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IMPORTANT: This guidance document is intended to give you a general idea of the law and special education processes. 

However, each situation is different. If, after reading our publications, you have questions about how the law applies to 

your particular situation, please consult your attorney. 
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The Eight Essential Steps in the Special Education Process - Flowchart 
This flow chart illustrates the Special Education process. Start at the top and follow the arrows downward to 
guide you through the different phases of the process. Each step is examined in more detail in later sections of 
this guidance document. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Identification 
The child is identified as possibly needing special education and related services through Child Find or the 

Student Assistance Team.  

Note: There is critical information and data collected at the SAT level that is necessary for determining eligibility under 
IDEA 2004. 

Step 2: Referral and Consent 
The child is officially referred for evaluation for special education services by the Student Assistance Team 

and/or parent. 
 

The initial Eligibility Determination Team (EDT) meeting is scheduled. 
 

The EDT is held, appropriate assessments/evaluations to be conducted are determined and parent consent 
obtained. 

Step 3: Evaluation 
With written consent of the parent, the child is evaluated using a variety of  

assessment tools and sources of data.  

Step 4: Eligibility Determination 
The Eligibility Determination Team (EDT) is scheduled. 

The EDT is held to determine if the child is eligible and in need of special education and related 
services according to IDEA 2004. 

The child is not eligible according to IDEA 
2004 eligibility criteria – refer to SAT. 

The child is eligible according to IDEA 
2004 eligibility criteria. 

Step 5: IEP Process (Program and Placement) 
The Individualized Education Program (IEP) meeting is scheduled. 

IEP team (i.e., parents, general and special education teachers, administrators, and others) meet to develop 
the IEP. The IEP guides the special education program that will be provided for the child. The IEP team must 

also determine the least restrictive environment (LRE) to meet the child’s needs. 

 
Step 6: IEP Implementation (FAPE) 

The entire IEP team has the responsibility to ensure that the IEP is implemented as written. 
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Step 7: Annual IEP Review 
Each year, the IEP team is required to meet for the dual purpose of evaluating the implementation of the current IEP  

and to develop the next annual IEP.   

IEP Annual Review meeting is scheduled. 

IEP is developed by the IEP team. 

 

 

 

 

Step 8: Re-Evaluation 
The re-evaluation EDT is scheduled at least every three years. 

The EDT meets to review existing evaluation data (REED) and determine what if any additional information/data are needed 
to determine continued eligibility and/or for program planning. 

 

 
Additional Data are Needed 

Initial EDT is scheduled 

Conduct EDT meeting and develop an evaluation plan and 
complete PWN 

EDT obtains parental consent 

EDT conducts re-evaluation consistent with consent 

EDT is scheduled 

Conduct EDT meeting, completed Eligibility Determination 
Form and PWN 

If child continues to be eligible, team develops IEP,  
including PWN 

If child is no longer eligible, refer the child to SAT 

 

No Additional Data are Needed 
Initial EDT Is scheduled 

Conduct EDT meeting, complete 
Eligibility Determination Form  

and PWN 

If child continues to be eligible, 
team develops IEP 

If child is no longer eligible, refer 
the child to SAT 
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Step 1: TIENET Forms and Documentation for Recognition 
Child Find Screening (not in TIENET) 
Student Assistance Team forms 

 

The Eight Essential Steps of the Special Education Process  
 
This guide details each step in the special education process including what specific activities occur, 
which TIENET forms are associated with that specific step, and other essential information.  
 
Note: For most school-aged children, prior to a referral for an evaluation to determine possible 
eligibility and need for special education and related services, appropriate and documented 
interventions need to have been implemented with fidelity and evaluated to determine effectiveness. 

 

Step 1: Identification 
 
The first step in the special education evaluation process is for the child to be identified as possibly 
needing special education and related services. This occurs through one of two mechanisms: 
 

Child Find: Before children are old enough to attend public school, each district must 
coordinate comprehensive systems of Child Find in order to identify, locate, and evaluate 
children with suspected disabilities residing in the district and who may be in need of special 
education and related services. This leads to screening the child. If the screening suspects some 
sort of difficulty/deficit or greater cause for concern, based on the child’s age and skills, then a 
full and individual evaluation is initiated.  

 
School-Aged Children: For school-aged children, the referral typically comes through the 
Student Assistance Team process, where interventions have to be systematically developed, 
implemented, and evaluated to determine effectiveness. For more information on the SAT 
process in New Mexico, visit: 
http://sde.state.nm.us/sat3tier/sat3tierModelComplete.pdf#pagemode=bookmarks   

 

  
 
 
 

http://sde.state.nm.us/sat3tier/sat3tierModelComplete.pdf#pagemode=bookmarks
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Step 2: Referral and Consent 
 
Typically, a child is referred for a special education evaluation to determine whether the child is eligible 
and in need of special education and related services. The referral is typically due to the child not 
progressing academically or behaviorally at the same rate as his/her same age peers, despite the 
implementation and documentation of varied, systematic intervention strategies.  
 
The Process 

1. For preschool children, Child Find screening data and other information are compiled. For 
school-aged children, a SAT file is completed documenting the implementation of systematic 
intervention(s), the outcomes of the intervention(s), and the SAT’s recommendation for a 
comprehensive special education evaluation. 
 

2. An initial Eligibility Determination Team (EDT) meeting is scheduled at a mutually agreed upon 
time, date, and location. Invitation is sent to the parent. 
 

3. The initial EDT is held to:  
- Determine what evaluation data needs to be gathered. 
- Provide the parent with Prior Written Notice (see Section A: Prior Written Notice for more 

information). The Prior Written Notice needs to contain the following: 
- Description of the proposed evaluation 
- Explanation of why the district proposes to conduct the evaluation 
- Description of any other options the district considered before proposing the 

evaluation and the reasons why those options were rejected 
- Description of each evaluation procedure, test, record or report the district used as a 

basis for the proposed evaluation 
- Provide the parent with procedural safeguards. It is essential that school personnel let 

parents know that they have protection under IDEA’s procedural safeguards and review the 
safeguards to ensure that the parent is fully aware of their rights and options for resolving 
disputes. This document should be given and carefully explained to parents: 

- At the time of referral for an initial assessment 
- Upon receipt of the first state complaint 
- After the receipt of the first due process complaint 
- Any time thereafter at a parent’s request 

- Obtain parent’s informed written consent to evaluate the child. 
 

4. All documents are finalized in TIENET. 

Who is Involved?  
The initial EDT must consist of a team of qualified persons including the parent. 
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What if the Parent Requests an Evaluation? 
A parent may request an initial special education evaluation at any time during the implementation of 
Tier I and Tier II interventions. If the public agency agrees with the parent that the child may be a child 
who is eligible for special education services, the public agency must evaluate the child. If the public 
agency declines the parent’s request for an evaluation, the public agency must provide a Prior Written 
Notice in accordance with 34 CFR Sec. 300.503. The parent can challenge this decision by requesting a 
due process hearing. 

 

Step 3: Evaluation  
 
The purposes of the evaluation are to: (a) determine if the child is a “child with a disability” as defined 
by IDEA 2004, (b) gather information that will help determine the child’s educational needs, and (c) 
guide the development of an appropriate education program to meet the child’s needs.  
 
