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The Framework was originally developed in 2004 by the authors and the mentors for use in the teacher 

induction partnership program to support mentors who were working with first and second year teachers. The 
Framework is being implemented as part of a successful ongoing collaboration between the teacher induction 

professional development program and the mentors to assess practice and set professional goals.    
 

The Continuum addresses six standards: 
 

 

1. Establish and Maintain Mentoring Relationships 

 
2. Demonstrate Diverse Mentor Roles 

 
3.  Use Effective Communication Skills 

 
4.  Implement Transformative Assessment  

 
5.  Catalyst for Instructional Practices 

 
6.  Model Personal Professional Growth 

 

The Framework is organized to describe three levels of development.  These levels are labeled 
Emerging, Applying and Integrating.  Each developmental level addresses what a mentor should know and 

be able to do in relationship to each of the six standards through supporting teachers. The levels represent a 
mentor’s developmental levels of practice.   

 

 

 
 

 

      Introduction to the Framework of Professional Development 
Mentor Practice 
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How to Use the Framework 
 

Read across each row of descriptors from left (Emerging) to right (Integrating) as the professional criteria 
becomes more complex. As you move from left to right, locate the descriptor that best defines your current 

mentoring practice. These practices described are cumulative from left to right, so each level to the left of that 
identified must be met. 

 
The Framework provides a common language for developing a professional growth plan in an 

environment of collegial support. The Framework is best used as a guide for reflective conversations 
between mentors, supervisors and administrators regarding professional growth. It is intended to help mentors 

interpret their practice and make informed decisions about their ongoing support of teachers. 

 

GLOSSARY OF TERMS 
Framework - A document describing different developmental levels of practice or knowledge 

 

Performance Criteria - Descriptions of mentor practice that represents what a mentor should know and be 
able to do in supporting teachers 

 

         Levels of the Framework - Developmental point of mentor practice that represent what a mentor should 

know and be able to do in supporting teachers 
 

Emerging: A level of development in which the mentor still relies on more experienced colleagues for support but is moving 

toward becoming more self-directed and independent in his or her practice 

 

Applying: A level of development in which the mentor is able to successfully collaborate with a teacher in support of the 

teacher’s practice and easily applies what he or she has learned about mentoring 

 

Integrating:  A level of development in which the mentor’s behavior is consistent innovative and creative in all areas of 

mentoring and professional development. The mentor easily integrates what he or she has learned. A leader in the school, 

district, and local community, the integrating mentor conducts professional development classes for and continuing 

teachers, attends conferences and workshops that further develop their professional growth. 
 

 Standard – One of the six areas of mentoring practice that comprise the Framework 
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Mentor Standard 1: Establish and Maintain Mentoring Relationships 
Mentors demonstrate the skills necessary for establishing and maintaining productive, supportive relationships 

 
 

Performance Criteria Emerging Applying Integrating 

1.1 Work collaboratively to utilize 
school and community resources. 

Mentor collaboratively assists the 
teacher in locating information 
regarding School and Community 
Resources. Discusses the importance 
of the contacts and resources as 
needed by the teacher. Mentor knows 
and shares school specific routines 

and procedures. 
 

Mentor encourages teachers to utilize 
School and Community Resources in 
order to assist them in meeting the 
needs of their students in developing 
a plan of action and identifying 
necessary follow-up. 

Mentor follows-up to see if resources 
are being used and are beneficial to 
teacher. Seeks additional resources 
together with the teacher as needed. 

1.2 Establish a confidential 
relationship. 
 

Mentor shares with the teacher the 
Teacher / Mentor Confidentiality 
Agreement as written guidelines 
established for confidentiality with 
administrators, colleagues, and 

others. 
 

Mentor maintains confidentiality 
when questioned by others. 
Confidentiality is demonstrated with 
administrators. 

Confidentiality extends beyond the 
realm of the teacher. Others confide 
in the mentor and confidentiality 
remains consistent. 
 

1.3 Use the Conference Data 
Conference (C-D-C) Cycle to 

provide a variety of experiences 
for the teachers through the use 
of mentor language, tools, and 

reflection. 
 

Mentor uses an instructive stance in 
the Conference Data Conference (C-

D-C) Cycle and C-D-C Journal 
Record. Mentor shows an awareness 
of mentor language. 

