
 

 

 

 

 

 

 

DuBois Area SD 

Special Education Plan Report 

07/01/2015 - 06/30/2018 



2 

District Profile 

Demographics 

500 Liberty Blvd 
DuBois, PA 15801 
(814)371-2700 
Superintendent: J. Mark Heckman 
Director of Special Education: William Ferko 

Planning Committee 
Name Role 

Keri Cuba Parent : Special Education 

William Ferko Special Education Director/Specialist : 

Professional Education Special Education 

Patty Micknis High School Teacher - Special Education : Special 

Education 

John Wayne High School Teacher - Regular Education : 

Professional Education Special Education 
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Core Foundations 

Special Education 

Special Education Students 
Total students identified: 695 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

§14.125 of the Pennsylvania Special Education Regulations outlines the criteria for the 

determination of Specific Learning Disability. These criteria are derived from the federal IDEA 

regulations (§300.309). There are four factors to consider when identifying a student as eligible for 

special education under the category of SLD. An assessment of each of these components is required 

to ensure that the evaluation is comprehensive, as required by federal and state rules. An evaluation 

team must determine if the student meets the inclusionary criteria of the SLD definition and rule out 

exclusionary factors of this disability category. The inclusionary factor requires us to determine 

whether the student "...does not achieve adequately for the child's age or meet state-approved grade-

level standards..." in eight areas of functioning. 

  

In regards to exclusionary factors, both the federal and state regulations require documentation that 

the student's presenting academic and/or performance problems are not the result of a lack of 

instruction or of other disabilities or conditions. These exclusionary requirements pertain to all 

evaluations by the district. A student must meet the criteria under each factor of the SLD definition 

in order to qualify as a student with specific learning disabilities. 

  

Eligibility Criteria for Specific Learning Disability (SLD) 

  

Adequate achievement: Does the child achieve adequately for the child's age or meet State-approved 

grade level standards in oral expression, listening comprehension, written expression, basic reading 

skill, reading fluency skill, reading comprehension, mathematics calculation, mathematics problem 

solving. Rule Out: Vision, hearing or motor problems; mental retardation, emotional disturbance, 

cultural and/or environmental issues, limited English proficiency. Rule out lack of instruction by 

documenting: Appropriate instruction by qualified personnel, repeated assessments. 

  

Criteria for the Determination of Specific Learning Disabilities 
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Adequate Achievement 

  

The first criterion for a determination of SLD requires a multidisciplinary evaluation team to: 

  

...address whether the child does not achieve adequately for the child's age or meet state-approved 

grade-level standards in one or more of the following areas, when provided with learning 

experiences and scientifically based instruction appropriate for the child's age or state-approved 

grade levels standards: oral expression, listening comprehension, written expression, basic read 

skill, reading fluency skills, reading comprehension, mathematics calculation, or mathematics 

problem solving. (§14.125[a] [1]) 

  

The regulation limits the construct of SLD to eight functional academic domains (oral expression, 

listening comprehension, written expression, basic reading skill, reading fluency skills, reading 

comprehension, mathematics calculation, and mathematics problem-solving.) Our multidisciplinary 

evaluation is required to determine if the student is not achieving adequately in one or more of these 

areas by evaluating all areas of presumed need (i.e., those domains that have been identified as of 

concern as a result of the screening process.) Sources of data to document lack of achievement may 

include results of the benchmark assessments conducted as part of the screening process, progress 

monitoring data collected during the provision of early intervening services (cf.§14.122[a]), the 

student's performance on district-wide assessments (e.g., DIBELS, AIMSweb, 4Sight) or statewide 

tests of achievement (e.g., PSSA scores, PVAAS projection measures of growth) and norm-referenced 

tests of academic achievement. The evaluation team must determine whether Rtl data from early 

intervening activities are sufficient to make the initial eligibility determination, or whether 

additional assessments are needed. For example, an evaluation team may have extensive data from 

the early intervening period regarding a student's oral reading fluency and comprehension, but may 

order an additional assessment of the student's written expression if it had not been assessed 

earlier, and was a referral concern. Multiple sources of data indexed (referenced) to national norms 

and/or state standards as well as the student's educational progress across years in school should be 

documented. 

  

Our Multidisciplinary evaluation teams shall consider the extent to which a student is achieving 

adequately in one or more of the aforementioned areas. The regulations specifically state that the 

benchmark for consideration in determining the extent of adequacy is age or state-approved grade 

level standards. A student must be significantly below the performance level considered acceptable 

for the student's age or grade. For example, one meaningful benchmark might be the lowest level of 

proficiency on the PSSA. A student should be significantly below this level to qualify under this 

criterion. For most students, to be significantly below proficiency on the PSSA would place them in 
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the low "basic" or "below basic" range. However, no one benchmark or measure is sufficient under 

this criterion; the student should evidence inadequacy on multiple measures to qualify as a student 

with SLD. Local performance standards are not the standard against which the student should be 

judged for this criterion; rather state or national standards are the appropriate benchmarks. The 

student's academic inadequacy under this criterion is not referenced to the student's level of 

intelligence. Although students who display mental retardation are excluded from the definition of 

SLD (see below), an assessed discrepancy from a student's IQ is not required for a student to meet 

the qualifications under this criterion. That is, the student's IQ level is not considered the criterion 

against which the student's academic performance is compared. 

  

Neither the federal nor state regulations specifically indicate the extent to which a student must 

demonstrate inadequate performance/achievement (i.e., how deficient a student must be to qualify 

for special education under the SLD designation). Consequently, it is the responsibility of individual 

school districts to establish or define appropriate assessment parameters. Contemporary research 

has indicated that a score at the 30th percentile on nationally normed benchmark tests or individual 

tests of academic achievement is equivalent to a proficient score on most statewide tests. Therefore, 

to demonstrate inadequate achievement relative to this standard, a student should be significantly 

below this level (e.g., the 10th percentile) to meet the SLD qualification under this component. 

  

There are two implications of this provision that must be considered by evaluation teams. First, 

students with intelligence levels in the "slow learner" range may not be excluded from having SLD if 

they display significantly inadequate academic achievement and if they meet the other criteria since 

intelligence level is not considered in this section of the current definition unless the school district 

is using the ability-achievement discrepancy approach. Conversely, students with high levels of 

intelligence must display inadequacies in relation to their age or the state standards for their grade 

in order to qualify for SLD under this criterion. 

  

Ruling Out Exclusionary Factors 

  

The third criterion for determining whether a student qualifies for special education under the SLD 

designation is that the evaluation team has determined that "...its findings...are not primarily a result 

of a visual, hearing or orthopedic disability, mental retardation, emotional disturbance, cultural 

factors, environmental or economic disadvantage, or limited English proficiency," (§14.125[a]) The 

evaluation team must determine that the student's academic deficiencies are not the result of these 

factors which are considered contra-indicators of SLD. 

  

To rule out these factors, evaluation teams should document, in the evaluation report, evidence that 

each of these factors have been excluded from consideration in the screening process, or if 



6 

necessary, conduct a more extensive evaluation to eliminate them from consideration. Each 

exclusionary factor is discussed in detail below. 

  

Visual impairment. Vision screening is routinely conducted in Pennsylvania schools and is required 

by Pennsylvania Regulations (§14.122[b][1]). Health records in the school nurse's office should be 

consulted to determine if the screening results indicated a possible visual problem. If there are 

lingering concerns about vision, the student can be re-screened. If the screening indicates a possible 

visual problem, a referral to an optometrist or ophthalmologist would be indicated. If the student is 

found by the medical professional to have a visual impairment that is the primary cause of the 

student's academic difficulties, the student is excluded from consideration from SLD. 

  

Hearing Impairment. Hearing screening is also routinely conducted in Pennsylvania schools and is 

required by Pennsylvania Regulations (§14.122[b] [1]). These records should be available and 

consulted by the evaluation team. If there are lingering concerns about the student's hearing, the 

student can be rescreened. If the screening indicates a possible hearing problem, a referral to an 

audiologist for an audiological examination would be indicated. A student who is found to have a 

hearing impairment that is the likely source of the student's academic difficulties cannot be 

considered as a student with SLD. 

  

Orthopedic disability. Screening for orthopedic problems can be conducted by the school nurse or 

other health professional. If there are concerns that orthopedic problems may be the reason for the 

student's academic difficulties, a referral to a physical or occupational therapist or other medical 

practitioner should be made. If the student is found to have an orthopedic disability that is causing 

their academic problems, that student cannot be identified as SLD. 

  

Mental retardation. According to the IDEA, mental retardation is defined as "...significantly sub-

average general intellectual functioning, existing concurrently with deficits in adaptive behavior and 

manifested during the developmental period, that adversely affects a child's educational 

performance." (§300.7[b][6]) School psychologists have traditionally evaluated students for the 

possibility of mental retardation with measures of intellectual functioning and adaptive behavior. 

These methods remain the most valid way of determining this disability if there is concern that the 

student might have sub-average general intellectual functioning. However, it is also appropriate to 

screen out the possibility of mental retardation if the student displays clear evidence of general 

intellectual functioning in at least the low average range. For example, if the student displays 

inadequacies in reading, but performs proficiently in mathematics and otherwise displays 

appropriate adaptive behavior, the evaluation team may choose to rule out mental retardation 

without administering intelligence tests or adaptive behavior measures. The rationale for this rule 

out should be included in the evaluation report. However, if there are concerns about significant 
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cognitive and adaptive behavior difficulties, assessments of the student's cognitive functioning and 

adaptive behavior are recommended. 