One of the cornerstones of the IDEA’s evaluation requirements is that it is inappropriate and 
unacceptable to base any eligibility or placement decision upon the results of only one procedure. In 
conducting the evaluation, the LEA must use multiple sources including a variety of assessments tools 
and strategies to gather relevant functional, developmental, and academic information to assist in 
determining whether the child is a child with a disability, as well as determining the educational needs 
of the child. 
 
The Process 

1. As documented in the Parental Consent and Prior Written Notice, the evaluations/assessments 
are completed. 
 

2. Reports are written and finalized in TIENET. 
 
NM TEAM provides detailed guidance on the evaluation process, as well as highly recommended 
components of the evaluation for each eligibility category. Visit: 
http://sde.state.nm.us/SEB/technical/NMTeamManual.pdf  
 

Step 2: TIENET Forms and Documentation for the Referral 
             Invitation to Program Meeting 
             Prior Written Notice 
             Parent Consent for Evaluation 
             Procedural Safeguards 
              
Note: Within TIENET, there is also a Request for Evaluation and Request for Re-Evaluation forms. These 
forms are used to identify and document who is responsible for each aspect of the evaluation, as well 
as necessary timelines. This is an internal communication form. They are found in TIENET under 
“Consents”. 

http://sde.state.nm.us/SEB/technical/NMTeamManual.pdf
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Who is Involved? 
Qualified personnel such as an educational diagnostician or school psychologist, special and/or regular 
education teacher, speech language pathologist, and other related service personnel or qualified 
professional may be involved in the evaluation process depending upon the suspected disability. 
 
What is the Timeline?  
Once the initial EDT has decided to evaluate the child and they have received Written Parental 
Consent, they must conduct a full, individual, initial evaluation within 60 days of receiving parental 
consent for the evaluation. The date the consent is signed begins “the clock”. The date that the 
evaluation is completed stops “the clock”. Thus, the 60-day timeline is the date of the completion of 
the evaluation, not the date that the eligibility determination team meets. Note: The evaluation date 
will become the date for the next re-evaluation. 
 

Step 3: TIENET Forms and Documentation for the Evaluation 
             As documented in the parental consent and Prior Written Notice, one or more of the following: 
                    School Psychologist/Diagnostician Evaluation 
                    OT/PT Evaluation 
                    Speech/Language Evaluation 
                    Medical Reports 

 

Step 4: Eligibility Determination 
 
The Process 

1. An Eligibility Determination Team (EDT) meeting is scheduled at a mutually agreed upon time, 
date, and location. Invitation is sent to the parent. 
 

2. The EDT is held to determine whether the child has a disability as defined by IDEA, which 
negatively impacts his/her educational performance and whether the child needs specialized 
instruction in order to benefit from education. For a child to be eligible under IDEA 2004, they 
must meet both of these conditions.   

 
Prong 1: Does the child qualify as having a disability under one or more eligibility categories? 
In New Mexico, the eligibility categories are as follows: 

- Autism 
- Deaf-blindness 
- Developmental delay 
- Emotional disturbance 
- Gifted 
- Hearing impairment, including deafness 
- Intellectual disability 
- Multiple disabilities 
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- Orthopedic impairment 
- Other health impairment 
- Specific learning disability 
- Speech or language impairment  
- Speech only 
- Traumatic brain injury 
- Visual impairment, including blindness 

 
Prong 2: Does the child need specially designed instruction? 
To answer this question, the EDT must ask themselves and document the following: 

- As a result of the disability, does the child require specially designed instruction in 
order to be involved in and make progress in the general education curriculum or 
developmentally appropriate activities, as appropriate? 

- As a result of the disability, does the child require specially designed instruction in 
order to participate in extracurricular and other nonacademic activities?   

- As a result of the disability, does the child require specially designed instruction in 
order to be educated and participate with other children with and without disabilities?  

 
A child may not be determined to be a child with a disability if the determinant factor for that 
determination is: 

- Lack of appropriate instruction in reading, including the essential components of reading 
instruction 

- Lack of appropriate instruction in math 
- Limited English proficiency 
 

3. Complete the appropriate Eligibility Determination Form(s) documenting eligibility. If the team 
is considering more than one eligibility, then a form for each eligibility category being 
considered should be completed. Likewise, for multiple disabilities (MD), the MD Eligibility 
Determination Form would be completed, as well as the forms for each exceptionality that 
qualifies the child under the category of MD. 

 
4. Eligibility decisions are documented on the Prior Written Notice.  

 
5. Parents are given a copy of the Prior Written Notice and the signed evaluation report(s). 

 
6. All documents are finalized in TIENET. 

 

Step 4: TIENET Forms and Documentation for Eligibility Determination 
            Invitation to Program Education Meeting 
            Evaluation Reports (from Step 3) 
            Eligibility Determination Form(s) 
            Prior Written Notice 
            Medical Forms, if appropriate 
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Step 5: IEP Process (Program and Placement) 
 
The Individualized Education Program (IEP) is a legal contract between the parents and the school 
district that outlines the special education and related services that the child will receive.   
 
The Process 

1. An Individualized Education Program (IEP) meeting is scheduled at a mutually agreed upon 
time, date, and location. The invitation must include:  

a. The purpose, time, and place of the meeting 
b. Who will be at the meeting 
c. Who will not be at the meeting, as appropriate 
d. A statement about whether they will need an interpreter 
e. For secondary children, an indication that the child was invited 

 
2. At the IEP meeting, the IEP team discusses the proposed IEP.   

 
3. Once the IEP is completed, the IEP will be adopted and all parties will sign the IEP document. All 

major decisions are documented on the Prior Written Notice. 
 

4. All documents are finalized in TIENET. 
 

5. Units of Services form is submitted to HPREC. 
 

6. The Snapshot IEP is disseminated and signed by the child’s teacher(s) and other necessary staff. 
 
What are the Essential Components of the IEP? 

 
The IEP details the educational program that will be provided to the child in the least restrictive 
environment. It is critical that the Present Level of Academic and Functional Performance, the Annual 
Goals, and the Services and Supports are all clearly linked to each other. The IEP goals serve as the 
mechanism to address critical skill gaps in learning within the context of the Common Core State 
Standards. For secondary children, the child’s post-secondary goals should drive the entire IEP.  
 
An IEP must contain the following: 

1. A statement of the child’s present levels of academic and functional performance including how 
the child’s disability affects his/her involvement and progress in the general curriculum. For 

CCSS 
Post-Secondary 

Goals 
PLAAFP 

Annual 
Goals 

Services and 
Supports 
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guidance on how to write PLAAFP, see Section B: Present Levels of Academic and Functional 
Performance. 
 

2. Measurable annual goals for the child are developed, with documentation of the child’s 
involvement with and progress in the general education curriculum. For guidance on how to 
write annual goals and objectives, see Section C: IEP Annual Goals and Objectives. 
 
Note: The requirement for short term objectives was eliminated in IDEA 2004 for the majority 
of children receiving special education supports and services. Most IEPs are now required to 
only have annual goals. In New Mexico, if a child is taking an alternative assessment, short term 
objectives must be developed. However, just because short-term objectives are no longer 
required, it does not mean they cannot be included if the IEP committee feels it is appropriate 
for that child. 