Mentor uses a collaborative stance in 
the C-D-C Cycle and C-D-C Journal 

Record. A variety of data collection 
tools are used to foster reflection.  

Mentor uses facilitative stances with 
the C-D-C Cycle and C-D-C Journal 

Record. Mentor facilitates growth 
experiences through multiple 
strategies (e.g., modeling, collecting 

and reflecting on data, and 
accompanying teacher on veteran 
teacher observations). 
 

1.4 Identify and address the 
professional needs of the teacher 
based on teacher standards and 

expectations. 

 

Mentor facilitates the discussion 

with the teacher on how to use 

the Framework of Professional 

Growth Teacher Practice to 

identify performance indicators of 

practice and develop a 

Professional Teacher Growth 

(PTG) Plan. Mentor completes a 

C-D-C Cycle and C-D-C Journal 

Record with teacher during most 

conferences.  

 

Mentor collaborates with the 

teacher to identify data collection 

tools that provide evidence of 

growth. Specific needs are 

addressed through the C-D-C 

Cycle, Classroom Data Collection, 

and C-D-C Journal Record. 

Mentor facilitates the discussion 

with the Teacher to write a PTG 

Plan Data Summary and PTG Plan 

Reflection. The teacher decides 

what the next steps will be 

regarding the PTG Plan. The 

Mentor serves as a leader for the 

teacher and serves as an 

example to assist the teacher in 

making connections towards 

practice, reflection, and change. 
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Mentor Standard 1: Establish and Maintain Mentoring Relationships Continued 
Mentors demonstrate the skills necessary for establishing and maintaining productive, supportive relationships 

 
 

Performance Criteria Emerging Applying Integrating 

1.5 Encourage teachers to 

become independent as they 

grow professionally. 

 

Mentor primarily uses an 

instructive stance when working 

with teachers. 

 

Mentor moves between 

instructive and collaborative 

stances when working with 

teachers. 

 

Mentors use instructive, 

collaborative and facilitative 

stances consistently when 

working with teachers. The 

facilitative stance takes 

precedence towards the end-of-

year sessions. 
 

1.6 Demonstrate empathy 

towards the needs of the 

teachers. 

 

Mentor listens attentively, 

maintains a calm demeanor, and 

maintains eye contact when 

meeting with teachers. 

Mentor listens, paraphrases and 

asks clarifying questions when 

conferencing with teachers. 

Mentor maintains positive body 

language. 
 

Mentor engages teachers in 

reflective problem solving and 

uses a variety of question stems 

when conferencing with teachers. 
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Mentor Standard 2:  Demonstrate Diverse Mentor Roles 
Mentors demonstrate diverse roles effectively in mentoring relationships 

 

Performance Criteria Emerging Applying Integrating 

2.1 Work collaboratively with 

teachers and others. 

 

Mentor meets regularly with 

teachers as established by the 

district. 

Mentor works together with the 

teachers to follow the C-D-C 

Cycle and Journal Record 

procedures.  
 

Mentor works collaboratively with 

teachers and other school and 

district personnel to accomplish 

district and site based goals. 

2.2 Facilitate discussion with 

the teacher regarding 

analyzing classroom 

observation data and 

reflecting on teacher and 

student behaviors in order to 

accelerate the teacher’s 

practice. 
 

Mentor collects classroom data 

based on the discussion with the 

teacher during the Planning 

Conference. During the Reflective 

Conference the mentor allows the 

teacher to begin to analyze the 

data. 

Mentor leads the discussion with 

the teacher to identify the impact 

of instructional practices on 

student behavior and learning as 

evidenced by the collected data. 

Mentor regularly uses the C-D-C 

Cycle and Journal Record 

procedures to assist the teacher 

in the identification of effective 

instructional practices, reflection, 

and determining next steps.  

2.3 Model differentiated 

mentoring stances 

(instructive, collaborative and 

facilitative). 
 

Mentor identifies the three 

stances of mentoring and begins 

to use them in practice. 

 

Mentor demonstrates the use of 

instructive, collaborative, and 

facilitative stances when 

conferencing with others. 

 

Mentor demonstrates the use of 

the instructive, collaborative, and 

facilitative stances and uses each 

appropriately. 