  

Emotional disturbance. Students with academic problems often display inappropriate and disruptive 

classroom behavior. Other students may have emotional problems that do not manifest themselves 

in externalizing behaviors. It is the responsibility of the evaluation team to determine if a student's 

academic difficulties are primarily caused by an emotional disturbance rather than SLD. Generally, 

emotional disturbance is screened through the use of behavior checklists or more comprehensive 

behavior rating scales. The evaluation team is responsible for ruling out these factors as causative 

for the student's academic difficulties. Essentially, for students who display behavior problems, the 

evaluation team must determine whether the student's learning problems are instigating the 

behavior problems, or whether underlying emotional problems are impacting the student's ability to 

acquire academic skills. The Special Education Regulations indicate that school psychologists must 

be involved in the evaluation of students being considered for emotional disturbance. Students 

whose academic difficulties are predominantly a result of emotional disturbance may not be 

identified as SLD. 

  

Cultural factors and limited English proficiency. Students should not be identified as eligible for 

special education when the cause for their academic inadequacies is Limited English Proficiency or 

other cultural factors. Federal laws indicate that all students must be screened to determine if their 

primary home language is other than English. If so, the student's proficiency in the English Language 

(listening, speaking, reading, writing) must be assessed by school personnel. Research has indicated 

that students who are English language learners (ELLs) take approximately two years to acquire 

basic interpersonal communication skills (BICS) and between five and seven years to acquire the 

cognitive academic language proficiency (CALP) that is required to function effectively in content 

subjects. Students who are in the process of learning English will often display academic 

deficiencies, especially if their education has been disrupted during an immigration experience. 

Similarly, ELLs may be particularly at risk for lack of instruction issues (see section below) if 

interventions that address their language issues have not been appropriately provided. Delays in the 

acquisition of academic skills that are the result of limited English proficiency are contraindications 

of SLD. In addition to language acquisition issues, students may also display academic deficiencies 

that are related to their acculturation experience in the United States. Multi-disciplinary evaluation 

teams need to weigh the relative impact of these language and cultural issues while not overlooking 

possible indications of SLD. 

  

Environmental or economic disadvantage. The evaluation team must also assess whether issues 

regarding environmental or economic problems are the primary source of a child's academic 

deficiencies rather than SLD. Situations such as homelessness, child abuse, poor nutrition, and other 

factors may adversely impact a student's ability to learn. Interviews with the family and 

developmental histories are useful tools to assess these issues. In addition, chronic medical 
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conditions, frequent absences, sleep disorders should be duly considered. Whether these factors are 

impacting on the student's academic skills should be documented in the evaluation report, and may 

serve to rule out SLD. 

  

Ruling Out Lack of Instruction 

  

Since 1997, the IDEA has included a provision that requires evaluation teams to determine whether 

academic inadequacies are the effect of a cumulative lack of instruction rather than SLD. The 

sentiment behind this provision has been the widespread concern that students who have not been 

effectively taught have been increasingly identified as having SLD. Although IDEA 1997 included a 

general provision regarding lack of instruction, IDEA 2004 was much more specific, especially in 

regards to reading: 

  

"...a child shall not be determined to be a child with a disability if the determinant factor for such 

determination is...lack of appropriate instruction in reading, including the essential components of 

reading instruction as defined in section 1208(3) of the ESEA..." (§300.306[b][1][i]) 

  

In § 1208 (3) of ESEA the essential components of reading instruction are defined as phonemic 

awareness; phonics; vocabulary development; reading fluency, including oral reading skills; and 

reading comprehension strategies. 

  

Pennsylvania's special education regulations require that evaluation teams: 

  

(e)nsure that underachievement in a child suspected of having a specific learning disability is not 

due to lack of appropriate instruction in reading or mathematics by considering documentation that: 

prior to or as part of the referral process, the child was provided scientifically-based instruction in 

general education settings, delivered by qualified personnel, as indicated by observations of routine 

classroom instruction. (§14.125[a][4][i]) 

  

Similarly, in the section on screening (§14.122), the Pennsylvania regulations indicate that school 

districts must provide a program of early intervening services that include: 

  

(1) (a) verification that the student was provided with appropriate instruction in reading, including 

the essential components of reading instruction (as defined in section 1208 (3) of the Elementary 
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and Secondary Education Act of 1965 (ESEA) (20 U.S.C.A. § 6368(3)), and appropriate instruction in 

math. 

  

(2) (f)or students with academic concerns, an assessment of the student's performance in relation to 

State-approved grade level standards. 

  

(3) (f)or students with behavioral concerns, a systematic observation of the student's behavior in 

the school environment where the student is displaying difficulty. 

  

(4) (a) research-based intervention to increase the student's rate of learning or behavior change 

based on the results of the assessments under paragraph (2) or (3). 

  

(5) (r)epeated assessments of achievement or behavior, or both, conducted at reasonable intervals, 

reflecting formal monitoring of student progress during the interventions. 

  

(6) (a) determination as to whether the student's assessed difficulties are the result of a lack of 

instruction or limited English proficiency. 

  

(7) (a) determination as to whether the student's needs exceed the functional ability of the regular 

education program to maintain the student at an appropriate instructional level. 

  

(8) (d)ocumentation that information about the student's progress as identified in paragraph (5) 

was periodically provided to the student's parents. 

  

Taking the federal and state regulations together, evaluation teams considering students for SLD 

eligibility must document the school's efforts to provide the student with scientifically-based 

instruction in the essential reading components as well is in mathematics. The regulations further 

require "observations of routine classroom instruction" to verify that appropriate instructional 

procedures are in place. Further, the screening process must include early intervening services in 

which academic skills and classroom behavior are assessed and linked to research-based 

interventions. It is important that the multidisciplinary evaluation team documents the extent to 

which the student has been provided with an appropriate standards-based core instructional 

program prior to being referred for evaluation. To document that effective instruction was 

conducted in the core standards-based curriculum and that the student was provided with 

appropriate and supplemental intervention services (in addition to the core program), the 
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procedures described in the above section on assessing a student's Rtl are recommended. 

Procedures that districts may consider to assess the provision of appropriate instruction include: 

1. the principal's observation of teacher performance through classroom visits and observations 

conducted during the instructional period for the targeted content/subject area on a regular basis, 

2. checklists of integrity of instruction completed by teachers as self-check measures, 

3. checklists of integrity of instruction completed among teachers as peer-check measures, and 

4. completion of checklists by content specialists or curriculum supervisors working with classroom 

teachers. 

  

If it is determined that there has not been a sufficient provision of standards-aligned curriculum and 

instruction as well as supplemental interventions of sufficient intensity, these programmatic 

features should be put in place for the student to determine whether they will result in improved 

academic performance. 

  

It should be noted that these requirements pertain to all districts for all students being considered 

for SLD designation regardless of whether schools are using Rtl as one of the eligibility criteria. In 

addition, although students who have a history of transience or school absence are especially at risk 

for gaps in their instruction, the assessment of lack of instruction applies to all students being 

considered for SLD. 

  

In the section on screening, the regulations also require: 

  

(s)creening at reasonable intervals to determine whether all students are performing based on 

grade-appropriate standards in core academic subjects. (§14.122[b][2]) 

  

School districts are now required to conduct universal screenings for any students who might be 

eventually referred for determination of special education eligibility. Further, for any student 

referred for evaluation for SLD consideration, the results of these screenings must be provided to 

the child's parents. To comply with these provisions, districts should conduct screenings on all 

students from kindergarten to grade 12 in areas related to grade-appropriate standards and to have 

in place a system of providing results of these screenings to parents. A number of research-based 

screening instruments are currently in use throughout the commonwealth. A complete listing of 

these instruments is available in Response to Intervention (Rtl) in Pennsylvania: A Standards 

Aligned Strategy to Improve Student Achievement. Although school districts are not required to use 

commercially-available screening instruments, they should ensure that the instruments used for 

screening have the following characteristics: 
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- acceptable psychometric characteristics (including reliability and validity) 

- a number of alternate forms 

- sensitivity to the improvements in skill acquisition 

- ability to create linkages to instructional design 

- efficient administration 

- useful summary documents (e.g., visual displays) that allow for ease of interpretation by teachers 

and parents. 

  

Communicating with parents and safeguarding their rights is an important part of the screening 

process. Parents should be notified of the results of universal screening as well as of the 

interventions that are utilized with the student in the three-tier process. Movement between tiers 

should be discussed with the parents and results of progress monitoring should be shared on a 

regular basis. The results of progress monitoring, the data, should be shared in easily understood 

language (parent-friendly), without jargon, and should report the student's scores. In addition, the 

report should provide grade-level expectations so that parents have a way to compare their child's 

progress. 

  

Pennsylvania's three-tier early intervening process provides for increasingly intense supports as the 

student fails to make adequate progress in response to robust interventions. Tier 1 (benchmark) 

includes the provision of standards-aligned, scientifically based curricula in the general education 

program along with appropriately differentiated techniques of effective instruction to all students. 