 
3. Explanation of the extent, if any, to which the child will not be participating with nondisabled 

children in the regular classroom, in the general curriculum, and in extracurricular and 
nonacademic activities. 
 

4. Documentation of the child’s participation in local and statewide assessments, including any 
allowable accommodations. 
 

5. Documentation of accommodations and modification in the school setting. 
 

6. Dates, frequency, location, and duration of all services. 
 

7. For children age 14 or older, transition services that focus on how the child will reach their 
post-secondary goals. 
 

8. Information about how the parent will be notified about the child’s progress towards his or her 
annual goals. 
 

9. Consideration of special factors that include assistive technology, behavioral interventions, 
Braille needs, communication needs, and/or limited English proficiency. 
 

10. Parental consent is required before services can begin for the first time. 
 

Who is Involved? 
- The parent(s) 
- Student (when appropriate) 
- At least one general education teacher if the child is, or may be, participating in the regular 

education environment 
- At least one special education teacher, or if appropriate, special education provider 
- Representative knowledgeable about the availability of resources within the local district 
- An individual who can interpret the instructional implications of evaluations 
- Other individuals who have knowledge or special expertise regarding the child, including 

related services personnel may be involved at the parent or school’s request 
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What is the Timeline? 

An IEP must be convened within a “reasonable time” of eligibility determination. IEP reviews 
are held at least annually, more frequently, if necessary. 

 
Can IEP Members be Excused?  

If the parent and LEA agree, in writing, that the attendance of the member is not necessary 
because the member’s area of the curriculum or related services is not being modified or 
discussed in the meeting. 
 
If the meeting does involve the modification or discussion of the member’s area of the 
curriculum or related services, the member may be excused from attending the meeting if the 
parent, in writing, and the LEA consent to the excusal, and the member submits, in writing to 
the parent and IEP team, input into the development of the IEP prior to the meeting. 
 

Step 5: TIENET Forms and Documentation for the IEP Process 
             Invitation to Program Education Meeting (IEP) 
             Written Input from IEP Team Member, if appropriate 
             Consent for Invite Community Agencies to IEP, if appropriate 
             Parent Report Questionnaire (optional) 
             Preschool/Elementary IEP or Secondary IEP (including Units of Service and Snapshot IEP) 
             Addendums, as appropriate and identified in the IEP 

 

Step 6: IEP Implementation 
 
The Process 
Once the IEP is signed, it is the responsibility of the IEP team to ensure: 

1. The IEP is being implemented. 
 

2. Documentation of progress towards annual goals is taking place. 
 
3. The IEP is amended as necessary to meet the child’s needs. 

 
4. A good faith effort is being made to achieve mastery on all annual goals and objectives. 

 
Documentation of Progress and Services 

1. Data collection should begin as soon as the IEP is developed and continued until the next 
scheduled IEP review. 
 

2. Instructional and related service personnel collect and maintain records to chart the child’s 
progress and needs as determined in the IEP. These records can be anecdotal reports, 
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portfolios, charts, criterion referenced tests, teacher made tests, interviews, student work 
samples, etc. 
 

3. Document progress on a regular basis with TIENET’s Report of Student Progress.  
 

4. Related service providers also document services and progress in Service Capture. Contact 
HPREC for guidance in using Service Capture. 

 
5. Usually progress is reported at the same time that typical students receive report cards, but this 

can change based on an IEP committee’s decision. 
 

Step 6: TIENET Forms and Documentation for IEP Implementation 
             Preschool/Elementary IEP or Secondary IEP (Report of Student Progress) 
             Service Capture 

 

Step 7: Annual IEP Review 
 

Each year, the IEP team is required to meet for the dual purpose of evaluating the implementation of 
the current IEP and to develop the next annual IEP.   

 
The IEP team should be reviewing the data to guide instruction and interventions. If the child has made 
progress and mastered many of the IEP goals, recommendations for new goals and objectives will be 
developed. If the child has not made progress or mastered his/her IEP goals, recommendations may be 
made for: 

- Varied instructional strategies or materials 
- Provision of additional services or supports 
- A different placement 

 
See Step 5 for more details on developing an IEP. 
 

Step 7: TIENET Forms and Documentation for Annual IEP Review 
             Invitation to Program Education Meeting (IEP) 
             Written Input from IEP Team Member, if appropriate 
             Consent for Invite Community Agencies to IEP, if appropriate 
             Parent Report Questionnaire (optional) 
             Preschool/Elementary IEP or Secondary IEP (including Units of Service and Snapshot IEP) 
             Addendums, as appropriate and identified in the IEP  
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Step 8: Re-Evaluation 
 
The re-evaluation EDT is scheduled at least every three years. The EDT meets to review existing 
evaluation data (REED) and determine what, if any, additional information/data are needed to 
determine continued eligibility and/or for program planning.  
 
The Process 

1. As part of an initial evaluation (if appropriate) and as part of any re-evaluation, the EDT must 
begin by reviewing existing evaluation data (REED) on the child, including:  
- Evaluations and information provided by the parents of the child 
- Current classroom-based, local, or state assessments, and classroom-based observations 
- Observations by teachers and related services providers 

 
2. Then, the EDT must identify what data, If any, are needed to determine:  

- If the child is a “child with a disability” 
- The child’s educational needs 
- The child’s present levels of academic achievement and functional performance 
- Whether the child needs special education and related services 
- Whether any additions or modifications to the special education and related services are 

needed to enable the child to meet annual goals in the IEP and to participate in general 
education curriculum, as appropriate 
 

3. If based on the REED,  the EDT determines that additional data are needed, then the team 
takes the following steps: 
- Schedule the initial EDT meeting 
- Conduct EDT meeting and develop an evaluation plan and complete the PWN 
- EDT obtains written parental consent 
- EDT conducts re-evaluation consistent with written parental consent 
- Schedule EDT meeting 
- Conduct EDT meeting, complete the Eligibility Determination Form(s) and PWN 
- If child continues to be eligible, team develops IEP, including PWN 
- If child is no longer eligible, refer the child to SAT 
- Finalize all documents in TIENET 

 
4. If based on the REED,  the EDT determines that no additional data are needed, then the team 

takes the following steps: 
- Schedule initial EDT meeting 
- Conduct EDT meeting, complete the Eligibility Determination Form(s) and the PWN 

- If child continues to be eligible, team develops IEP 
- If child is no longer eligible, refer the child to SAT 

- Note: The date of the EDT becomes the new re-evaluation date. 
- Finalize all documents in TIENET 
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NM TEAM provides detailed guidance on the REED and re-evaluation process. Visit: 
http://sde.state.nm.us/SEB/technical/NMTeamManual.pdf  
 
 

Step 8: TIENET Forms and Documentation for Re-Evaluation 
             If no new data/information are needed: 
             Invitation to Education Program Meeting 
             Review of Existing Evaluation Data (REED) 
             Eligibility Determination Form(s) 
             Prior Written Notice 
 
            If new data/information are needed: 
            Invitation to Education Program Meeting 
            Review of Existing Evaluation Data (REED) 
            Prior Written Notice 
            Follow the steps for an initial evaluation (including written parental consent) 

 

Frequently Asked Questions 
 

1. What is the Process for Transfer Students? 

If the child is transferring within the state of New Mexico (i.e., transfers to a new school in New Mexico 
and enrolls in the new school within the same school year), the new school must provide FAPE to the 
child (including services comparable to those described in the child’s IEP) from the previous LEA until 
the LEA either: 

- Adopts the child’s IEP from the previous school 
- Develops, adopts, and implements a new IEP 

If the child transfers from out of state, the LEA must take steps to promptly obtain the child’s records, 
including the IEP. Again, the new school must provide FAPE to the child (including services comparable 
to those described in the child’s IEP) from the previous LEA until the LEA either: 

- Adopts the child’s IEP from the previous school 
- Develops, adopts, and implements a new IEP 

 
In addition, transfers from out of state the LEA must determine eligibility according to New Mexico 
administrative code and guidance. The evaluation would be based on initial eligibility criteria. 
 
