station density, and high proportion of rural locations, 
the Cooperative Network has been recognized as the most definitive source of information on U.S. climate trends for 
temperature and precipitation. Cooperative stations form the core of the U.S. Historical Network (HCN) and the U.S. 
Reference Climate Network. 
 
Volunteer weather observers conscientiously contribute their time so that observations can provide the vital infor-
mation needed. These data are invaluable in learning more about the floods, droughts, and heat and cold waves 
affecting us all. The data are also used in agricultural planning and assessment, engineering, environmental-impact as-
sessment, utilities planning, and litigation. COOP data plays a critical role in efforts to recognize and evaluate the extent 
of human impacts on climate from local to global scales. 

 

This task has more than one (1) part. Read each part carefully and respond.  
 

Part A  
Explain the purpose of "The Oldest Inhabitant." How does the author use language to achieve this purpose?  
 
Part B  
Explain the purpose of "What Is the COOP Program?" How does the author achieve this purpose?  
 
Part C  
Tell how an author's purpose determines the language choices that the author makes. Support your answer by explain-
ing why Twain's style in "The Oldest Inhabitant" would not be suitable for "What is the COOP Program?" even though 
both share the same subject of weather.  

 

Be sure to complete ALL parts of the task.  

Use details from the text to support your answer.  

Answer with complete sentences, and use correct punctuation and grammar. 



 



Sample 9th Grade SS Question 

Selected Response 

Use the two quotes below to answer the question  

“Whenever the legislators endeavor to take away and destroy the property of the people or to reduce them to slavery 

under arbitrary power, they put themselves into a state of war with the people…who have a right to resume their 

original liberty and, by the establishment of a new legislature, provide for their own safety and security.” 

John Locke, 

Second Treatise of Government 

 

“That whenever any form of government becomes destructive of these ends, it is the right of the people to alter or 

abolish it and to institute a new government, laying its foundations on such principles…as to them shall seem most 

likely to effect their safety and happiness.” 

Thomas Jefferson, Declaration of Independence  

 

Which statement summarizes a common theme in the two passages above? 

A  Governments are always at a state of war against its citizens. 

B  Citizens may establish new governments when their rights are abused. 

C  Elected legislatures are the source of a government’s abuse of power. 

Sample 9th Grade Science Question 

Selected Response 

 



Supporting Resources: 

 

Content Standards (frameworks, formative lessons) at www.georgiastandards.org 

Evidence Statements (PARCC) at http://www.parcconline.org/assessment-blueprints-test-

specs 

Sample items 

 Georgia OAS/GOFAR—available to CCSD September 30th-            

     www.georgiaoas.org 

 PARCC— http://practice.parcc.testnav.com/# 

 SBAC- http://www.smarterbalanced.org/sample-items-and-performance-tasks/ 

 NAEP- http://nces.ed.gov/nationsreportcard/about/naeptools.aspx 

 Parent’s Guide- http://www.pta.org/advocacy/content.cfm?ItemNumber=3816 

 Milestone Messenger on CCSD Blackboard 

Resources Currently Under Construction: 

 

 Additional Sample Items  

 Test Blueprints 

 Student Study Guides 

 Technology Specifications 

 Accommodations Guidelines 

 Assessment FOR Learning Modules 

 Informational Videos 

 Unit of Study for Writing Constructed/Extended Response 

 Grammar in Context  

 Daily Writing 

 Teacher Models 

 Develop Reading Stamina 

 “Cold Passages” 

 Close Reading 

 DOK Level 2-4 Questions 

 Facilitate/Gradual Release 

 “show” their work, detail their 

thoughts, rationales, cite evidence to 

support their answer or claim 

 Incorporate analysis of primary sources 

Implications for Instruction/Practices to Cultivate: 

http://www.georgiastandards.org/
http://www.parcconline.org/assessment-blueprints-test-specs
http://www.parcconline.org/assessment-blueprints-test-specs
http://www.georgiaoas.org
http://practice.parcc.testnav.com/
http://www.smarterbalanced.org/sample-items-and-performance-tasks/
http://nces.ed.gov/nationsreportcard/about/naeptools.aspx
http://www.pta.org/advocacy/content.cfm?ItemNumber=3816