Tier 2 involves the provision of supplemental, small group instructional strategies and 

methodologies and the use of standard-protocol interventions for students not achieving benchmark 

skill levels in addition to the standards aligned instruction in the core curriculum. Tier 3 intensive 

interventions are provided using standard-protocol instructional programs and strategies to 

address the needs of students who perform significantly below grade-level benchmarks. Tiers 2 and 

3 are general education supports and are provided in addition to tier 1 foundational core 

instruction. Decisions about moving students through tiers of intervention are made by school-based 

teams. To ensure that students who are not a making adequate progress are not delayed from 

receiving a comprehensive evaluation to determine their eligibility for special education; parents 

must be informed of their right to request an evaluation for special education services at any time. 

Upon receipt of a parent's written request for an evaluation, the school must provide the parent with 

the Permission to Evaluate form. Neither Rtl nor prereferral processes can be used to delay an 

evaluation. If a student is in the Rtl process, the parent's request for an evaluation triggers the 

provision of the Permission to Evaluate form. The district cannot require the student to complete or 

move through all the Rtl tiers prior to the issuance of the Permission to Evaluate form once the 

parent has made the request. 
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A critical decision for teams working with students who display inadequate academic performance 

and low rates of improvement is when to refer these students for a comprehensive evaluation. A 

general parameter is that students should be referred for evaluation for eligibility under the SLD 

category when their academic performance is significantly inadequate (below grade level) and their 

rate of improvement is so poor that they are unlikely to reach the acceptable level of proficiency 

within a pre-established time frame. The time frame may vary based on student and situational 

variables. These variables may include the extent to which the student is performing below grade 

level or age benchmarks, the specific skill deficit (phonemic awareness, alphabetic principle, 

comprehension, fluency, vocabulary) or the student's school attendance. This assumes that students 

have received appropriate instruction and intensive interventions over a sufficient amount of time. 

Specifically, the team must decide whether a student's trend line will meet his/her goal line. Even if 

the student's trend line will eventually meet the goal line, if the intensity of the intervention is so 

great that it is above and beyond what is normally considered a tier 3 general education 

intervention, then the student could be referred for determination for special education under the 

identification of SLD. 

  

The length of time that it is appropriate for students to receive early intervening services at tiers 2 

and 3 before referral for evaluation will vary depending on factors such as: 

- the student's initial or baseline performance level 

- the student's prior history of effective interventions 

- the stability of the student in the current school and instructional environment and 

- the intensity of the interventions. 

  

Recent research with tier 3-level interventions has indicated that students can make meaningful 

gains in one or two 10-week intervals if the interventions are of sufficient intensity. However, this 

may vary depending on the factors identified above. 

  

Procedurally, it is at this point of the three-tier process that permission to evaluate is requested from 

the parents (parents, however, may request an evaluation at any time.) Permission for evaluation is 

not required during the three tiers of screening and early intervening, as these activities are part of 

the general education program. It is only when students are thought to be eligible for special 

education that permission for evaluation is required. Consequently, when the coordinating team 

decides that the student may need special education services in order to make appropriate progress 

(as described above), parental permission for evaluation should be requested. The permission form 

should include a request to evaluate the information collected during the screening and early 

intervening period for evidence of a disability and should also include descriptions of any additional 

assessment procedures needed by the team to answer referral questions and to make appropriate 
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decisions for the student. Evaluations must be completed within 60 days of receipt of written parent 

permission to evaluate. 

  

In summary, both the federal and Pennsylvania regulations, while not requiring that a school district 

utilize Rtl as a criterion for the determination of SLD, do mandate that many of the essential features 

of Rtl implementation be provided to all students and documented during the multidisciplinary 

evaluation process. Further, this documentation of effective standards-aligned core instruction, 

interventions supplemental to the core curriculum and regular screening of student's skills must be 

proactively and regularly provided to parents. These communications help to ensure that: 

  

(s)creening or early intervening activities do not serve as a bar to the right of the parents to request 

an evaluation, at any time, including prior to or during the conduct of early intervening activities. 

(§14.122[d]). 

  

The communications described above are intended to fully inform parents of their child's progress, 

or lack thereof, throughout the three-tier process. Parents of students requiring a comprehensive 

evaluation should, therefore, not be surprised by this communication when it occurs. Similarly, this 

communication enables parents to be fully informed of their rights to request an evaluation at any 

time. 

  

Observation of the Student 

  

The federal IDEA regulations continue to require that school districts perform an observation of 

students being considered for SLD eligibility: 

  

The public agency must ensure that the child is observed in the child's learning environment 

(including the regular classroom setting) to document the child's academic performance and 

behavior in the areas of difficulty... The (evaluation team), in determining whether a child has a 

specific learning disability, must decide to - (1) Use information from an observation in routine 

classroom instruction and monitoring of the child's performance that was done before the child was 

referred for an evaluation; or (2) Have at least one member of (evaluation team) conduct an 

observation of the child's academic performance in the general education classroom after the child 

has been referred for an evaluation and parental consent... (c) In the case of a child of less than 

school age or out of school, a group member must observe the child in an environment appropriate 

for a child of that age. (§300.310) 
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This requirement makes clear that classroom observations conducted during the early intervening 

period are sufficient to comply with the provision and should be documented by the evaluation team 

in the evaluation report. However, if a classroom observation has not been conducted prior to the 

referral for evaluation; the evaluation team must conduct an observation in the general education 

classroom and provide appropriate documentation in the evaluation report. 

  

The regulations do not prescribe the type of observation to be conducted, however the following 

methods may be appropriate: 

- behavioral observation procedures (e.g., event recording, time sampling, interval recording) that 

result in quantifiable results 

- methods that relate student's classroom behavior to instructional conditions and teaching practices 

(e.g., the Behavioral Observation of Students in Schools [BOSS], State-Event Classroom Observation 

Code [SECOS]. 

- Informal or anecdotal recordings that address referral questions, instructional practice and 

instructional fidelity. 

  

These observations should assist in the documentation that appropriate instruction was provided, 

and also to inform the decisions about recommended instructional changes. Observations across 

instructional settings (e.g., different classes) are especially valuable, as are observations by different 

team members. 

  

Documentation of Eligibility 

  

The law allows for students to be identified as having SLD using one of two evaluation models. 

Identification can occur through either the use of a discrepancy model or the use of a Rtl model. 

Documentation required for the evaluation report in these two models differs slightly; however, 

much of the information is required for purpose of identification applies to either model. This 

section will outline the documentation required if the school district has elected to use the 

discrepancy model or the Rtl model. It begins by outlining the information that needs to be 

documented regardless of the model used. 

  

For both the discrepancy and the Rtl model, the evaluation report will require information on eight 

separate topic areas. These areas are as follows: 

  

1. The relevant behavior noted during the observation of the child. 
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2. The relationship of that behavior to the child's academic functioning. 

3. Any educationally relevant medical findings. 

4. The effects of the student's environment, culture or economic background. 

5. Documentation that prior to referral for evaluation the student was provided with appropriate 

instruction by highly qualified personnel. Students with Limited English Proficiency require 

documentation that the English as a Second Language program and general education was aligned 

with the student's English proficiency level. 

6. Data-based documentation, given to the parent's, of repeated assessments at reasonable intervals 

reflecting progress. 

7. An observation in the student's learning environment, including the general education classroom 

setting, documenting academic performance and behavior in the areas of difficulty. 

8. Documentation regarding the rule-out statements. Required are statements that the conclusions 

of the evaluation team were not primarily a result of: 

- Visual, hearing, motor disability 

- Mental retardation 

- Emotional disturbance 

- Cultural factors 

- Environmental or economic disadvantage 

- Limited English Proficiency 

These descriptions should provide information on whether these issues were excluded from 

consideration as a result of screening or whether more extensive evaluations were conducted. 

  

Documentation for teams utilizing the discrepancy model for eligibility decisions. In DuBois the 

discrepancy model is used for SLD eligibility decision making. The multidisciplinary evaluation team 

must document the following: 

1. The extent to which the student is not achieving relative to age or State grade-level standards, and 

2. Whether a child exhibits a pattern of strengths and weaknesses, relative to intellectual ability as 

defined 

by a severe discrepancy between intellectual ability, achievement or relative to age or grade. 

  

In regards to the first criterion, the team should document all data collected on the student's level of 

academic achievement, including state tests, (e.g., PSSA), local assessments, results of universal 

screening and norm-referenced tests of academic achievement. 
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For the second criterion the team must follow one of two procedures. The first would be to use the 

discrepancy model in which the student is found to demonstrate a severe (severe is not further 

defined) discrepancy between ability (documented by administration of a standardized intelligence 

test) and achievement (demonstrated by administration of a standardized achievement test). The 

second possible procedure would be to identify a pattern of strengths and weaknesses in 

achievement, performance or both relative to age or grade expectations. This might be 

demonstrated by a significant pattern of high and low scores on a standardized achievement test or 

some other form of pattern analysis 

  

The team should document all data collected on the student's level of academic achievement, 

including state tests (e.g., PSSA) local assessments, results of universal screening, diagnostic tests, 

classroom assessment and norm-referenced tests of academic achievement (if needed). The team 

should also note that the student's initial (baseline) and end (terminal) levels of performance at the 

end of the intervention process. 

  

The multi-disciplinary team determines the assessments necessary to answer all referral questions, 

identify the need and strengths of students and develop an appropriate IEP. The multi-disciplinary 

team may determine the need for additional testing to determine SLD. The multi-disciplinary team 

may use additional assessments as necessary to assist the team in appropriate decision-making for 

the student. 