2.  Do related services need to be made up? 

It comes down to FAPE. Legally, we must provide a free appropriate public education. Here are the 
general guidelines for making up related services: 
- If the child is absent, the therapist is not obligated to make up services 
- If the therapist is absent, the therapist needs to re-schedule the session 
- If there is a field trip or other class activity and the child does not attend therapy, then the 

therapist needs to re-schedule the session 

http://sde.state.nm.us/SEB/technical/NMTeamManual.pdf
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Section A: Prior Written Notice of Proposed Actions      
 
Prior Written Notice of Proposed Actions (PWN) is essential for the documentation of decisions. The 
PWN provides informed consent to the parent(s) about what the school district is proposing (or 
refusing) for their child. A PWN is required whenever the school district proposes or refuses to begin or 
change the identification, evaluation, or educational placement of a child with a disability. A PWN must 
be completed when: 

- Determining whether the child has a disability 
- Determining or changing the disability category 
- Conducting an evaluation 
- Developing or changing the IEP 
- Determining or changing the placement 
- Changing how the child is provided a free appropriate public education (FAPE) 

 
On the PWN, the team will record all major decisions and why they were accepted or rejected. For 
example, in the case of an evaluation, it is not sufficient for the agency to tell parents that they would 
like to evaluate their child. The district needs to ensure that parents are fully informed, understand 
what is being proposed, and understand what an evaluation of their child will involve. In addition, they 
need to know what other options were considered and why these other options were rejected. 
 
When preparing and sending the Prior Written Notice form, complete each section providing enough 
detail for the parent to understand what the LEA is: (a) proposing or refusing, (b) why they are 
proposing or refusing the action, (c) description of any other options considered, and (d) why those 
other options were rejected. When writing the Prior Written Notice, try to be specific, concise, and 
avoid acronyms. Here are essential sections of the PWN: 
 
1. Description of the Action Proposed 

Give a specific description of what the school system is proposing (or refusing).  
 

2. Explanation of why the School System Proposes or Refuses This Action 
Give specific reasons for the team’s decisions to propose or reject the action identified above. 
That is, explain why the action is being taken for the specific child. 
 

3. Description of Any Options the School District Considered Prior to This Proposal 
List all options considered before the proposed action was selected. For example, rather than 
referring full individual comprehensive re-evaluation, the team could have decided that they 
had enough information and data to determine continued eligibility without a comprehensive 
evaluation.  

 
4. The Reasons Why the Listed Options Were Rejected 

Describe why the options stated in #3 were not appropriate for the child at this time.  
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Example: Emma – Initial Evaluation 
1. Description of the Action Proposed 

An evaluation is being requested to determine if Emma’s reading and math difficulties are 
related to a disability, as well as determine if she is eligible and in need of special education and 
related services. The team agrees that the following information/data will be collected as part 
of the evaluation: cognitive abilities, academic achievement, developmental history, teacher 
interviews, and classroom observations.  

2. Explanation of why the School System Proposes or Refuses This Action 
Emma’s reading and math skills are more than 2 years below grade level even after receiving 
targeted, small group intervention over the past 4 months. The team agrees that a 
comprehensive evaluation is needed to determine whether she needs specially designed 
instruction and special education services to make adequate academic progress and reach 
established grade-level standards. 

3. Description of Any Options the School District Considered Prior to This Proposal 
The Student Assistance Team (SAT), with input from the parent, considered continuing Tier II 
interventions and adding additional strategic and targeted interventions. 

 4. The Reasons Why the Listed Options Were Rejected 
Despite academic interventions and high-quality instruction, Emma continues to demonstrate 
slow academic progress when compared to her peers. Thus, this option was rejected because 
the team suspects that the Emma has a disability that requires specially designed instruction to 
make appropriate progress in the general education curriculum. 
  

Example: Ruby – Re-Evaluation 
1. Description of the Action Proposed 

The school district is proposing to conduct a 3-year evaluation. The team has determined that 
they can use existing data in the areas of cognitive abilities, developmental history, and 
behavior ratings. However, the following data needs to be collected for eligibility determination 
and program planning: academic achievement, speech/language skills, and classroom 
observations.  

2. Explanation of why the School System Proposes or Refuses This Action 
According to federal guidelines, a child must be re-evaluated every three years to determine if 
the child continues to be eligible and in need of special education and related services, as well 
as gather data for program planning.  

3. Description of Any Options the School District Considered Prior to This Proposal 
The eligibility determination team considered a full individual comprehensive evaluation, as 
well as discussed whether no additional data were needed to determine continued eligibility 
and need for special education services. 

4. The Reasons Why the Listed Options Were Rejected 
The team maintains that although a full individual comprehensive evaluation is not needed to 
determine continued eligibility and need for special education services, some additional data 
are needed to make this decision and for program planning. 
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Example: Max – Independent Evaluation 
1. Description of the Action Proposed 

Parent requested an independent educational evaluation be reimbursed. 
2. Explanation of why the School System Proposes or Refuses This Action 

The school district conducted a psychological evaluation on September 9, 2011 and considers 
the data valid and comprehensive. Therefore, the district refuses to reimburse the parent for 
the independent psychological evaluation that was obtained in August of 2011.  

3. Description of Any Options the School District Considered Prior to This Proposal 
Reimburse the parents for the independent evaluation. 

4. The Reasons Why the Listed Options Were Rejected 
The independent evaluation for which the parents seek reimbursement was conducted before 
the district conducted its evaluation and yielded similar results. Thus, this option was rejected. 

  
Example: Zeb (Revocation of Consent for Services) 
1. Description of the Action Proposed 

The IEP team proposes to provide special education and related services as outlined in the IEP 
dated 10-30-2011. On the Prior Written Notice dated 10-30-2011, the parents indicated that 
they did not agree with the IEP and stated that they no longer wanted Zeb to receive special 
education services. Parents submitted a signed Revocation of Consent for Services on 10-31-
2011. 

2. Explanation of why the School System Proposes or Refuses This Action 
The IEP team does not agree with the parent’s decision, however, under federal regulations 
(IDEA 2004), parents have a right to revoke consent for continued provisions of special 
education and related services. 

3. Description of Any Options the School District Considered Prior to This Proposal 
The IEP proposed to provide special education and related services as outlined in the IEP. The 
team maintains that Zeb needs specialized instruction to meet his academic needs.  