2.4 Differentiate mentoring 

based on andragogy to meet 

the diverse needs of teachers. 

 

Mentor has a basic understanding 

of adult learning theory and 

strategies.  

 

Mentor utilizes some 

differentiated adult learning 

strategies in working with the 

teacher. 

Mentor differentiates adult 

learning strategies when 

interacting with the teacher 

during the C-D-C Cycle and 

Journal Record procedures. 
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Mentor Standard 3: Use Effective Communication skills 
Mentors demonstrate effective communication skills 

 

Performance Criteria Emerging Applying Integrating 

3.1 Use a variety of 

communication tools with 

teachers and school 

community to respond 

professionally to verbal and 

written communication.  

Mentor uses C-D-C Journal 

Records to communicate with 

teachers and the Administrator 

and Mentor Journal Record with 

administrators. 

 

Mentor uses journal records on a 

regular basis. Mentor uses 

appropriate form of 

communication in response to 

other school personnel.  

Mentor uses appropriate forms to 

communicate with teachers, 

administrators, and others on a 

regular and timely basis (e.g., 

journal records, email, telephone, 

website, etc.). 
 

3.2 Use appropriate non-

verbal behaviors. 

 

Mentor is aware of the non-verbal 

behaviors of teachers, 

administrators, and self. 

Mentor observes and responds 

appropriately to non-verbal 

behavior of others. 

Mentor uses appropriate non-

verbal behaviors to build rapport 

with others and to promote 

change in the behavior of others. 
 

3.3 Use active listening skills. 

 

Mentor uses body language and 

eye contact consistent with active 

listening. 

Mentor summarizes teacher’s 

comments.  

Mentor uses paraphrasing 

appropriately and asks clarifying 

questions when needed during 

conversations with others. 
 

3.4 Use questioning 

techniques and strategies that 

address a variety of cognitive 

levels. 

 

Mentor uses open ended 

questions when conferencing with 

others. 

Mentor plans questions in 

advance when conferencing. 

Mentor asks reflective questions 

Mentor knows when to use 

various questioning stems during 

conversations. Mentor monitors 

and adjusts questioning stems to 

focus the conversation. 
 

3.5 Develop a positive 

working relationship with 

school and district personnel. 

 

Mentor has basic knowledge of 

school and district personnel. The 

mentor actively introduces herself 

to the school staff. Mentor 

attends mentor trainings and 

administrator meetings when 

invited. 

Mentor meets monthly with site 

administrators. Mentor 

documents conversation with an 

Administrator and Mentor Journal 

Record.   

Mentor follows-up on 

administrator concerns. Mentor 

knows whom to call within the 

school and district personnel for 

different situations. Mentor 

regularly attends district mentor 

meetings and follows district 

expectations. 
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Mentor Standard 4: Implement Transformative Assessment 
Mentors utilize transformative assessment tools and strategies to promote growth and reflection in the teachers. 

 

Performance Criteria Emerging Applying Integrating 

4.1 Clarify the role of 

observation and 

transformative assessment. 

 

Mentor explains the concepts of 

observation and transformative 

assessment to teacher and 

others. 

 

Mentor uses data from 

observations when working with 

teachers to demonstrate the role 

of observation and transformative 

assessment. 
 

Mentor models the observation 

and transformative assessment 

model continuously when working 

with teachers. 

4.2 Use a variety of data 

collection strategies and tools. 

 

Mentor uses one or two data 

collection strategies and tools 

regularly.  

Mentor uses two or three data 

collection strategies and tools 

regularly to document the 

teacher’s area of focus. 
 

Mentor uses more than three 

data collection strategies and 

tools regularly to document the 

teacher’s area of focus. 

4.3 Assist in the ongoing 

development and 

implementation of the 

Professional Teacher Growth 

(PTG) Plan using the 

Framework of Professional 

Growth Teacher Practice. 
 

Mentor assists teachers in 

developing Professional Teacher 

Growth (PTG) Plan. 

 

Mentor collects data to assist 

teachers in meeting the goals as 

established in the Professional 

Teacher Growth (PTG) Plan. 