  

 

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to address 
any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent report. The 
link is: http://penndata.hbg.psu.edu/BSEReports 

  

Category 
District 

Enrollment 

State 

Enrollment 

Is 

Disp.? 

Data 

Analysis 
Plans for Improvement 

Autism 8.9% 9.4% No 

DASD is 

within 10% 

of state 

average 

N/A 

Deaf- --- 0% No DASD is N/A 

http://penndata.hbg.psu.edu/BSEReports
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Blindness within 10% 

of state 

average 

Emotional 

Disturbance 
11.3% 8.4% Yes 

DASD has a 

greater 

incidence 

than the 

state. 

DASD meets its requirement to provide public 

notice, locate and evaluate children with 

disabilities and who require special education 

and related services.  By doing so, DASD has a 

higher incidence than the state. 

Hearing 

Impairment 

including 

Deafness 

--- 1.0% No 

DASD is 

within 10% 

of state 

average 

N/A 

Intellectual 

Disability 
11.0% 6.7% Yes 

DASD has a 

greater 

incidence 

than the 

state. 

DASD meets its requirement to provide public 

notice, locate and evaluate children with 

disabilities and who require special education 

and related services.  By doing so, DASD has a 

higher incidence than the state. 

Multiple 

Disabilities 
--- 1.1% No 

DASD is 

within 10% 

of state 

average 

N/A 

Orthopedic 

Impairment 
--- 0.3% No 

DASD is 

within 10% 

of state 

average 

N/A 

Other Health 

Impairment 
6.6% 12.3% Yes 

DASD has a 

lower 

incidence 

than the 

state. 

DASD meets its requirement to provide public 

notice, locate and evaluate children with 

disabilities and who require special education 

and related services.  By doing so, DASD has a 

lower incidence than the state. 

Specific 

Learning 

Disability 

44.9% 44.3% No 

DASD is 

within 10% 

of state 

average 

N/A 

Speech and 

Language 
14.9% 15.8% No 

DASD is 

within 10% 

of state 

average 

N/A 

Traumatic 

Brain Injury 
--- 0.3% No 

DASD is 

within 10% 

of state 

average 

N/A 

Visual --- 0.4% No DASD is N/A 
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Impairment 

including 

Blindness 

within 10% 

of state 

average 

  

 

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School Code as the 
host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public education 
(FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its obligations 
under Section 1306 of the Public School Code? 

1. & 2. 

  The DuBois Area School District meets its obligation under Section 1306 of the Public School 

Code as a host district, as well as, ensures students are receiving FAPE in the least restrictive 

environment by collaboratively working with the locations per the following state regulations: 

 22  

Pa. 

Code Section 14.102 (a)(2)(xiii) 

 

Educational Programs for Students in "Non-Educational" Placements 

HOST SCHOOL DISTRICT 

RESPONSIBILITIES 

 

Under Section 1306 of the Pennsylvania School Code, the host school district (the school district 

where the children’s institution is physically located) is required to allow a nonresident student in a 

children's institution to attend the public schools of the host school district until the student receives 

a diploma or completes the school term in which they turn 21. The host district is responsible for 

providing the educational program for students, including students with disabilities who are placed 

in that facility, and for ensuring the provision of a “free appropriate public education” for eligible 

children with Individualized Education Programs (IEPs) in accordance with the Individuals with 

Disabilities Education Act (IDEA) and for “qualified handicapped students” with Service Agreements 

in accordance with § 504 of the Rehabilitation Act of 1973 and 22 PA Code Chapter 15. 

The host school district cannot refuse to educate a student in a regular or special education program 

in a regular public school unless 1) a court order requires that the child be educated at the 

residential facility; 2) a current IEP and NOREP, or a service agreement under 22 PA Code Chapter 

15, requires a different placement; 3) the child is currently expelled from his or her last educational 

placement due to a weapons offense (see, 24 P.S. § 13-1317.2(e.1)) or 4) the student is in an “interim 

alternative educational setting” and placed in accordance with the IDEA (see, 34 C.F.R. § 300.530 (c), 

(d)(5),and (g). Students may not be presumptively assigned to alternative education programs for 

disruptive youth; such placements must be made in accordance with federal and state disciplinary 
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protections referenced in the BECs; 

(1) Alternative Education for Disruptive Youth 

(http://www.education.state.pa.us/portal/server.pt/community/purdon%27s_statutes/7503/alter

native_education_for_disruptive_youth/507342), and 

(2) Enrollment of Students 

(http://www.education.state.pa.us/portal/server.pt/community/purdon%27s_statutes/7503/enro

llment_of_students/507350). 

For a child with a disability with an IEP or Service Agreement, when not prohibited by court order, 

the host district must consider the educational placement options to educate the student in the host 

district’s public schools. If the host district and parent through the IEP or Service Agreement process 

determine that an alternative educational setting will appropriately address the student’s 

educational needs, the host school district is responsible for providing the student with a Free 

Appropriate Public Education (FAPE) and any needed special education or services consistent with 

22 PA Code Chapter 14 and the IDEA or with 22 PA Code Chapter 15 and §504 of the Rehabilitation 

Act. For students eligible for services under Chapter 14, this means the host school district is 

responsible for making decisions regarding the goals, specially designed instruction, and educational 

placement for each student through the IEP Team process. Similarly, the host school district is 

responsible for conferring or meeting with the family and for developing a Service Agreement for a 

“qualified handicapped student” pursuant to Chapter 15. 

Child Find Responsibility 

 

In addition to ensuring that an appropriate educational program is provided, the host school district 

has Child Find responsibility for children “thought-to-be” eligible for special education services 

and/or accommodations within the host school district’s jurisdiction. This responsibility includes 

locating, identifying, and evaluating all §1306 students with suspected disabilities, including but not 

limited to evaluating students for whom a request for an evaluation has been made. In fulfilling the 

Child Find obligation, the host school district cannot rely entirely on information from the facility, 

but must make independent efforts to ascertain whether eligible students are present. If a host 

school district suspects that a child may be eligible for special education or for a Service Agreement 

under 22 PA Code Chapter 15, the host district must seek informed consent to initiate evaluation 

procedures from an individual who meets the definition of parent in the IDEA, a surrogate parent 

appointed by the host district, or a person appointed by a court to provide such consent. If a child 

who is “handicapped” under Section 504 or is identified by a school district as thought-to-be 

disabled and in possible need of specially designed instruction under IDEA and Chapter 14, the host 

school district should procedurally move forward with a special education evaluation under IDEA 

and Chapter 14. One indication that a child is thought to-be-eligible may include a determination by 

the host district, parent, or a professional that the child’s educational needs cannot be met in a 

regular public school setting. 

For children suspected as IDEA eligible students, the host district is responsible for maintaining 

contact with the student’s district of residence for the purpose of keeping the district of residence 

informed of its plans for educating the student and seeking the advice of that district with respect to 

the student. 

Educational Decision-makers 

http://www.education.state.pa.us/portal/server.pt/community/purdon's_statutes/7503/alternative_education_for_disruptive_youth/507342
http://www.education.state.pa.us/portal/server.pt/community/purdon's_statutes/7503/alternative_education_for_disruptive_youth/507342
http://www.education.state.pa.us/portal/server.pt/community/purdon's_statutes/7503/enrollment_of_students/507350
http://www.education.state.pa.us/portal/server.pt/community/purdon's_statutes/7503/enrollment_of_students/507350
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If neither the parent of a child who is eligible or thought-to-be- eligible for special education nor an 

individual who meets the definition of parent in the IDEA can be located, the host district must 

appoint a surrogate parent 

Transferring Students 

 

During the §1306 student’s tenure in the children’s institution, the host school district must ensure 

that: all students have access to education; students with disabilities receive FAPE in accordance 

with their IEPs or Service Agreements; and all mandated procedural protections are provided. Host 

and district of residence may agree in writing to a different arrangement for the division of 

educational and procedural responsibilities for students identified as IDEA eligible, but they must 

receive approval by PDE after notice to and an opportunity for comment by the parents of the 

student 

If the student has an IEP from the previous school district, the host school district must without 

delay convene an IEP meeting to determine whether the child’s IEP should be revised, whether the 

student can be educated in the public schools of the host district, or whether some other placement 

option is appropriate for the child. If the child’s parent cannot attend the IEP meeting in person, the 

host school district must take steps to ensure that the parents are included in the IEP meeting, 

including informing parents they can participate through a teleconference call or other appropriate 

means in the same way the host school district would facilitate the participation of the parents of its 

resident children. 

Until a new IEP is developed for the child by the IEP team including the parent, the child must 

receive services comparable to those in the existing IEP. The host district is responsible for 

monitoring the educational progress and reviewing educational services for the student on a 

continuous basis and at least as often as report cards are issued. The host school district is also 

responsible for maintaining contact with the resident school district with respect to the student’s 

placement and progress. 

The parent and the host district should, if feasible, make a decision as to the appropriate educational 

placement of the child before the student arrives at the facility. However, in any case, the student 

must be attending a school program within five school days of the student’s admission to the 

institution. If the information or an individual necessary to make an informed decision about the 

appropriate educational placement of the child is not available within the 5-day period, and if the 

parent agrees, the host school district can arrange for or authorize the child’s education at a school 

program located at the facility until the host district and parent can make a formal decision 

regarding the student’s educational placement. If no parent can be identified, the child can 

temporarily be educated at the facility if there is a clinical recommendation that the child should not 

attend public school. In either case, the final decision regarding the child’s education placement must 

be made without delay. 