4. The Reasons Why the Listed Options Were Rejected 
According to the signed Revocation of Consent for Services, Zeb’s parents are no longer giving 
consent for him to receive special education and related services. Thus, beginning 11-1-2011, 
Zeb will be considered a regular education student for the purposes of disciplinary concerns, 
expectation of performing at grade level, meeting graduation requirements, and participating in 
statewide assessment without accommodation or modification. 

 
Prior Written Notice Within the IEP 
In the IEP, the team must discuss the least restrictive environment to meet the child’s needs. These 
decisions need to be documented in the Prior Written Notice. 
 
Sample statements: 
Ella: 
The IEP team considered serving Ella in the regular education setting with special education support in 
the area of reading. This option was accepted due to the fact that with systematic, targeted reading 
instruction in a small group setting, Ella will be able to make appropriate gains.  
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The IEP team considered providing Ella specialized instruction in the special education setting in the 
area of reading. This option was rejected because Ella does not need this level of support to make 
academic gains. This is not the least restrictive environment for Ella. 
 
Lola: 
The IEP team considered serving Lola in regular education with services from special education. This 
option was rejected because Lola’s behavior can be unpredictable and disruptive and would not 
provide her adequate support for her behavior and for her to make appropriate educational gains. 
 
The IEP team considered providing Lola specialized instruction in the special education setting for 
instruction in reading, writing, and math with a focus on targeting behaviors of concern. She would 
receive the remaining instruction in the regular education setting with a one-on-one aide. This option 
was accepted and is deemed to be the least restrictive environment for Lola. 
 
The IEP team considered placing Lola in a full-day special education classroom. This option was 
rejected because Lola is responding to positive social models in her classroom. Thus, this is not the 
least restrictive environment for Lola. 
 
Note: There are two stand-alone Prior Written Notice Formats in TIENET. Teams may use either form 
depending upon their preference or the situation.   
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Section B: Present Levels of Academic and Functional Performance   
Present Levels of Academic and Functional Performance (PLAAFP) is a comprehensive description of a 
child’s abilities, performance, strengths, and needs. It is the foundation of the IEP and is the basis for 
the annual goals and objectives, services and supports, accommodations, and placement.  
 
IDEA’s Exact Words - C.F.R. 300.320 (a) (1) 
Each child’s IEP must contain … 
(1) A statement of the child’s present levels of academic achievement and functional performance, 
including— 

(i) How the child’s disability affects the child’s involvement and progress in the general 
education  curriculum; or 

(ii) For preschool children, as appropriate, how the disability affects the child’s participation in 
appropriate activities. 

 
Essentials of the PLAAFP 
Within the IEP, both the academic achievement and functional performance must be addressed.  

The Academic Achievement (PLAAFP) generally refers to a child’s performance in academic areas (e.g., 
reading or language arts, math, science, and history). When determining academic achievement, the 
team must determine where the child stands academically including the student’s strengths (i.e., what 
the student is able to do) and the student’s weaknesses (i.e., what the student needs to be able to do), 
as well as how the child’s disability affects his or her involvement and progress in the general 
education curriculum (i.e., mastery of CCSS). 

The Functional Performance (PLAAFP) is generally understood as referring to skills or activities that are 
not considered academic or related to a child’s academic achievement. This term is often used in the 
context of routine activities of everyday living. Functional Performance may include:  
- Communication with peers or adults (e.g., turn taking, asking for help, complimenting one another) 
- Activities of daily living (e.g., eating and grooming) 
- Social-emotional (e.g., using appropriate voice tones, problem solving, engaging in appropriate 

social interactions) 
- Attention (e.g., attending to tasks and sustaining attention) 
- Organizational skills (e.g., bringing materials to class, completing homework, time management) 
- Environmental access/mobility (e.g., going from one location to another) 

 
The team must determine where the child stand in terms of his or her functional performance, 
including how the child’s disability affects his or her functional performance and involvement and 
progress in the general education curriculum. 

When Writing a PLAAFP 
- Begin with the child’s strengths (i.e., document specific skills in which the child performs well for 

the domain or area targeted) 
- Ensure that the PLAAFP is current, relevant, objective, measurable and understandable 

- Use objective measurable terms when writing the PLAAFP 
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- Ensure that the PLAAFP is jargon-free and parent friendly 
- Documentation must be more extensive than a list of test scores 

- All areas of educational needs that result from the disability must be addressed (e.g., for ED, must 
address behavior) 
 

Essentials Components of each PLAAFP 
A PLAAFP needs the following three pieces. 
 

Performance Data: A narrative summary detailing what the child does or does not do in each 
area of concern at the time the IEP is developed (academically and functionally). The PLAAFP 
must include: 
- A statement about the child’s relevant strengths 
- Baseline data that is specific, measurable, and objective for each area that will be targeted 

through a measurable annual goal (cite your sources of information) 
- Statement of specific skills child can do (linked to CCSS or NM Content Standards and 

Performance Benchmarks) 
- Statement of what child can do with instructional accommodations, supplementary aids, 

etc. 
- Statement of what student cannot do independently in the classroom (skills and level) that 

would lead to educational impact 
- Evidence that PLAAFP was developed with meaningful input from sped teacher, regular 

education teacher, related service provider(s) and family and child (if appropriate)  
- Use information from a variety of sources, including:  

- Current and relevant informal data 
- Observations and supporting anecdotal records  
- Work samples 
- Progress toward last year’s goals 
- Concerns of parents 
- Child’s desired school/post-school outcome goals 
- Input from teacher(s) and related services provider(s) 

- Current and relevant formal evaluation data 
- Standards-based assessment 
- Short-cycle assessment 
- Note: scores should be self-explanatory … if not, an explanation must be 

included 
 
Impact: A narrative summary of how the child's disability affects the child’s involvement and 
progress in the general education curriculum (or for preschool children, how the child’s 
disability affects his or her participating in developmentally appropriate activities). 
- Describe how the disability impacts the child’s involvement in the general curriculum 
- Convey the unique challenges or barriers that exist for the child as a result of the disability 

 
Educational Need: A description of area(s) of educational need (academic and non-academic) 
which need specialized instruction to meet common core state standards. These needs are 
addressed through goals, supports and services, and/or accommodations. 
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Performance Data Example 
Sarah is a third grade student who is motivated to perform well in all academic subjects. When 
given third grade level reading passages, she read 53 correct words per minute (as measured by 
DIBELS 9-11-11) with 87% accuracy. These scores placed her in the well below benchmark range 
for oral reading fluency and accuracy. On the STARS reading test (administered 9-20-11), 
Sarah’s scores indicated that her reading is significantly lower than her same-grade peers.  
 
According to her classroom teacher, she can identify most letters and letter combinations in 
isolation, but she struggles to apply the decoding strategies to unfamiliar words when reading 
text. This affects her oral reading rate, which is slow and labored. According to Ms. Smith, 
Sarah’s teacher, Sarah can correctly read words with digraphs and short vowels such as shop, 
thin, and whip, as well as blends with short vowels such as dust and pond. She does not 
consistently correctly read r-controlled words such as bird or term or multi-syllabic words such 
as bacon, frozen, and student. 
 