 

Mentor collaborates with teachers 

to determine if a new Professional 

Teacher Growth (PTG) Plan is 

needed. 
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Mentor Standard 5:  Catalyst for Instructional Practices 
Mentors demonstrate the ability to serve as a catalyst for teachers in developing and implementing research-based instructional practices 

 
 

Performance Criteria Emerging Applying Integrating 

5.1 Assist teachers in using 

the professional teacher 

standards to design, 

implement, manage and 

assess instruction. 
 

Provides teachers with a copy of 

professional teaching standards 

and reviews the document with 

them. 

Mentor refers to professional 

teaching standards at the bottom 

of the C-D-C Journal Record 

during conferences. 

Mentor uses the language of the 

professional teaching standards 

during conversations with 

teachers. 

5.2 Support teachers in using 

district curriculum and the 

student academic standards to 

design, implement, manage 

and assess instruction. 
 

Mentor collaborates with teachers 

in designing curriculum while 

designing lessons that use state 

standards, district curriculum, 

and site expectations.  

Mentor facilitates the discussion 

with teachers to align academic 

standards, lesson design, and 

assessment. 

Mentor facilitates the 

conversation with teachers to 

self-assess how his instruction 

impacts student learning. 

5.3 Support teachers in 

designing long and short-term 

instructional goals based on 

student assessment data to 

meet the needs of all learners. 

Mentor ensures teachers receive 

assessment data necessary for 

designing instruction to meet the 

needs of all learners. Mentor 

reviews the advantages of 

establishing a timeline for long 

and short-term goals. 

Mentor collaborates with teachers 

in analyzing assessment data and 

to develop and pace long and 

short-term instructional goals. 

Mentor collaborates with teachers 

to evaluate whether long and 

short term instructional goals met 

the needs of all learners based on 

benchmark data collected. 

5.4 Assist teachers with 

evaluating instructional 

activities to meet the needs of 

all learners. 

Mentor collects data during 

instructional activities that reflect 

learner differences. 

Mentor works collaboratively to 

develop instructional strategies 

and goals based on the data that 

meets the needs of all learners. 

Mentor facilitates the analysis of 

whether the teacher’s 

instructional strategies are 

meeting the needs of all learners. 

5.5 Assist teachers with 

evaluating, selecting and 

developing various 

instructional resources and 

materials to meet the needs of 

all learners. 

Mentor collaborates with teachers 

to select and develop various 

instructional resources and 

materials for all learners in the 

class. 

Mentor collects data regarding 

the effective use of instructional 

resources for all learners. 

Mentor facilitates discussions with 

teachers regarding the use of 

various instructional resources 

and the impact on student 

learning. 
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Mentor Standard 6: Model Professional Growth 
Mentors demonstrate ongoing personal professional growth 

 

Performance Criteria Emerging Applying Integrating 

6.1 Develop and implement a 

Professional Mentor Growth 

(PMG) Plan using the 

Framework of Professional 

Growth Mentor Practice. 

 

 

Mentor develops a professional 

growth goal and creates a 

Professional Mentor Growth 

(PMG) Plan. 

 

Mentor identifies the evidence 

needed to document the progress 

towards her identified goal. 

Mentor reflects on the (PMG) Plan 

and the gathered evidence. 

Mentor decides whether to create 

a new (PMG) Plan dependent on 

reflection. 

 

6.2 Create and maintain a 

professional growth portfolio 

to document the Professional 

Mentor Growth (PMG) Plan. 

 

Mentor submits a growth portfolio 

with artifacts. 

Mentor’s professional growth 

portfolio contains a variety of 

artifacts that exhibit professional 

growth. Portfolio is organized. 

 

Mentor’s growth portfolio contains 

reflection of professional growth 

and artifacts chosen are relevant 

to the PMG plan.  

6.3 Demonstrate reflective 

practice. 

 

Mentor discusses their 

professional practice with peers 

or a mentor partner. 

Mentor identifies professional 

practices and determines 

successes and areas for growth.  

Mentor reflects on evidence 

collected and makes changes 

based on that evidence. 

6.4 Demonstrate contribution 

to the teaching profession. 

 

Mentor shares resources with 

others. Mentor leads professional 

development for teachers. 

 

Mentor holds professional 

development classes for new and 

continuing teachers. Mentor 

attends conferences and 

workshops that further develops 

his professional growth. 

 

Mentor presents at local, 

statewide, or national 

conferences. 

 

 

 