In order to facilitate a smooth transition, if the residential facility provides notice that a student is to 

be released from the facility, the host district should attempt to work with the resident school 

district to prepare for the student’s discharge from the institution at least 2 weeks prior to the 

student’s planned discharge from the residential program, if possible. If, instead of returning home, 

the student is moving to a residential facility in another school district, these contacts should be 
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made with the new host district. 

In making a decision about where to educate a student, consideration should be given to the courses 

that would be available to the child in the proposed program, the qualifications of the staff, the 

program’s ability to provide FAPE and comply with the other requirements of IDEA and Chapter 14 

or §504 of the Rehabilitation Act and Chapters 15 or 16 of Title 22 of the Pennsylvania Code (as 

applicable to the individual child), and whether the program will prepare the student to meet any 

applicable promotion and/or graduation requirements. 

3. 

  Through the establishment of effective communication between the district and non-resident 

student locations, problems and barriers have not limited our obligation to Section 1306 of the 

Public School Code. 

 

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all incarcerated 
students who may be eligible for special education are located, identified, evaluated and when 
deemed eligible, are offered a free appropriate public education (FAPE). 

The school district does not have a correctional institution located within our boundaries. Students 

who are placed outside of our district are tracked through the special education office. The district 

forwards the evaluation report, IEP and other educationally relevant documents for students who 

are residents of the school district and placed in a correction institution outside of the district upon 

notification of the educational provider. 

 

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent appropriate, 
children with disabilities, including those in private institutions, are educated with non-
disabled children, and that removal from the regular education environment only occurs 
when education in that setting with supplementary aids and services, cannot be achieved 
satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based models, and 
other PDE sponsored initiatives to enhance or expand the continuum of supports/services 
and education placement options available within the District to support students with 
disabilities access the general education curriculum in the least restrictive environment 
(LRE). (Provide information describing the manner in which the District utilizes site-based 
training, consultation and technical assistance opportunities available through PDE/PaTTAN, 
or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 section - 
Educational Environments. Also discuss the number of students placed out of the district and 
how those placements were determined to assure that LRE requirements are met. 
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The DuBois Area School District operates programs for all exceptionalities so there are placement 

options within the district for all identified students regardless of their disability.  The district makes 

every attempt to place a student with a disability in the least restrictive environment possible.   The 

district focuses on having the student participate in the regular education curriculum and course 

offerings as much as possible when making placement decisions.  Accommodations and 

modifications to the general education curriculum are made when appropriate to allow each student 

the opportunity to be educated in the regular education curriculum and classroom.  Supplemental 

aides and services are provided according to the needs of the student(s) as outlined in the student's 

Individualized Education Plan (IEP).  More recently and into the future, the district has and will be 

utilizing the Supplementary Aides and Services Toolkit to guide the decision making of the IEP teams 

to place students in the least restrictive environment.  DuBois School District has utilized 

Intermediate Unit #10 in the past and will utilize Intermediate Unit #6 into the future as they have a 

staff member now trained in the use of the toolkit. 

The district has regularly dedicated resources to place and maintain students in the least restrictive 

environment.  The district utilizes instructional aides, child-specific aides, itinerant support teachers 

within the regular education classroom, assistive technology, augmentative communication devices, 

co-teaching, differentiated instruction, as well as modified curriculum, materials and assessments in 

an effort to educate students in the regular education setting.  The district continues to reduce the 

percentage of students receiving special education inside the regular education class less than 40% 

of the time.  A slight reduction was achieved from the 2012 to 2013 data.  The district took 

significant actions from 2013 to 2014 with inclusive and co-teaching practices to achieve further 

reductions in this area.  Students are placed out of the district at the discretion of the IEP team, only 

after the district has exhausted its continuum of programs and services.  Students are also placed 

outside the district by agencies such as Children and Youth Services and Probation.  DuBois District 

works collaboratively with out of district placements to appropriately return our students to district 

programs in a timely fashion. 

 

Behavior Support Services 

Provide a summary of the District policy on behavioral support services including, but not limited to, 
the school wide positive behavior supports (PBS). Describe training provided to staff in the use of 
positive behavior supports, de-escalation techniques and responses to behavior that may require 
immediate intervention. If the district also has School-Based Behavioral Health Services, please 
discuss it. 

The DuBois Area School District Policy No. 113.1 addresses the development of Positive Behavior 

Support Plans for students receiving special education services in accordance with the provisions 

and procedures of Pennsylvania's regulations and standards (chapter 14 and 342) and the 

Individuals with Disabilities Education Act. This policy identifies that the Individualized Education 

Planning Team determines the need for a Positive Behavior Plan, the development of the plan, the 

educational placement in which the plan is to be implemented and the necessary resources to 

implement the plan. It is also noted that the IEP team will review the PBS plan at least one time 

annually. Policy 113.1 emphasizes that all behavior management and behavioral supports provided 
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to the student must focus on positive rather than negative techniques. Use of interventions that are 

the least intrusive, use systematic application of the behavior change techniques, and that staff 

members will only use techniques for which they have been trained. 

DuBois Area School District Policy No.113.2 mandates that restraints are to be utilized as a last 

resort only if a student is acting in a manner as to be a clear and present danger to themselves, to 

other students or employees, and only when less restrictive measures and techniques have been 

proven to be less effective. Numerous staff members working throughout our district have been 

trained in Safe Crisis Management (SCM) and other proactive interventions designed to assist staff in 

deescalating students. 

As mandated by chapter 14 Regulations, a parent of a child who has been physically restrained will 

be notified as soon as possible and a follow-up IEP meeting will be scheduled within 10 school days 

in which the restraint occurred, unless the parent waives the meeting in writing. 

Parents have input and are able to express their opinions in regards Positive Behavioral Support at 

IEP meetings, ER meetings, and parent-teacher conferences. In addition the district works 

collaboratively with the PEAL Center and DeFEAT (local Autism support group) to provide 

additional opportunities for parents to educate themselves regarding the subject of positive 

behavioral support. 

Two of DuBois Area School District's elementary buildings has Community and School Based 

Behavioral Health Teams (CSBBH) through Beacon Light.  Working collaboratively with the 

program,  Beacon Light will provide trained clinical staff assist students who demonstrate serious 

emotional or behavioral problems which are having a negative impact on their education, home and 

community settings.  DuBois Middle School has individual and family school based outpatient 

program provided by Cen-Clear Child Services.  The district also utilzes a social worker provided by 

the Intermediate Unit at all levels. 

 

Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to determine gaps in 
the continuum of special education supports, services and education placement options 
available for students with disabilities. 

2. Include information detailing successful programs, services, education placements as well as 
identified gaps in current programs, services, and education placements not available within 
the LEA. Include an overview of services provided through interagency collaboration within 
the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this plan. 

The DuBois Area School District provides the full continuum of supports and services within the 

district so that there are placement options available to all students regardless of their disability.  

The district makes every effort possible to educate all students within the district.  The DuBois Area 

School District works collaboratively with state and local agencies in order to provide appropriate 

supports and services for all identified students.  The district is an active member of the county 

CASSP system and participates in the Student Assistance Program.  If a student is considered to be at 
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risk of placement outside of the district or who is in need of intensive interagency involvement, the 

IEP team and/or interagency team are convened with parent/guardian(s) to discuss and plan for 

additional programs, supports, and services to meet student need.  The district will also continue to 

strengthen it's existing services, through training of low incidence service staff and use of 

Intermediate Unit staff, to meet the unique needs of hard to place students.  Over the duration of this 

plan, Special Education Services has and will continue to meet with various service providers to 

support appropriate placement options for our students.  

 

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and programs. 
Include in this section directions on how the district provides trainings for staff, faculty and parents. 

Highlights of special education programs and services available to students with disabilities include: 

 Full Continuum of district operated Special Education Programs 

 Certified and Highly qualified professional staff 

 Highly qualified paraprofessionals:  Staff trained annually (20 hours) 

 Full-Time Transition Coordinator 

 Student Assistance Program (SAP) 

 Child Study Program 

 Pulse Club 

 Health Fair at Penn State DuBois 

 College Fair at Penn State DuBois 

 Life after School Program 

 Field trips to Hiram G. Andrews Vocational School 

 Tour C.J. Packaging and Goodwill 

 Goodwill Works program 

 Education works 

 Dual Enrollment courses at Penn State DuBois*Extensive Community Agency Involvement:  

Career Link, North Central Youth Development and OVR. 

 Full-Time Autism Consultant:  Works collaboratively with Regular and Special Education 

staff, students and parents on developing strategies and skills necessary for students to be successful 

within the Regular Education Setting. 
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 PATTAN's Autism Initiative ABA Supports site 

 Full continuum of research-based programs for students with Autism 

 Autism Awareness Program 

 School-based Mental Health Services 

 Community and School Based Health Teams programs at Elementary Level (CSBBH) 

 Scholastic READ 180 Program for grades 6th-8th 

 Scholastic SYSTEM 44 Supplemental Reading Program for students grades 3-5 

 Comprehensive Early Intervention transition to Kindergarten process. 