When academic performance is assessed against the Common Core State Standards, Sara 
demonstrated mastery of first grade Common Core State Standards including demonstrating 
understanding of spoken words, syllables, and sounds/phonemes (RF.1.2), knowing and 
applying grade-level phonics and word analysis skills in decoding words (RF.1.3), and using the 
illustrations and details in a text to describe its key ideas (RI.1.7). In contrast, she has not 
consistently met second grade Common Core State Standards. Specifically, she is does not 
decode regularly spelled two-syllable words with long vowels (e.g., surprise, remain, needle, 
baby, paper), decode words with common prefixes and suffixes (e.g., unhappy, carefully, 
goodness, unbutton), identify words with inconsistent but common spelling-sound 
correspondences, or recognize and read grade-appropriate irregularly spelled words (e.g., heat 
vs. head, roll vs. doll, hint vs. hind) (RF.2.3). In addition, she does not read with sufficient 
accuracy and fluency to support comprehension (RF.2.4).   

 
A review of Sarah's report cards from the first nine weeks of 3rd grade, indicate that she 
maintained a B average in reading with specialized, small group instruction, as well as pre-
teaching vocabulary across all content areas, peer and teacher assistance with unknown words, 
and directions presented orally. 
 
Sarah’s father reports that Sarah's attitude toward learning has changed. He explained that he 
tries to get her to read at home, but she refuses to, saying that reading is hard.   

 
Impact Statement Examples 

 Sarah needs assistance with independent reading and writing assignments. She needs extra 
support and accommodations when completing reading, writing, and spelling tasks. Sarah has 
difficulty independently reading and comprehending textbooks used in the third grade 
classroom. She experiences success when she is provided reading support for long text 
passages assigned to be completed independently, reading of tests, and assistance from 
teacher for written assignments. Sarah demonstrates good listening comprehension skills. She 
understands academic content at grade level following large and small group instruction, and 
when text is read to her, she is able to report facts and make inferences from listening at a level 
expected of students in her grade.  
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 Ruby’s attention deficit directly affects her progress in meeting grade-level expectancies in the 
general education classroom. She has difficulty attending to instruction, participating in class, 
and completing grade-level materials. In addition, she has difficulty remembering multi‐step 
instructions when presented orally and takes significantly longer to complete academic tasks, 
especially independent seatwork. 
 

Educational Needs Examples 
• Sarah needs systematic, explicit instruction in developing phonics skills, as well as reading 

fluency and accuracy in a small-group setting. In addition, she needs multiple opportunities for 
practice and frequent feedback to make adequate progress in grade-level materials. 

• It is deemed medically necessary for Sam to receive direct occupational therapy services in 
order to meet the fine motor, visual processing, and sensory processing needs for improved 
grade level academic performance in the regular education classroom. 

• Zach needs a highly structured setting with a clear expectations, frequent feedback, and 
positive consequences. He also needs systematic behavior intervention plan. 

Don’t forget we need to address how the disability affects both academic achievement and 
functional performance. 

Academic Achievement 

During playtime activities, Emma is unable to 
communicate her wants and needs easily. She 
exhibits the following phonemes substitutions: 
t/f, d/g, w/l, d/v, w/r, t/ch, t/th, t/sh, d/z, tls, and 
difficulty with “r” controlled vowels as measured 
by the Arizona Articulation Proficiency Scale 
(AAPS). Emma has difficulty describing things and 
events to her peers and adults. Voice, fluency, 
and language development are within normal 
limits. 

Academically, Emma’s articulation difficulties 
adversely affect academic achievement in the 
areas of oral language, reading and spelling …  

Functional Performance 

For baseline data, see Present Levels of Academic 
Achievement. In addition, Emma reports that she 
is teased by peers and the she is embarrassed to 
talk in the classroom and with her peers. 

Functionally, Emma’s articulation difficulties 
adversely affect her class participation and peer 
interactions. She is unwilling to volunteer answers 
during class discussions, read aloud, answer 
questions when called on by the teacher, engage 
in cooperative group activities, and interact with 
peers in unstructured settings such as the 
lunchroom and playground …  
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Section C: Annual IEP Goals and Objectives  
 

Effective annual goals target skills needed to achieve success within the general education curriculum, 
which have been identified as a need from the PLAAFP. All goals must be directly tied to the Common 
Core State Standards and/or NM Content Standards and Benchmarks.  

Proposed Amendments to State Special Education Rule (6.31.2 NMAC): 

6.31.2.11  EDUCATIONAL SERVICES FOR CHILDREN WITH DISABILITIES:  

D. Performance goals and indicators. 

                   (1)     Pursuant to the requirements of 34 CFR Sec. 300.157(a), the content standards 
and benchmarks from the department’s Standards for Excellence (Chapter 29 of Title 6 of the 
NMAC) for all children attending public schools and state-supported educational programs in 
New Mexico shall provide the basic performance goals and indicators for children with 
disabilities in the general education curriculum. 

                    (2)     The IEP academic goals must align with the New Mexico content standards and 
benchmarks, including the expanded performance standards for students with significant 
cognitive disabilities, however, functional goals do not have to align with the standards and 
benchmarks. 

                              (a)     Beginning in the 2012-2013 school year, IEP academic goals in English 
language arts and mathematics for students in grades K through 3 must align with the English 
Language Arts Common Core Standards (6.29.13 NMAC) and the Mathematics Common Core 
Standards (6.29.14 NMAC).  

                              (b)     Beginning in the 2013-2014 school year, IEP academic goals in English 
language arts and mathematics for students in grades four through 12 must align with the 
English Language Arts Common Core Standards (6.29.13 NMAC) and the Mathematics Common 
Core Standards (6.29.14 NMAC).  

                    (3)     Unless waivers or modifications covering individual public agencies’ programs 
have been allowed by the department or the secretary of education, the general education 
curriculum and the content standards and benchmarks shall only be adapted to the extent 
necessary to meet the needs of individual children with disabilities as determined by IEP teams 
in individual cases. 
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PLAAFP 

Susan can say the names of 22 
of the uppercase (capital) and 
14 of the lowercase letters 
correctly.  

CCSS 

1. Demonstrate understanding 
of the organization and basic 
features of print. 

a. Follow words from left to 
right, top to bottom, and page 
by page. 

b. Recognize that spoken words 
are represented in written 
language by specific sequences 
of letters. 

c. Understand that words are 
separated by spaces in print. 

d. Recognize and name all 
upper- and lowercase letters of 
the alphabet. 

Annual Goal 

When given each of the 
uppercase letters individually 
and in a random order, Susan 
will state the correct name for 
the letter with 100% accuracy 
on 9 out of 10 trials.  
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PLAAFP 

Ruby is a third grade student. 
Ruby is able to read 47 correct 
words per minute on first grade 
passages with 95% accuracy, 71 
correct words per minute on 
second grade level passages 
with 97% accuracy, and 85 
correct words on third grade 
level passages with 91% 
accuracy (DIBELS 9.15.12). Ruby 
is able to read simple cvc words 
such as rag, big, and let. In 
addition she can correctly read 
words with digraphs and short 
vowels such as shop, thin, and 
whip, as well as blends with 
short vowels such as dust and 
pond …  

CCSS: Phonics and Word 
Recognition (K) 

3. Know and apply grade-level 
phonics and word analysis skills 
in decoding words. 

a. Distinguish long and short 
vowels when reading regularly 
spelled one-syllable words. 

b. Know spelling-sound 
correspondences for additional 
common vowel teams. 

c. Decode regularly spelled two-
syllable words with long vowels. 

d. Decode words with common 
prefixes and suffixes. 

e. Identify words with 
inconsistent but common 
spelling-sound 
correspondences. 

f. Recognize and read grade-
appropriate irregularly spelled 
words.  