 Full/Part-time vocational programming for students grades 9-12 
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Assurances 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

 Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

 Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

 Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

 Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

 Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

 Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 

 

24 P.S. §1306 and §1306.2 Facilities 

Facility Name Facility Type Services Provided By Student Count 

Pentz Run  Nonresident DuBois Area School 
District 

1 
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Least Restrictive Environment Facilities 

Facility Name Type of Facility Type of Service Number of Students 
Placed 

The School at McGuire 
Memorial  

Other Autistic Support 1 

New Story Other Emotional 
Support/Autistic 
Support 

16 

Pyramid-Soaring 
Heights 

Other Autistic Support 8 

Pyramid - New Vista Other Emotional Support 8 

St. Stephens 
Academy/Glade Run 

Other Life Skills Support 1 

George Junior Republic Other Learning Support 1 

Abraxas Other Autistic Support 1 

 
 

Special Education Program Profile 
Program Position #1 

Operator: School District 

PROGRAM DETAILS 

Type: Class 

Implementation Date: August 22, 2013 

Average square feet in regular classrooms: 880 sq. ft. 

Square footage of this classroom: 986 sq. ft. (29 feet long x 34 feet wide) 

Reason for the proposed change: Building closure and update of Special Education 

Plan 

Present Class Location: Highland Elementary Room AS1 

Proposed Class Location: Wasson Elementary 

Length of time class has been in present location: 8 years 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Autistic 
Support 

6 to 6 1 0.09 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Autistic 
Support 

5 to 10 6 0.91 

Justification: Due to the low incidence of the student population, as well as the unique needs of the students. 
Age range waivers are agreed upon by the IEP team, which includes the parent. 
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Program Position #2 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 22, 2013 
Average square feet in regular classrooms: 880 sq. ft. 
Square footage of this classroom: 783 sq. ft. (27 feet long x 29 feet wide) 
Reason for the proposed change: Building closure and update to special education plan. 
Present Class Location: Highland AS 2 
Proposed Class Location: Wasson Elementary 102 
Length of time class has been in present location: 8 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Autistic 
Support 

6 to 10 7 1 

Justification: Due to the low incidence of the student population, as well as the unique needs of the students. 
Age range waivers are agreed upon by the IEP team, which includes the parent. 

 
Program Position #3 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 22, 2013 
Average square feet in regular classrooms: 826 sq. ft. 
Square footage of this classroom: 840 sq. ft. (30 feet long x 28 feet wide) 
Reason for the proposed change: Building closure and update of Special Education Plan 
Present Class Location: Wasson Elementary 102 
Proposed Class Location: Oklahoma Elementary 22 
Length of time class has been in present location: 12 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Itinerant Emotional 
Support 

9 to 9 1 0.15 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Emotional 
Support 

7 to 8 3 0.25 

Oklahoma 
Elementary 

An 
Elementary 
School 

A building in 
which 
General 

Full-Time 
Special 
Education Class 

Emotional 
Support 

7 to 
11 

6 0.6 
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Building Education 
programs 
are operated 

Justification: Due to the low incidence of the student population, as well as the unique needs of the students. 
Age range waivers are agreed upon by the IEP team, which includes the parent. 

 
Program Position #4 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: August 22, 2013 
Average square feet in regular classrooms: 826 sq. ft. 
Square footage of this classroom: 840 sq. ft. (30 feet long x 28 feet wide) 
Reason for the proposed change: Building closure and update to Special Education Plan 
Present Class Location: Wasson 101 
Proposed Class Location: Oklahoma Elementary 21 
Length of time class has been in present location: 12 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 
80% but More 
Than 20%) 

Emotional 
Support 

9 to 9 1 0.4 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Full-Time 
Special 
Education Class 

Emotional 
Support 

6 to 9 6 0.6 

 
Program Position #5 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Emotional 
Support 

11 to 
14 

5 0.14 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

12 to 
14 

11 0.61 
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DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Emotional 
Support 

11 to 
14 

3 0.25 

 
Program Position #6 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update to Special education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Emotional 
Support 

12 to 
13 

2 0.14 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

11 to 
14 

11 0.61 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Emotional 
Support 

12 to 
12 

1 0.25 

 
Program Position #7 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Emotional 
Support 

14 to 
18 

3 0.14 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

14 to 
18 

11 0.61 
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DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Emotional 
Support 

17 to 
18 

2 0.25 

 
Program Position #8 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Emotional 
Support 

15 to 
17 

4 0.14 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

15 to 
19 

12 0.61 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Emotional 
Support 

16 to 
18 

2 0.25 

 
Program Position #9 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Emotional 
Support 

14 to 
19 

9 0.2 

Justification: The students that go beyond the 4 year age range are not in a special education classroom during 
the same period. 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Emotional 
Support 

14 to 
18 

9 0.55 
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programs are 
operated 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Emotional 
Support 

15 to 
17 

3 0.25 

 
Program Position #10 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Life 
Skills 
Support 

5 to 8 15 0.9 

Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Life 
Skills 
Support 

6 to 6 1 0.1 

 
Program Position #11 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Life 
Skills 
Support 

8 to 12 18 1 

Justification: Due to the low incidence of the student population, as well as the unique needs of the students. 
Age range waivers are agreed upon by the IEP team, which includes the parent. 

 
Program Position #12 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
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Reason for the proposed change: Update Special Education Plan 
PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Full-Time 
Special 
Education 
Class 

Life 
Skills 
Support 

12 to 
15 

11 1 

 
Program Position #13 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Life 
Skills 
Support 

14 to 
16 

9 0.73 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Full-Time Special 
Education Class 

Life 
Skills 
Support 

14 to 
15 

2 0.27 

 
Program Position #14 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Life 
Skills 
Support 

16 to 
21 

11 1 

Justification: Due to the low incidence of the student population, as well as the unique needs of the students. 
Age range waivers are agreed upon by the IEP team, which includes the parent. 

 
Program Position #15 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
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Reason for the proposed change: Update Special Education Plan 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

C. G. Johnson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education 
Class 

Multiple 
Disabilities 
Support 

7 to 13 5 1 

Justification: Due to the low incidence of the student population, as well as the unique needs of the students.  
Age range waivers are agreed upon by the IEP team, which includes the parent. 

 
Program Position #16 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Multiple 
Disabilities 
Support 

15 to 
15 

2 0.25 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Multiple 
Disabilities 
Support 

13 to 
13 

1 0.75 

 
Program Position #17 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan  

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Various Buildings An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

8 to 8 2 0.3 

DuBois High School A Senior High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

16 to 
18 

4 0.5 
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Brockway 
Elementary School 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

10 to 
10 

1 0.1 

DuBois Cyber High 
School 

A Senior High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Deaf and 
Hearing 
Impaired 
Support 

17 to 
17 

1 0.1 

 
Program Position #18 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Various Buildings An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 10 21 1 

Justification: Itinerant Speech/Language Teacher 

 
Program Position #19 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Various Buildings An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 11 49 1 

Justification: Itinerant Speech/Language Teacher 

 
Program Position #20 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 
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Various Buildings An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 12 62 1 

Justification: Itinerant Speech/Language Teacher 

 
Program Position #21 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Various Buildings An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 11 51 1 

Justification: Itinerant Speech/Language Teacher 

 
Program Position #22 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Various Buildings An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

5 to 13 39 1 

Justification: Itinerant Speech/Language Teacher 

 
Program Position #23 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 

Itinerant Speech and 
Language 
Support 

11 to 
15 

33 0.63 
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operated 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

14 to 
21 

18 0.33 

Justification: Itinerant Speech / Language Support 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Speech and 
Language 
Support 

16 to 
16 

1 0.04 

 
Program Position #24 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

C.G. Johnson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

6 to 8 5 0.4 

C.G. Johnson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 10 6 0.6 

 
Program Position #25 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

C.G. Johnson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Itinerant Learning 
Support 

10 to 
11 

4 0.14 

C.G. Johnson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

9 to 11 7 0.4 
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Sykesville 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Itinerant Learning 
Support 

8 to 10 3 0.1 

Sykesville 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 10 5 0.36 

 
Program Position #26 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Luthersburg 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

10 to 
10 

1 0.4 

Luthersburg 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

8 to 11 4 0.6 

 
Program Position #27 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Penfield 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

6 to 9 3 0.4 

Penfield 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 11 6 0.6 
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Justification: Students are within the room at different times of the day where the age range is not greater than 
3. 

 
Program Position #28 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 22, 2013 
Average square feet in regular classrooms: 868 sq. ft. 
Square footage of this classroom: 986 sq. ft. (34 feet long x 29 feet wide) 
Reason for the proposed change: Building closure and the addition of an Autistic 
Support classroom. 
Present Class Location: Highland Elementary 106 
Proposed Class Location: Wasson Elementary 103 
Length of time class has been in present location: 9 years 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Autistic 
Support 

7 to 7 1 0.09 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Autistic 
Support 

8 to 10 5 0.75 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Full-Time 
Special 
Education Class 

Autistic 
Support 

9 to 9 1 0.16 

 
Program Position #29 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

5 to 9 4 0.4 

Justification: Students are within the room at different times of the day where the age range is not greater than 
3. 
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Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 9 10 0.6 

 
Program Position #30 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

9 to 12 15 0.4 

Juniata Elementary An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

10 to 
11 

3 0.6 

 
Program Position #31 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

10 to 
10 

3 0.1 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 11 16 0.9 

Justification: Students are within the room at different times of the day where the age range is not greater than 
3. 

 
Program Position #32 

Operator: School District 
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PROGRAM DETAILS 
Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

6 to 12 15 0.3 

Justification: Students are within the room at different times of the day where the age range is not greater than 
3. 

Wasson 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

5 to 11 14 0.7 

Justification: Students are within the room at different times of the day where the age range is not greater than 
3. 

 
Program Position #33 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Itinerant Learning 
Support 

9 to 11 5 0.15 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

8 to 11 14 0.85 

 
Program Position #34 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Support Service Age Caseload FTE 
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Type Type Range 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Itinerant Learning 
Support 

7 to 9 3 0.4 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

7 to 7 2 0.51 

Oklahoma 
Elementary 

An 
Elementary 
School 
Building 

A building in 
which 
General 
Education 
programs 
are operated 

Full-Time 
Special 
Education Class 

Learning 
Support 

9 to 9 1 0.08 

 
Program Position #35 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

11 to 
13 

15 0.5 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

12 to 
12 

3 0.5 

 
Program Position #36 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in which 
General Education 
programs are 
operated 

Itinerant Learning 
Support 

11 to 
13 

19 1 

 
Program Position #37 
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Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

12 to 
13 

7 0.3 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

12 to 
13 

11 0.7 

 
Program Position #38 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

12 to 
13 

10 0.3 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

12 to 
13 

9 0.7 

 
Program Position #39 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

12 to 
13 

4 0.3 



44 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

13 to 
14 

10 0.7 

 
Program Position #40 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

13 to 
14 

6 0.3 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

13 to 
14 

7 0.7 

 
Program Position #41 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

17 to 
18 

15 0.7 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

18 to 
18 

1 0.3 

 
Program Position #42 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 
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Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
17 

13 0.7 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

15 to 
15 

1 0.3 

 
Program Position #43 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

15 to 
19 

14 0.7 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

17 to 
18 

2 0.3 

 
Program Position #44 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High School 
Building 

A building in which 
General Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
18 

13 1 

 
Program Position #45 

Operator: School District 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 
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PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
17 

9 0.6 

DuBois High School A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

14 to 
16 

5 0.4 

 
Program Position #46 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
17 

14 0.5 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

17 to 
17 

1 0.5 

 
Program Position #47 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Jeff Tech (CTC) A Senior 
High School 
Building 

A building in which 
General Education 
programs are 
operated 

Itinerant Learning 
Support 

15 to 
18 

15 1 

 
Program Position #48 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
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Reason for the proposed change: Update Special Education Plan 
PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
18 

8 0.4 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

14 to 
18 

6 0.6 

 
Program Position #49 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building 
Type 

Support Service 
Type 

Age 
Range 

Caseload FTE 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
17 

12 0.4 

Jeff Tech (CTC) A Senior 
High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Supplemental 
(Less Than 80% 
but More Than 
20%) 

Learning 
Support 

15 to 
18 

3 0.6 

 
Program Position #50 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Jeff Tech (CTC) A Senior 
High School 
Building 

A building in which 
General Education 
programs are 
operated 

Itinerant Learning 
Support 

14 to 
18 

14 1 

 
Program Position #51 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
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Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Jeff Tech (CTC) A Senior 
High School 
Building 

A building in which 
General Education 
programs are 
operated 

Itinerant Learning 
Support 

15 to 
19 

17 1 

 
Program Position #52 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Various Elementary 
Buildings 

An 
Elementary 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Blind or 
Visually 
Impaired 
Support 

6 to 13 8 0.2 

Justification: Itinerant serving students on an individual basis. 
DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Blind or 
Visually 
Impaired 
Support 

14 to 
14 

1 0.05 

DuBois High School A Senior High 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Itinerant Blind or 
Visually 
Impaired 
Support 

18 to 
18 

1 0.05 

 
Program Position #53 

Operator: Multiple Districts 
PROGRAM DETAILS 

Type: Class 
Implementation Date: December 1, 2014 
Reason for the proposed change: Update Special Education Plan 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

Pentz Run A Senior 
High School 
Building 

A building in which 
General Education 
programs are 
operated 

Itinerant Learning 
Support 

17 to 
17 

1 1 

 
Program Position #54 

Operator: School District 
PROGRAM DETAILS 



49 

Type: ClassandPosition 
Implementation Date: August 22, 2013 
Average square feet in regular classrooms: 820 sq. ft. 
Square footage of this classroom: 800 sq. ft. (25 feet long x 32 feet wide) 

PROGRAM SEGMENTS 

Location/Building Grade Building Type Support Service 
Type 

Age 
Range 

Caseload FTE 

DuBois Middle 
School 

A Middle 
School 
Building 

A building in 
which General 
Education 
programs are 
operated 

Full-Time 
Special 
Education 
Class 

Autistic 
Support 

11 to 
12 

2 1 

 
 

Special Education Support Services 

Support Service Location Teacher FTE 

School Psychologists District wide 3 

Director of Special Education District wide 1 

Supervisors of Special 
Education 

District wide 2 

Transition Coordinator District wide 1 

Paraprofessionals District wide 53 

 
 

Special Education Contracted Services 

Special Education Contracted 
Services 

Operator Amt of Time per Week 

Occupational Therapist Intermediate Unit 5 Days 

Physical Therapist Intermediate Unit 3 Days 

Interpreter Outside Contractor 5 Days 

Interpreter Outside Contractor 5 Days 

Physician Assistant/ACCESS Outside Contractor 5 Hours 

Social Worker Intermediate Unit 2 Days 
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District Level Plan 

Special Education Personnel Development 
 

Autism 
Description DuBois Area School District's Autistic Support program 

was sellected as a site for the following program. As part 

of a continuing commitment to programs serving students 

with Autism Spectrum Disorder (ASD), the Pennsylvania 

Department of Education (PDE), Bureau of Special 

Education (BSE), the Pennsylvania Training and Technical 

Assistance Network (PaTTAN), and Intermediate Unit (IU 

11) have developed a system of training and consultation 

that facilitates the implementation of evidence-based 

practices based on applied behavior analysis, which 

includes an analysis of verbal behavior. During the past 

several school years, the PaTTAN Autism Initiative has 

disseminated information and implemented programs 

using the principles of Applied Behavior Analysis (ABA) 

and the analysis of verbal behavior to teach language and 

other core skills to children with autism.  

Supported sites will receive training in the areas of ABA, 

the analysis of verbal behavior, effective instruction, 

classroom management, and formative assessment of 

basic learning and language skills, supplemental 

curriculum, and progress monitoring. PaTTAN consultants 

will provide training, onsite support and guided practice.  

Since the level of training for site staff and the 

commitment on the part of the autism program is 

intensive, only those programs that will commit to 

implementing evidence based practices including an ABA 

approach to teach language and other critical skills, will 

receive support.  
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As a site receiving support through PaTTAN Autism 

Initiative ABA Supports, your commitment includes:  

  

 Identifying at least one person from the LEA who 

will serve as internal coach and is able to attend and 

participate in onsite guided practice with the assigned 

PaTTAN consultant for a minimum of 12 hours per 

month. (For returning sites this will be a minimum of 6 

hours per month, however, we do recommend 12 hours 

per month if at all possible) The role of the identified 

person will be to establish local capacity to extend 

applications of the ABA/VB consultation within the LEA 

and/or region. Professional personnel who may be 

considered for local expert training include: 

autism/behavior contacts, behavior analysts, school 

psychologists, special education consultants, and/or 

speech and language pathologists. Additionally internal 

coaches may be asked to participate in developing a 

case study as a training activity.  

 Making efforts to purchase selected materials that 

will be needed for the implementation of site review 

criteria. (Materials such as assessment protocols, 

teaching materials and supplemental curricula may be 

provided by PaTTAN). (Suggested materials list will be 

forwarded to you upon completion of the application.)  

 Sharing information with all site staff and parents 

regarding classroom practices and teaching strategies.  

 Promoting effective inclusive practices in relation 

to Least Restrictive Environment (LRE).  

 Completing all student assessments, follow-up 

activities, and assignments by the designated dates.  

 Consideration to allow visitors to observe the site, 

acting as a mentor to new programs, and presenting 
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student outcome data.  

 Demonstrating tangible, measurable evidence of 

ABA program implementation.  

  

As a result of Applied Behavior Analysis and Verbal 

Behavior analysis, your site team will be able to:  

  

 Implement effective interventions as listed on the 

Site Review Form based upon the principles of ABA , 

including teaching language through an analysis of 

verbal behavior  

 Assess student language skills and design an 

effective language program based on the results of 

skills assessment.  

 Demonstrate effective research-based teaching 

practices based on assessment, ongoing data collection 

and analysis.  

DuBois Area School District plans to continue with the 

intiative as a returning site. 

  

Person Responsible Director of Special Education 

Start Date 7/1/2015 

End Date 6/30/2018 

Program Area(s) Special Education 

Professional Development Details 

Hours Per Session 6.0 

# of Sessions 6 

# of Participants Per Session 5 

Provider DuBois Area School District 

Provider Type PaTTAN 

PDE Approved Yes 
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Knowledge Gain This is an optional narrative for Special Education. 

 

Research & Best Practices 

Base 

This is an optional narrative for Special Education. 

 

For classroom teachers, 

school counselors and 

education specialists 

 Enhances the educator’s content knowledge in the area of the 
educator’s certification or assignment. 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 Provides educators with a variety of classroom-based assessment 
skills and the skills needed to analyze and use data in instructional 
decision-making. 