Goal 

When given third grade 
passage, Ruby will read 100 
correct words per minute with 
97% accuracy on three 
consecutive trials.  

 

The Annual Goal Is Meaningful If It … 
- Shows a direct relationship to the present levels of educational performance 
- Specifies a level of performance  
- Describes only what the child can reasonably be expected to accomplish within one school year  
- Prepares the child for his or her desired post-school activities, as appropriate 
- Passes the “so what” test?  

 
The Annual Goal Is Measurable If It … 

- Reflects performance or behavior that can be measured or observed 
 

The Annual Goal Is Able To Be Monitored If … 
- The criteria stated in the goal is objective and can be monitored frequently 
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An IEP goal should contain all of these components: 
- Condition: under what conditions progress will be measured 
- Behavior: identify measurable performance or actions by the child  
- Criterion: quantifies how much, how often, and to what extent 

 
Goal Writing Formula 

Condition + Behavior + Criterion 
 

Goal Writing Formula for Students 14 years or Older (younger as appropriate) 
Post-Secondary Goal + Condition + Behavior + Criterion 

Describe the condition.  
- Clearly describe the condition under which the data will be collected. Provide a time frame or 

location/context for the goal. For instance:  
- When presented with 10 c-v-c words … 
- When given a story prompt and 30 minutes to write … 
- When asked to work independently … 
- When given 20 one-digit addition facts … 
- When given a teacher request/directive … 
- When using a pencil grip and asked to write …  

 
Describe the behavior.  
- Describe what behavior you want the child to learn/increase/master.  
- Be very specific about the action, for instance:  

- Will raise his/her hand for attention  
- Will read  
- Will complete homework  
- Will keep hands to him/herself  

 
Determine the criteria for measurement.  
Evaluative criteria must identify how well and over what period of time the child must perform a 
behavior in order to consider it met.  
- How well a child does can be measured in terms such as: 

- Frequency (e.g., 9 out of 10 trials) 
- Duration (e.g., for 20 minutes) 
- Distance (e.g., 20 feet) 
- Accuracy (e.g., 90% accuracy) 

- The period of time a skill or behavior must occur can be measured in terms such as: 
- Number of days (e.g., over three consecutive days) 
- Number of weeks (e.g., over a four week period) 
- Number of trial (e.g., on 5 out of 5 trials) 
- Occasions (e.g., during math and English classes, on six consecutive occasions)  
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Sample Annual Goals 
Goal:  When given an academic task requiring independent seatwork, Lucy will attend to the task for 
85% of the observation. 

Criteria for Mastery: On 4 out of 5, ten-minute observations 
Anticipated Date of Mastery: 5-19-13 
Position/Agency Responsible: Special Education Teacher 
Method of Assessment: Direct observation 

 
Goal:  When orally given 25 words, Max will correctly produce /s/ in all positions with 90% accuracy. 

Criteria for Mastery: In 3 consecutive trials 
Anticipated Date of Mastery: 5-19-13 
Position/Agency Responsible: Speech-Language Therapist 
Method of Assessment: Observation/speech sample 
 
Short-Term Objectives:  
     1. Max will produce /s/ in isolation with 90% accuracy.  
     2. Max will produce /s/ in sentences with 90% accuracy.  
     3. Max will produce /s/ in oral reading tasks with 90% accuracy.  
     4. Max will produce /s/ in structured conversation with 90% accuracy. 

 
Secondary Student’s IEP Goals and Objectives 
For secondary students, the annual goal targets must be reasonably calculated to achieve readiness for 
post-secondary goals. It is important that the student is involved in developing the goals and 
objectives. The post-secondary goal should be based on the New Mexico Content Standards and 
Benchmark, Common Core State Standards, and the Industry Standards (e.g., O*NET).  

Sample Secondary Goals 

Goal: In order to meet her post-secondary goal of participating in on-the-job training with a job coach, 
Lola will increase her listening comprehension by listening to an audio book at the fourth grade level 
for 5 minutes. 

Criteria for Mastery: Orally state 10 facts from the story on 3 out of 3 trials  
Anticipated Date of Mastery: 5-19-11 
Position/Agency Responsible: Special Education Teacher 
Method of Assessment: Teacher observation and records  

 
Goal: In order to meet project deadlines as a graphic artist, Sam breaks an assignment into steps (i.e., 
write down the steps), completes the steps, and hands in class assignments on time. 

Criteria for Mastery: 9 out of 10 trials  
Anticipated Date of Mastery: 5-19-10 
Position/Agency Responsible: Special Education Teacher 
Method of Assessment: Work sample/written documentation/teacher report 
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Possible Conditions, Behaviors, Criteria and more for Developing IEPS 
Adapted from Developing Quality IEPS: Technical Assistance Manual, NMPED, Oct. 2011 

 

Conditions 
(setting/circumstances) 

Behaviors 
(actions) 

Criteria 
(degree of mastery) 

Evaluation 
(method used to evaluate) 

- When given 
- In a small group 
- Independently 
- With an assistive 

device 
- In a 1:1 situation 
- On the playground 
- While reading 
- Without a prompt 
- In sentences 
- In a test setting 
- While alone 
- In a social setting 
- With a partner 
- In a variety of school 

situations 
- Without assistance 
- When describing 
- During structured 

activities 
- When asked to 
- By pointing 
- When encountered 
- During lunchtime 
- Prior to 
- When presented with 

 

- Answer  
- Prepare  
- Recite  
- Solve  
- Read  
- Sequence  
- Imitate  
- Retell  
- Respond  
- State  
- Write  
- Recognize  
- Identify  
- Sort  
- Complete  
- Choose  
- Find  
- List  
- Recite  
- Track  
- Record  
- Respond  
- Draw  
- Spell  
- Choose  
- Conclude  
- Name  
- Compare  
- Describe 

- ____out of ____ trials 
- _____times/week 
- ____ out of ___consecutive 

sessions 
- ____ % accuracy 
- Out of ____ items 
- For ____ minutes 
- ____% above baseline 
- With a grade of ____ 
- Over _____ days 
- In each of _____encounters 
- Within ____ minutes 
- ____ of _____correct 
- In _____ of _____ responses 
- With at least _____ 
- Per _____ 
- ____% of attempts 
- With no errors 
- On ____ separate occasions 

 

- Teacher checklist 
- Test scores 
- Observation with data 

collection 
- Pre- and post-test 

comparison 
- Behavior log 
- Criterion-referenced 

test 
- Data from school 

records 
- Student self-

evaluation with data 
- Oral performance 
- Work samples 
 

Time Expectation 
(when is behavior  

to occur) 

- Weekly 
- Monthly 
- Quarterly 
- ___ time per day 
- In ____ weeks 
- On MWF 
- Daily, upon arrival at 

school or home 
- For ___ consecutive 

___ 
- Within a period of 

____ 
- Before ________ 
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IEP Checklist 
 
When writing goals, check for: 
Clarity  
 Is the goal written clearly enough that any other person would interpret it the same way? 
 Does it pass the Stranger Test? 
 Is the goal specific enough to be clear and not too broad? 
 Does it leave out confusing educational jargon? 