 Empowers educators to work effectively with parents and 
community partners. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students 
are aligned to each other as well as to Pennsylvania’s academic standards. 

 Empowers leaders to create a culture of teaching and learning, 
with an emphasis on learning. 

 

Training Format  Department Focused Presentation 

 Professional Learning Communities 

 

Participant Roles  Classroom teachers 

 Paraprofessional 

 Related Service Personnel 

 Parents 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator and/or 
peers 

 Analysis of student work, with administrator and/or peers 

 Peer-to-peer lesson discussion 
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Evaluation Methods  Classroom observation focusing on factors such as planning and 
preparation, knowledge of content, pedagogy and standards, classroom 
environment, instructional delivery and professionalism. 

 Review of written reports summarizing instructional activity 

 

 

Behavior Support 
Description  

 Special Education Administration, school psychologists, as well as 

Special Education staff members working in the district's low 

incidence classrooms will be trained in Safe Crisis Management(SCM). 

 All district paraprofessional are trained in the theory component  of 

SCM. 

 Staff members  will be provided with  recertification annually.  

 Teachers new to these classrooms will be provided with the initial 

training.  

 The district has it's own certified trainer of SCM to provide both the 

initial and recertification programs.  Special Education administration 

also provide training related to positive behavior support prior to 

the start of each school year to all professional staff members.  

 All district building administration will be trained in SCM, as well as 

building teams will be trained.  Building teams will consist of Guidance 

Counselors and staff not associated with the special education 

department. 

Evidence regarding the implementation of Positive Behavior Support strategies 

are documented through the use of the following methods: 

1.  District personnel trained in Safe Crisis Management are documented both 

by district Special Education Services. 

2.  All passive restraints are documented on the Restraint Information System 

Collection (RISC) website. 

3. Student discipline information related to detentions, out-of-school 

suspensions, alternative to suspension, and expulsion are documented at the 
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school and reported to both the district office and the office of Special 

Education Services. 

4. All referrals to law enforcement are documented at the building level and 

reported to the district office as well as the office of Special Education Services. 

Person Responsible Director of Special Education 

Start Date 7/1/2015 

End Date 6/30/2018 

Program Area(s) Professional Education, Special Education 

Professional Development Details 

Hours Per Session 7.0 

# of Sessions 3 

# of Participants Per Session 20 

Provider DuBois Area School District 

Provider Type School Entity 

PDE Approved No 

Knowledge Gain This is an optional narrative for Special Education. 

 

Research & Best Practices Base This is an optional narrative for Special Education. 

 

For classroom teachers, school 

counselors and education specialists 

 Provides educators with a variety of classroom-based 
assessment skills and the skills needed to analyze and use data in 
instructional decision-making. 

 Empowers educators to work effectively with parents 
and community partners. 

 

For school or LEA administrators, 
and other educators seeking 
leadership roles 

 Empowers leaders to create a culture of teaching and 
learning, with an emphasis on learning. 

 

Training Format  Series of Workshops 

 

Participant Roles  Classroom teachers 

 Principals / Asst. Principals 

 School counselors 

 Paraprofessional 

 Other educational specialists 
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Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator 
and/or peers 

 Annual recertification 

 

Evaluation Methods  Review of written reports summarizing instructional 
activity 

 Curriculum and physical assessment 

 

 

Paraprofessional 
Description Annually, Special Education Services offers Special Education Paraprofessionals 

with a minimum of 20 inservice hours to meet the PDE/Chapter 14 mandate, 

and to improve overall skills and knowledge for working with students with 

disabilities. Topics for the various training offerings will include, but are not 

limited to: behavior management/Safe Crisis Management; Chapter 14; Safety 

Care; First Aid and CPR; Common Core and Standards; Technology; and 

Communication and Collaboration.  

Person Responsible Director of Special Education Services 

Start Date 7/1/2015 

End Date 6/30/2018 

Program Area(s) Special Education 

Professional Development Details 

Hours Per Session 7 

# of Sessions 9 

# of Participants Per Session 53 

Provider DuBois Area School District 

Provider Type School Entity 

PDE Approved No 

Knowledge Gain This is an optional narrative for Special Education. 
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Research & Best Practices Base This is an optional narrative for Special Education. 

 

For classroom teachers, school counselors 

and education specialists 

 Enhances the educator’s content knowledge in 
the area of the educator’s certification or assignment. 

 

For school or LEA administrators, and other 
educators seeking leadership roles 

 Empowers leaders to create a culture of teaching 
and learning, with an emphasis on learning. 

 

Training Format  Series of Workshops 

 Department Focused Presentation 

 

Participant Roles  Paraprofessional 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Annual training prior to the start of every school 
year. 

 

Evaluation Methods  Portfolio 

 The district will maintain records regarding 
participation in these trainings. 

 

 

Reading NCLB #1 
Description DuBois Area School District will be participating in trainings, initiated by IU 

staff, in the areas of Close Reading and Text Dependent Analysis(TDA). This will 

be an ongoing process in which special education faculty will be included.  The 

Close Reading component will span from kindergarten to 8th grade, while the 

TDA component will be grades 3 to 8.  Within the process, the district will have 

a train the trainer aspect, so ongoing support is readily available.  Along with 

the trainings, the district will continue to transition our Read 180 classes to a 

full inclusionary model of instruction within the Middle School. 



58 

Person Responsible Director of Special Education  

Start Date 7/1/2015 

End Date 6/30/2018 

Program Area(s) Professional Education, Special Education 

Professional Development Details 

Hours Per Session 3 

# of Sessions 2 

# of Participants Per Session 20 

Provider IU 

Provider Type IU 

PDE Approved Yes 

Knowledge Gain This is an optional narrative for Special Education. 

 

Research & Best Practices 

Base 

This is an optional narrative for Special Education. 

 

For classroom teachers, 

school counselors and 

education specialists 

 Enhances the educator’s content knowledge in the area of the 
educator’s certification or assignment. 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 Provides educators with a variety of classroom-based assessment 
skills and the skills needed to analyze and use data in instructional 
decision-making. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students 
are aligned to each other as well as to Pennsylvania’s academic 
standards. 

 Provides leaders with the ability to access and use appropriate 
data to inform decision-making. 

 Empowers leaders to create a culture of teaching and learning, 
with an emphasis on learning. 

 

Training Format  Series of Workshops 

 Department Focused Presentation 

 

Participant Roles  Classroom teachers 
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 Principals / Asst. Principals 

 New Staff 

 

Grade Levels  Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

Follow-up Activities  Team development and sharing of content-area lesson 
implementation outcomes, with involvement of administrator and/or 
peers 

 Analysis of student work, with administrator and/or peers 

 Creating lessons to meet varied student learning styles 

 

Evaluation Methods  Classroom observation focusing on factors such as planning and 
preparation, knowledge of content, pedagogy and standards, classroom 
environment, instructional delivery and professionalism. 

 Student PSSA data 

 Standardized student assessment data other than the PSSA 

 Classroom student assessment data 

 

 

Transition 
Description Through participation in the Succesful Practices in Secondary Transition for 

Contiuous Improvement training during the 2014-2015 school year, Special 

Education Administration with General Education Administrators, will review 

the results of the training.  As a result of the review, Special Education 

Administration will schedule guided practice and support of the Intermediate 

Unit and Transition Coordinator to ensure mastery of targeted areas.  This 

process will ensure the district obtains all the objectives set forth by the 

training. 

Person Responsible Director of Special Education 

Start Date 7/1/2015 

End Date 6/30/2018 

Program Area(s) Special Education 

Professional Development Details 

Hours Per Session 7 

# of Sessions 6 
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# of Participants Per Session 6 

Provider DuBois Area School District/Riverview Intermediate Unit#6 

Provider Type School Entity 

PDE Approved Yes 

Knowledge Gain This is an optional narrative for Special Education. 

 

Research & Best Practices 

Base 

This is an optional narrative for Special Education. 

 

For classroom teachers, 

school counselors and 

education specialists 

 Enhances the educator’s content knowledge in the area of the 
educator’s certification or assignment. 

 Increases the educator’s teaching skills based on research on 
effective practice, with attention given to interventions for struggling 
students. 

 Provides educators with a variety of classroom-based assessment 
skills and the skills needed to analyze and use data in instructional 
decision-making. 

 Empowers educators to work effectively with parents and 
community partners. 

 

For school or LEA 
administrators, and other 
educators seeking 
leadership roles 

 Provides the knowledge and skills to think and plan strategically, 
ensuring that assessments, curriculum, instruction, staff professional 
education, teaching materials and interventions for struggling students 
are aligned to each other as well as to Pennsylvania’s academic 
standards. 

 Provides leaders with the ability to access and use appropriate 
data to inform decision-making. 

 Empowers leaders to create a culture of teaching and learning, 
with an emphasis on learning. 

 Instructs the leader in managing resources for effective results. 

 

Training Format  Series of Workshops 

 Department Focused Presentation 

 Professional Learning Communities 

 

Participant Roles  Classroom teachers 

 Other educational specialists 

 

Grade Levels  Middle (grades 6-8) 
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 High (grades 9-12) 

 

Follow-up Activities  Analysis of Survey Data 

 

Evaluation Methods  Participant survey 

 Successful Practices in Secondary Transition for Continuous 
Improvement monitoring 
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Special Education Affirmations 

We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 

 