Observable 
 Will you be able to tell when the student has achieved the goal? 
 Can you state what will you see? 

Positive 
 Is the goal stated in a manner that is positive, telling what the student will do? 

Growth 
 Does the goal state what the student can reasonably be expected to learn within one year? 

Relevance 
 Is the goal relevant and practical considering the student's: 

 Age 
 Years left in school 
 Academic needs 
 Vocational needs 
 Transition needs based on student preferences 
 Social needs 
 Functional needs 

Linked to PLAAFP 
 Is the present level for this goal stated in the PLAAFP? 
 Is there a goal of each area of need addressed in the PLAAFP? 

Linked to CCSS  
 Is the goal aligned with State Standards or CCSS? 
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Examples of Measurable Postsecondary Goals 

Source: Colorado Department of Education 

 
Education/Training 

• After graduation, Henry will attend Bel-Rea Institute of Animal Technology in Denver to become a 
Vet Tech.  

• After high school, Jackie will participate in on the job training at Wellington Animal Clinic.  
• Following exit from the district's 18-21 year old program, Maria will complete vocational training 

at the Denver Culinary Institute.  
• Following high school, Troy will attend a four-year college for business management. 
• Damian will attend a community based employment program after he ages out of school 

  
Employment 

 • Carl will work as a manager of a McDonalds.  
• Because of the significance of Max's support needs, the IEP team has determined that he will not 

be employed after aging out of district services.  
• Following graduation, Ashley will have volunteer positions in the community with support of the 

local community center board, but not paid employment.  
• While attending a two-year college I will work part-time at PetSmart. After graduating from a two-

year college with my associate's degree, I will work full-time as a vet tech.  
• Following high school, Paul will work at the local hospital with a job coach.  
 
Independent Living Skills 
 • After aging out of the program, Bill will live at home and participate to the maximum extent 

possible in his daily routines (e.g. feeding, dressing, bathing, etc.) through the use of technology.  
• After graduating, Jackie will utilize public transportation independently to access her job.  
• Barry will live independently in his own home, direct his own supports, schedule medical and work 

appointments, pay his own bills, acquire various types of insurance, and access services in his 
community.  

• Following Devon's aging out of the school system, he will live semi-independently with a 
roommate in an assisted living environment and utilize public transportation to access his 
community. 

• N/A- Based on TPI assessment data, June has the skills to live independently. 
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Section D: Forms in TIENET 
Tier I/Tier II (RtI) – Currently being revised   

SAT Process 
SAT Referral Form 
Invitation to SAT 
Student Observation 
SAT Meeting Summary Form 
Invitation to SAT 
Follow-Up  
SAT Consent 

Additional SAT Follow UP 
 Follow-up 

Invitation to SAT 
SAT Consent 

Academic Improvement Plan (AIP) 
AIP Addendum 
504 Plan 

Review Request 
Parent Notice: Eligibility Meeting 
Accommodation Plan 
Discontinue Form 
Checklist 

FBA/BIP    

Functional Behavior Assessment 

 Initial Line of Inquiry 

 Functional Behavior Assessment 

 Functional Behavior Assessment Summary 

Behavior Intervention Plan 

 Behavior Intervention Plan I  

 Behavior Intervention Plan II 

SPED Forms - General    

Invitation to Ed Program Meeting 

 Invitation to Ed Program Meeting (IEP)  

 Prior Written Notice  

  Prior Written Notice I 

  Prior Written Notice II 

Evaluation/Eligibility Forms     

 Consents  

Parent Consent for Ed Eval  

 Parent Consent Form for Preschool Evaluation  

 Request for Initial Evaluation  

 Request for Re-Evaluation  

 Review of Existing Evaluation Data (REED)   

 School Psychologist/Diagnostician Evaluation  
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 Speech/Language Evaluation  

OT/PT Evaluation  

Eligibility Determination: Autism    

 Eligibility Determination: Deaf-blindness 

 Eligibility Determination: Developmental Delay  

 Eligibility Determination: Emotional Disturbance  

 Eligibility Determination: Hearing Impairment, including Deafness  

 Eligibility Determination: Intellectual Disability  

 Eligibility Determination: Multiple Disabilities  

 Eligibility Determination: Orthopedic Impairment  

 Eligibility Determination: Other Health Impairment  

 Eligibility Determination: Specific Learning Disability   

 Eligibility Determination: Speech or Language Impairment  

 Eligibility Determination: Traumatic Brain Injury  

 Eligibility Determination: Visual Impairment, including Blindness   

 Differential Diagnosis for Dyslexia Worksheet   

Medical Forms    

Individual Health Management Plan    

Eye Examination Form  

Authorization for Disclosure of Protected Health Information  

Authorization for Disclosure of Protected Health Information Form I 

Authorization for Disclosure of Protected Health Information Form II   

Medical Examination Form   

Audiology Report   

IEP    

 Preschool and Elementary IEP  

Student Demographics  

  Student Profile  

  Special Factors  

  ESY/Assessments  

  Instructional Accommodations or Modifications  

  Annual Measurable Goals  

  Transition Services/Interagency Linkages  

  Medical/Significant Health Information  

  Schedule of Services  

  Schedule of Services Year 2  

  IEP Progress Documentation  

Consent for Services  

  Prior Written Notice of Proposed Actions   

  Units of Service  

  Snapshot IEP  

Secondary IEP  

Student Demographics/Profile  
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  Special Factors  

  ESY/Assessments  

  Measurable Post-Secondary Goals  

  Graduation Options  

  Course of Study  

  Instructional Accommodations or Modifications  

  Annual Measurable Goals  

  Transition Services/Interagency Linkages  

  Medical/Significant Health Information  

  Schedule of Services  

  Schedule of Services Year 2  

  Consent for Services   

  Prior Written Notice of Proposed Actions  

  Indicator 13 Checklist 

  Units of Service    

Snapshot IEP  

 Written input from IEP Team   

Consent to Invite Community Agencies to IEP  

Parent Report Questionnaire  

Graduation Forms  

Notice of Graduation  

  Summary of Performance  

Addendums   Addendums are in the process of being updated   

Addendum to IEP     

Addendum for Braille Instruction    

 Addendum for Orientation and Mobility    

 Addendum for Students who are Deaf or Hard of Hearing: Communication Considerations   

 Special Transportation Instructions     

 Addendum for determining ESY     

Addendum for determining eligibility for NMAA   

Emergency Evacuation Plan  

Next Step Plan 

Next Step Plan 

Service Providers Logs 

Speech Log 

 OT Log 

 School Psychologist Log 

 Audiologist Log 

 Social Worker Log 

 Physical Therapist Log 

 Transition Counselor Log 

Nurse Log 
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Complaint/Dispute Resolution 

SPED Complaint Form  

 Alterative Dispute Resolution Request   

 Due Process Hearing 

Other     

Parent Contacts  

 Teacher Modification Notice   

Teacher Request for Assistance    

Manifestation Determination   

 Revocation of Consent for Special Education   

 Consent to Bill Private Insurance Program   

 Consent to Bill Medicaid School-based Services 

 (File-based documents)   
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